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PREFACE 
 

Today, climate change, environmental degradation, and rapidly increasing urbanization 

processes are increasing disaster risks both in frequency and impact. This situation is turning 

disasters, especially for children, from exceptional events into a possible and recurring reality 

of life. Large-scale disasters experienced in recent years draw attention not only because of 

their physical destruction but also due to their deep effects on individualsô psychological well-

being, learning processes, and perceptions of the future. In this context, disaster education 

should not be considered merely as a process based on information transfer; rather, it should be 

addressed as a holistic approach aiming to develop individualsô emotional, social, and cognitive 

resilience. 

Disasters can damage childrenôs sense of safety, disrupt their perception of control, and 

negatively affect their motivation to learn. Emotions such as trauma, anxiety, uncertainty, and 

fear are among the factors that directly influence studentsô classroom participation and 

academic performance. However, through appropriate pedagogical approaches and supportive 

learning environments, this process can also turn into an opportunity for empowerment, 

meaning-making, and reconstruction for children. In this transformation, the school 

environment plays an important role not only as a place for academic learning but also as a 

living space where trust is rebuilt, emotions are expressed, and social bonds are strengthened. 

In this regard, teachers are among the most accessible and effective support mechanisms for 

students in post-disaster processes. Teachers are not only individuals who transfer knowledge 

but also guides who recognize studentsô emotional needs, listen to them, and create a safe 

learning environment. However, this role does not require teachers to become therapists. On 

the contrary, making small but effective interventions through a trauma-informed classroom 

approach can significantly contribute to studentsô recovery processes. 

This activity book has been prepared to support the integration of disaster education into 

classroom practices. The main approach of the study is to design the teaching process in a 

student-centered and activity-based structure. Accordingly, the activities prepared aim not only 

to provide students with knowledge but also to encourage them to think, question, feel, and 

produce. Because lasting learning occurs through active participation and experience. 

While developing the activities, an interdisciplinary approach was adopted, and meaningful and 

functional connections were established between different course outcomes and disaster 

education. Multifaceted learning opportunities were offered, such as developing writing and 

expression skills and empathy in Turkish lessons, understanding the causes of disasters while 

examining natural events in science classes, and experiencing cooperation and solidarity in 

physical education classes. Thus, disaster education has been transformed from an independent 

content into a natural part of existing courses. 

An important dimension of these activities is that they are based on a psychosocial support 

approach. It is aimed to create learning environments where students can express their 

emotions, feel safe, and develop coping skills. Through story circles, creative writing activities, 

group work, and game-based practices, both individual and social development of students are 

supported. In this process, cooperation rather than competition, process rather than results, and 

participation rather than performance are prioritized. 
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At the same time, these activities aim not only to provide teachers with examples of practice 

but also to offer a pedagogical perspective. Each activity is structured in a way that clearly 

reveals the relationship between academic objectives and psychosocial gains. In this way, 

teachers can understand not only ñwhatò they are doing but also ñwhyò it is important, enabling 

them to conduct a more conscious teaching process. 

This activity-based approach ensures that students move from being passive listeners to active 

participants in the learning process. Students are given the opportunity to express their thoughts, 

evaluate different perspectives, and construct their own learning. Especially in sensitive topics 

such as disasters, it is of great importance to create a classroom climate where students feel safe 

and can speak without being judged. Therefore, this study supports teachers in establishing a 

learning environment based on trust, respect, and understanding in the classroom. 

However, it should not be forgotten that each classroom has its own unique dynamics. Studentsô 

experiences, needs, and readiness levels may vary. For this reason, the activities are designed 

with a flexible structure, allowing teachers to adapt them according to their own classroom 

realities. This flexibility is an important feature that increases the applicability of the study in 

practice. 

It should be remembered that disaster education is not only preparation for moments of crisis 

but also a process that includes the development of lifelong skills. Helping students recognize 

risks, make correct decisions, manage their emotions, and support others will enable them to 

become more conscious, resilient, and hopeful individuals. 

While preparing this study, the main aim was not to present perfect practices to teachers but to 

provide practical and meaningful tools that support their existing knowledge and experience. 

Sometimes a small activity, sincere communication, or a safe classroom environment can create 

lasting and transformative effects in a childôs life. 

It is our greatest hope that this work you hold in your hands will strengthen the place of disaster 

education in the classroom and contribute to supporting students both academically and 

emotionally. We believe that every learning process carried out under the guidance of teachers 

leaves deep and lasting traces in childrenôs lives. 

Do not forget that every bond you build in your classroom, every learning experience you offer, 

and every understanding you show contributes to a childôs process of recovery and 

empowerment. 

 

W sh ng to accompany you on th s journeyé 

Yours s ncerely, 

 

            Reach Out Project Team 
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INTRODUCTION 
 

Natural d sasters can affect not only the phys cal cond t ons n ch ldrenôs l ves, but also the r sense of 

safety, soc al relat onsh ps, part c pat on n learn ng, and connect on w th da ly l fe. In such processes, 

school s more than an env ronment where educat on cont nues; t s an mportant l v ng space where 

ch ldren can re-establ sh rout nes, bu ld bonds w th the r peers, and feel safe. 

The REACH OUT ï Empower ng Teachers to Become Trauma-Sens t ve Schools (20232-TR01-

KA220-SCH-000170175) Project, mplemented w th n the scope of the European Un on Erasmus+ 

Programme and supported by the Turk sh Nat onal Agency, was launched w th the a m of develop ng 

approaches that can respond to the psychosoc al needs of students affected by natural d sasters wth n 

educat onal env ronments. Carr ed out n cooperat on w th expert project partners from T¿rk ye, Greece, 

Bulgar a, and Roman a, the study brought together d fferent country exper ences, educat on 

programmes, and areas of expert se on a common ground. 

The Act v ty Book you are hold ng s one of the mportant pract ce-or ented outputs of th s nternat onal 

cooperat on. The act v t es ncluded n the book were developed based on the learn ng outcomes 

dent f ed as a result of analyses carr ed out on the educat on programmes of the partner countr es, and 

were des gned n a structure that can be mplemented n the classroom by be ng assoc ated w th d fferent 

subject areas. 

The 40 act v t es des gned w th n the scope of Soc al Stud es, Sc ence, Language, Mus c, Sports, and 

Art lessons were mplemented n classroom env ronments through p lot appl cat ons n the partner 

countr es, rev sed n l ne w th the feedback rece ved from teachers and students, and presented to you. 

In the preparat on of the act v t es, an approach was adopted that supports studentsô psychosoc al well-

be ng, soc al bonds, sense of belong ng, self-express on sk lls, and capac ty to cope w th d ff cult es. 

Rather than address ng psychosoc al support as an area ndependent from lessons and spec f c only to 

per ods of cr s s, the act v t es a m to br ng t together w th da ly learn ng exper ences. Each act v ty has 

been des gned as a flex ble mplementat on tool that teachers can adapt accord ng to the real t es of the r 

own classrooms, the age and developmental character st cs of the r students, and d fferent needs. 

We bel eve that th s book, wh ch adopts the approach of ntegrat ng d saster educat on nto ex st ng 

lesson content w thout nterrupt ng current lessons rather than teach ng t as a separate course, w ll make 

an mportant contr but on by offer ng sample content to teachers. 

As the REACH OUT Project Partnersh p, we hope that th s book w ll contr bute to teachersô efforts to 

create learn ng exper ences n the r classrooms that support trust, part c pat on, sol dar ty, and well-

be ng. We bel eve that each act v ty ncluded n the book w ll be a step toward educat onal env ronments 

where ch ldren feel safer, can make the r vo ces heard more eas ly, and can become stronger together. 

Because somet mes an act v ty makes poss ble not only learn ng, but also reconnect ng, 

strengthen ng, and hop ng. 

 

REACH OUT Project Team 
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{ŜŎǝƻƴ 

[ŜŀǊƴƛƴƎ 

hōƧŜŎǝǾŜǎ 

5ǳǊŀǝƻƴ 

wŜǉǳƛǊŜŘ 

aŀǘŜǊƛŀƭǎ 

WE ARE BUILDING A NEW LIFE 

We can define the concept of ñdisasterò in its most general sense as 

events that have negative effects on the societies in which they occur. As 

a society or as a state, we may have certain means of preventing or 

delaying man-made disasters. However, the unpredictability of the timing 

of natural disasters, especially earthquakes, is the biggest problem. 

Scientific studies have not yet found an effective solution to this problem. 

Therefore, we must seriously implement solutions based on scientific 

principles to minimize the damage caused by such disasters or even 

protect ourselves from them.  

Societies with a high level of disaster awareness are characterised by 

being prepared for disasters in advance, taking necessary precautions, 

and encouraging the community to do the same. In developed countries, 

disaster management models consider the ñrisk reductionò and 

ñpreparednessò steps that precede a disaster to be the most important in 

the ñdisaster cycleò. 

[Ŝǎǎƻƴ 

DǊŀŘŜ 

Social Studies 

5 

Students observe the effects of natural resources, climate, human 

activities, and geography on the development and sustainability of 

societies. 

1 class (40 Minutes) 

V  Coloured paper 
V  Double dice (or number cards) 
V  Geographical feature cards (pre-made) 
V  Role cards (roles: farmer, mayor, engineer, healthcare worker, etc.) 
V  Large map (for placement). Can also be provided digitally 
V  Model cardboard or LEGO/mini objects (optional) 

 

tǊŜǇŀǊŀǝƻƴ ŀƴŘ 

LƳǇƭŜƳŜƴǘŀǝƻƴ и The teacher should form groups one week before the activity and 
inform students of the necessary materials they may need. 

и Cards, maps, coloured paper, and other materials to be used 
should be prepared. 
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 INTRODUCTION (5 Minutes) 

Write the following three words on the board. 

¶ Natural Resources 
¶ Climate 
¶ Human Activities 

Ask students, ñIf you were to establish a community based on the statements on the board, 

where would you establish it?ò As they answer, ask them to explain their reasons using 

information from the statements above. 

  

DISCUSSION (5 Minutes) 

The following questions are discussed in class:  

¶ What do people consider when choosing where to live? 

¶ Which areas are difficult to live in? Why? 

¶ Which city do you think is best prepared for disasters? 

The teacher encourages students to think about the impact of geography on social life in 

powerful and creative ways. 

 

IMPLEMENTATION (30 Minutes) 

A. Group Formation and Role Distribution (5 min) 

Divide the students into groups of 4-5. Distribute a role card to each group containing the 

following professions and ask each student to choose a profession and think about its 

characteristics: 

¶ Mayor 

¶ Geologist 

¶ Farmer 

¶ Health Worker 

¶ Architect/Urban Planner 

 

B. Selecting an Area on the Map (10 min) 

Display a large physical or digital map (a physical map of Turkey or an imaginary island). 

Groups roll dice or draw numbers to select one of the regions with different characteristics: 

¶ Mountainous area 

¶ Riverbank 

1 

ACTIVITY DESCRIPTION 

2 
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¶ Forest interior 

¶ Arid plain 

¶ Coastal region 

Emphasize that the areas they choose may include geographical challenges and 

advantages. 

After determining the settlement area, the group should: 

¶ What types of natural resources are available there? 

¶ What is the climate like? 

¶ What professions thrive there? 

¶ What natural disaster risks exist? 

¶ What would you do if you were in that situation? 

Ask the group to discuss and write down their answers to these questions. 

 

C. Micro-Drama (15 min) 

Each group gives a 1-minute presentation titled ñIntroducing Our City.ò 

The presentation should include the following: 

¶ Where they live 

¶ What resources they use 

¶ How they prepare for disasters 

¶ Students can use dramatic reenactments, small skits, or models. 

¶ After the presentations, ask the following question to evaluate the presentations. 

Which city do you think is the most prepared for disasters? 
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Students': 

¶ Participation in the decision-making process 

¶ Appropriateness of their chosen fields in relation to resources/disasters 

¶ Intra-group cooperation 

¶ Level of creativity 

Observe and evaluate individuals and/or groups. 

 

 

 

 

 

Students may be asked to design a brochure introducing their city for the next class. 

 

 

¶  At the end of the activity, a vote for the "most sustainable city" can be held, if this is 

what is wanted. 
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FEEDBACK  
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RECOMMENDATIONS 
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[ŜŀǊƴƛƴƎ 

hōƧŜŎǝǾŜ 

5ǳǊŀǝƻƴ 

wŜǉǳƛǊŜŘ 

aŀǘŜǊƛŀƭǎ 

ñA LEGACY, A COMMUNITY: DRAWING STRENGTH FROM THE PASTò 
 

This activity aims to help students discover the connections between 

historical events, a country's past, cultural values, environmental 

responsibility, and family heritage. By examining how these elements 

contribute to the resilience of societies and the well-being of individuals, 

students will gain awareness of connecting with the past, developing social 

responsibility, and understanding their own identities. 

[Ŝǎǎƻƴ 

DǊŀŘŜ 

Social Sciences 

5 

Students will investigate the interconnectedness of historical events, 

country's history, cultural values, environmental stewardship, and family 

legacies in fostering community strength and individual well-being. 

2 Lessons (80 Minutes) 

V Activity Worksheet (1 per student) 
V Additional Assessment Form (1 per student) 
V  Computer-connected projector or interactive whiteboard 
V  éŔĬĲŸаШљ§]~Ш- Forest Fires Information Public Service 

ŰŰŸƨŰĦĲůĲŰƣњ 

tǊŜǇŀǊŀǝƻƴ ŀƴŘ 

LƳǇƭŜƳŜƴǘŀǝƻƴ ¶ The teacher prepares the worksheet, handouts, images, and videos 
to be used in the activity before the lesson. 

¶ ÑőĲШљìŸƖťƚőĲĲƣњШŔƚШŊŔƻĲŰШƣŸШƚƣƨĬĲŰƣƚШċƚШőŸůĲƽŸƖťШŸŰĲШƽĲĲťШŔŰШ
advance. 
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 INTRODUCTION (5 Min) 

Ask your students to prepare the WORKSHEET assignments you gave them a week in     

ñadvance. 

  

              DISCUSSION (20 Min) 

Ask the class the following question to encourage students to express their ideas. 

ñWhat keeps a society going during difficult times?ò 

As students share their ideas, write down the most important phrases on the board (e.g., 

cooperation, past experiences, traditions, harmony with nature, family solidarity, etc.). 

 

IMPLEMENTATION (55 Min) 

 

It is recommended that students share their assignments with their classmates. The types 

of disasters that have occurred should be documented on the board, and students should 

be encouraged to determine which disasters occurred most frequently. The discussion 

should then turn to how this information could be useful to them. 

 

V   Distribute the Assessment Form in the Appendix to students before showing the video 

at the link below. Say, ñThe video we are about to watch was prepared by the General 

Directorate of Forestry of Turkey. After watching this video, I will ask you to fill out 

the Assessment Form I gave you. Now, let's watch this video carefully together.ò 

https://www.youtube.com/watch?v=entvpBGC4As&t=5s   

After the video, have the students fill out the Evaluation Form. Then, facilitate a class 

discussion on the form questions. 

 

Historical Connection Map 

¶ Students are divided into groups (4-5 people). The number of groups should be even. 

¶ Half of the groups are given an event from Turkish history, and the other half are given an 

event from the history of countries neighbouring or close to Turkey. The groups can research 

these events themselves on the internet. 

(Example: (Turkey): 2021 Western Black Sea Flood Disaster, 2023 Kahramanmaraĸ 

Earthquakes, 2023 Forest Fires, 1939 Erzincan Earthquake). 

(Countries neighbouring Turkey: 1999 Athens Earthquake, 2018 Athens (Mati) Forest Fire, 

1977 Vrancea Earthquake, 1977 Romania Vrancea Earthquake, 2015 Bulgaria Floods) 

 

1 

PROCESS 

2 

3 

https://www.youtube.com/watch?v=entvpBGC4As&t=5s
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Groups research the impact of the event on society, examples of solidarity, and 

cultural/family/environmental responses during that period. 

Finally, they are asked to comment on the question, ñWhat did we learn as a society from this 

event?ò and create a list of conclusions.  

¶ The question ñWhat should we do today to become a more resilient society in the face of future 

disasters?ò is posed, and a brainstorming session is conducted as a class. 

¶ Students consolidate these ideas under the following headings: 

o Actions to be taken within the family 

o Actions to be taken at the neighbourhood/school level 

o Responsibilities toward the environment 

(The teacher emphasizes how living in harmony with the environment and sustainability can reduce the 

impacts of disasters.) 

 

 

 

 

Check the Worksheet and make your assessment. 

      

             You can use the SCALE at the end of the Assessment Form. 

 

 

 

 

When evaluating the worksheet assignment in the INTRODUCTION section, you can help 

students chronologically list the disasters experienced by their family members and understand 

the intensity and changes in disasters from the past to the present. 

 

 You can customize the examples according to your country and region. 
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MY FAMILY'S MEMORIES OF NATURAL DISASTERS 

   

Dear students, 

In this assignment, you will find out if anyone in your family has ever experienced a natural disaster. 

Have a short conversation with an older family member (mother, father, grandfather, grandmother, uncle, 

etc.) and write down their answers to the following questions. 

1. Name and relationship of the person you met: 

 ............................................................................................................................................................. 

2.  Has your community ever experienced a natural disaster? 

ᵟ Yes     δNo 

3. If they did, what natural disaster did they experience?? 

ᵟEarthquake    ᵟ Flood    ᵟ Forest firesᵟ Tornado  δLandslide    ᵟ Other: _________ 

4. When did this disaster happen and where?? 

 Year: ________    Place: ________________________ 

5. What did your family feel when they experienced this disaster? (Fear, shock, sadness, panic etc.) 

 ......................................................................................................................................................... 

6. What did they do at that moment? What was their initial reaction? 

 ......................................................................................................................................................... 

7. Did anything change in their lives after the incident? (Moving, taking precautions, etc.) 

 ........................................................................................................................................................ 

8. What do they remember most when they look back today? 

 ....................................................................................................................................................... 

9. How might this event have affected their view of the environment, nature, or society? 

 ....................................................................................................................................................... 

10. If someone in your family had not experienced this, would your thoughts on the matter be 

different? Why? 

 ...................................................................................................................................................... 

 Note to the student: 

You can write the answers to these questions from the perspective of a family member. If you prefer, 

you can write them in the form of an interview or a story. 

 

 

 

 

WORKSHEET 
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 1. TRUE- FALSE 

Mark the following statements as true or false according to the video. 

 

 

2. MULTIPLE CHOICE 

1. Which of the following was emphasized in the video regarding firefighting? 

      A) Only spraying water from outside 

      B) Creating a firebreak, moistening the ground with water 

      C) Simply monitoring the fire 

      D) Stopping the fire by cutting tree roots 

 

2.  Which group worked together to fight the fire in the video? 

      A) Only the General Directorate of Forestry 

      B) Forestry General Directorate, fire department, and the public 

      C) Foreign teams 

      D) Civil defense teams only 

 

3. Based on lessons learned from major fires in the past, what technological development does the 

video emphasize? 

      A) More manpower 

      B) Intervention with aerial vehicles (helicopters/airplanes) 

      C) Tree cutting after the fire 

      D) Alarm system via the internet 

 

 

1. When a forest fire is reported, only police teams respond. True False 

2. In firefighting, ñopening a fire laneò is an important method.   

3. The video showed that citizens joined firefighters in extinguishing the blaze.   

4. Past fire experiences play a role in the development of new firefighting techniques.   

5. 
It was recommended that rain be always expected during the fire to protect the 

surrounding area. 
  

ANNEX: EVALUATION FORM 
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4. How does the advice you heard from your family or elders about forest fires affect you? 

      A) It causes fear 

     B) It promotes conscious behavior/respect for the environment 

     C) It makes me plan my vacation 

     D) It has no effect on me 

 

3. OPEN-ENDED QUESTIONS 

1. Which scene in the video affected you the most? Select that scene and explain why. 

 

2. Based on the video, can you list the three most important things you think you can do 

individually in forest fires? 

 

3. Share a piece of advice you have received from your family or friends about nature and fires. How 

has this affected your behavior? 

 

4. How would you explain the connection between the past fire experiences described in the video and 

today's technologies? Do you think this connection could be a form of cultural heritage?? 

 

 

SCALE 

 

EVALUATION CRITERIA 

Question Type Criterion 
 

Scoring 

TrueïFalse & Multiple Choice Content comprehension Each correct answer = 1 point 

Open-Ended 1 & 2 
Comprehension + clear 

examples 
0ï4 points (2+2) 

Open-ended 3 & 4 
Cultural connection and 

depth of interpretation 
0ï6 points (3+3) 

 

ANSWERS TO OPEN-ENDED QUESTIONS 

1. . Which scene in the video affected you the most? Select this scene and explain why. 

Suggested answer: ñI was impressed by the cooperation of the teams as the fire line opened, because 

working together is important to stop the fire.ò 

2. . Based on the video, can you list the three most important things you think you can do individually 

in a forest fire? 
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Interview example: ñ1) Call the fire department, 2) Stay away from the fire area, 3) Do not start a 

fire.ò 

 

3. Share a piece of advice you have received from your family or community about nature and fires. 

How has this influenced your behavior? 

Example: ñMy great-grandfather used to say, óDon't throw cigarettes in the forest without putting 

them out first,ô which led me to pick up cigarette butts when walking in nature with others.ò 

 

4. How would you explain the connection between the past fire experiences described in the video and 

today's technologies? Do you think this connection could be a form of cultural heritage? 

Example answer: ñIn the past, fires were extinguished by hand. Now there are aerial interventions. 

This knowledge is passed down from generation to generation, meaning it is preserved as cultural 

knowledge.ò 
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Learning 

Objectives 

 

Duration 

Required 

Materials 

 

WHAT CAN WE DO? 
 

            We can define the concept of ñdisasterò in its most general form as 

events that leave negative effects on the societies in which they occur. We 

may have some opportunities both as a society and as a state to prevent or 

delay man-made disasters. However, the uncertainty of the time of 

occurrence of natural disasters, especially earthquakes, is the biggest 

problem. Scientific studies have not yet found an effective solution to this 

problem. Therefore, to minimise the damage of such disasters and even to 

protect ourselves, we should seriously apply the solutions based on scientific 

foundations.  

               Preparing for disasters in advance, taking necessary precautions and 

encouraging the environment in this regard are the characteristics of societies 

with developed disaster awareness. Disaster management models in developed 

countries recognise the pre-disaster steps of órisk reductionô and ópreparednessô 

as the most important steps of the óDisaster Cycleô. 

Lesson 

Grade 

Social Sciences 

5 

It is aimed that students learn the roles and responsibilities of citizens and public 

institutions in the prevention, response and recovery of natural or man-made 

disasters. 

One Lesson (40 Minutes) 

V WORKSHEET (one for each student) 
V Interactive board, projection, TV etc. with internet connection and 

speakerphone feature. 
V Coloured Post-it notes (enough for each student) 
V Coloured pencils 

Preparation and 

Implementation 
V Since this activity includes the photos and video in Annex 1 to be shown to 

the students, make the devices that you can project the image ready before 

the lesson. 

V Duplicate the WORKSHEET as many as the number of students. 



 

 

 

 

мп 
   

 

 

 

 INTRODUCTION (15 Minutes) 

ü Show the visuals in ANNEX 1 of different disasters to your students and ask the       

following question: 

                           What kind of events do these photographs belong to? 

ü After receiving their short answers about the visuals 

            How did you feel? Express in 1 word.  

ü Ask them to write the words they feel on the post it papers you have previously 

distributed and then ask them to paste them on the board. Afterwards, ask them to share 

their answers by asking the question. 

                          Which disasters may happen in our country?  

 

    DISCUSSION (20 Minutes) 

ü Before the video in the link below, say óThe video we are about to watch shows the 
situation of a place before and after a disaster. You can start the video by saying "Now 

let's watch the video together."                       

https://www.youtube.com/watch?v=4-cfjVrWvdU     

 

ü Ask the question:  

                               In which country/where do you think this event could have 

happened? 

ü After receiving the predictions, have a student read the following information 

note. 
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https://www.youtube.com/watch?v=4-cfjVrWvdU
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ü The students are asked first ñLet's close our eyes and imagine the people living in this 

eventò and then ñWhat did you feel when you watched the video and listened to the 

text? What did the people living there feel at the first moment of the earthquake? How 

would you feel if it were you?ò Students are encouraged to reach the idea that those 

who experience the disaster need help. Continue with the following expression: 

 

As a result of this event, Turkey experienced great social and economic hardship. The 

whole country did not hesitate to make sacrifices to overcome it. However, to prevent 

similar events, individuals and state institutions must fulfil their responsibilities 

completely. It is very important that we, state institutions and international 

organisations fulfil their duties and responsibilities in a conscious manner so that we 

can live without being damaged by all disasters such as earthquakes, floods, fires, etc. 

Let us not forget that! Disasters do not kill. Negligence kills. 

 

 

IMPLEMENTATION (5 Minutes) 

ü Explain to the students about Table 1 and Table 2 in the Worksheet.  Ask them to 

research what is requested in the tables and fill them in at home with the support 

of their families. 

 

 

 

 

INFORMATION NOTE 

 

On 6 February 2023, T¿rkiye was hit by one of the biggest earthquakes in its 

history, devastating 11 cities. According to official statements, 53.537 people lost their 

lives. 39.441 buildings collapsed during the earthquake and 271. 892 buildings became 

unusable due to the damages they received. 84 million people were deeply affected and 

psychologically traumatised by the disaster. It has once again become clear how 

important órisk reductionô and ódisaster preparednessô processes are to minimise this 

negative impact. 

As it can be understood from these images, it is of great importance that we 

should be prepared for disasters and make pre-disaster planning considering that 

disasters are inevitable. We need to ask the question óHow can we take precautions 

before disasters?ô rather than óWhat can we do after the disaster?ô. It is possible to 

minimise the loss of life and property if we prepare for disasters as an individual, society 

and state and carry out activities to reduce the risk. A conscious society is one of the 

most important factors in risk reduction in disasters.  
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ü You can make an evaluation by checking the Worksheets. 

 

 

 

 

 

Instead of using post it at the first step, you can ask the students to write the words on the 

board as a word cloud or use online programmes. 

 

The video step 2 belongs to an event that took place recently in T¿rkiye and caused great 

sadness and trauma throughout the country. If you wish, you can give an example of an event 

that took place in your own country.  
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Dear Parent, 

We are aware that the most valuable possessions in our lives are our children. We have no doubt that the 

child you send to our school by making great sacrifices for a good education will behave as a conscious 

citizen after graduating from our school. Disasters have been occurring since the beginning of the world. 

We have a very important responsibility with the measures we will take to minimise the damage in the 

face of disasters. Please fill in the relevant fields in Tables 1 and 2 by doing research with your child.  

Name of the Student: ...................................................................................................................... 

 

Table 1: Please fill in the table below by researching the disasters that happened in our 

region and in our country. 

Type of Disaster 

Experienced 
Place of Residence When it Happened 

Brief Explanation of 

the Incident 

    

 

 

   

 

 

   

 

 

   

 

 

   

 

WORKSHEET 
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     Table 2: Fill in the table below by investigating the responsibilities of individuals and the 

state against disasters. 

 

Possible Disaster Type 
What precautions should I 

take? 

What precautions should the 

government take? 

 

(Write the relevant institutions 

of the state separately and 

explain their responsibilities) 
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{ŜŎǝƻƴ 

[ŜŀǊƴƛƴƎ 

hōƧŜŎǝǾŜǎ 

5ǳǊŀǝƻƴ 

wŜǉǳƛǊŜŘ 

aŀǘŜǊƛŀƭǎ 

I KNOW MY ENVIRONMENT, I PROTECT THE FUTURE! 

In this activity, students will examine the environmental challenges facing their 

communities and take an active role in addressing them. By planning and 

organizing awareness campaigns, they will discover how local action can reduce 

the risks and impacts of potential environmental disasters, while also strengthening 

their civic responsibility and problem-solving skills. 

[Ŝǎǎƻƴ 

DǊŀŘŜ 

Social Studies 

5 

Students will analyze environmental issues in their communities by organizing 

awareness events aimed at mitigating the effects of potential disasters in their areas. 

2 Lesson (80 Minutes) 

V Photos related to disaster risks in the local environment (floods, piles of 

garbage, construction along riverbanks, etc.) 

V Coloured cardboard, pencils, glue, scissors 

V A3 poster paper (1 per group) 

V ñAwareness Formò (measurement tool) 

V  Internet-connected projector 

V Local environmental observations brought by students (photos, short videos, 
brochures, etc.) 

tǊŜǇŀǊŀǝƻƴ ŀƴŘ 

LƳǇƭŜƳŜƴǘŀǝƻƴ 
Å Ask students to observe and photograph environmental threats (e.g., trash 

accumulation, construction along riverbanks, dried-up forests, etc.) in their 

neighbourhoods or surrounding areas one week in advance. 
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 INTRODUCTION (10 Minutes) 

¶ The images in Annex 1 are projected onto the board for the students to see: 

(Overflowing stream, houses built on sloping terrain, area after a forest fire). 

¶ Then the following question is asked: 

ñWhat do these images tell you? Have you seen anything similar in your neighbourhood or 

where you live?ò 

 

 DISCUSSION (10 Minutes) 

Students are asked the question, ñWhat environmental problems can lead to disasters?ò 

The following sample headings are written on the board: 

¶ Deforested areas Ÿ Landslides 

¶ Dumping trash into riverbeds Ÿ Floods 

¶ Concrete construction Ÿ Flooding 

¶ Excessive water use Ÿ Drought 

 

IMPLEMENTATION (60 Minutes) 

V Students are divided into groups of 4-5. Each group discusses which environmental issue 

brought by one of the students to select. 

V Each group prepares an ñAwareness Posterò that includes the environmental threat they 

have selected. 

 

The poster must include: 

¶ Brief introduction of the observation site 

¶ Potential disaster type (flood, landslide, fire, earthquake, drought, etc.) 

¶ Individuals and groups that may be affected by this threat (children, the elderly, etc.) 

¶ Proposed solutions (individual, social, municipal) 

¶ ñWhat can I do?ò section 

 

V Each group presents the poster they have prepared with a short 2-minute presentation. 

During the presentation: 

¶ How they made their observations 

¶ Why the issue is important 

¶ How they contributed to society are emphasized. 

 

V After the presentations are completed, the posters are hung on the classroom bulletin 

board. 

 

Annex 2: Scale A is administered individually to students; Scale B is administered to groups. 
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Use the scale in Annex 2 to make your assessment. 

 

 

 

 

A real ñDisaster and Environmental Awareness Boardò can be prepared with the students at 

school. 

 

 Families can be invited to the school to watch student presentations through the posters on the 

board. 

  

 

The most creative poster can be shared on the school's social media account. 
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ANNEX: 1 
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A. AWARENESS FORM 

Assessment Question Yes No 

I noticed environmental problems in my neighbourhood.  δ  δ

I learned that these problems could increase the risk of disasters.  δ  δ

I talked to my family about this.  δ  δ

I have become aware of my own responsibility.    δ  δ

I actively participated in group work.  δ  δ

 

 

 

 

B. GROUP EVALUATION 

 

Criteria 4 (Very Good) 3 (Good) 2 (Partially Good) 1 (Insufficient) 

Correct identification of the problem     

Correct establishment of the disaster 

connection 
    

Creativity of the awareness campaign      

Group cooperation and task sharing     

Effective presentation     
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IF YOU WERE IN THEIR PLACE FOR ONE DAY 
(Approaching Global Issues with Empathy) 

{ŜŎǝƻƴ 
               In this activity, students will examine today's global issues (such as 

climate change, human rights, and digitalization) with an empathy-focused 

approach. Students will role-play various situations by putting themselves in the 

shoes of individuals representing different circumstances using empathy cards. 

They will also develop solution proposals and design posters in groups, thereby 

developing their creativity and collaboration skills. The activity will be 

reinforced by encouraging students to talk with their families and learn the 

views of their elders. Multifaceted methods such as research, discussion, 

production, and sharing will be used. Students will be encouraged to identify 

and express their feelings in order to strengthen their psychosocial resilience.  

This activity aims to increase social awareness and develop a sense of 

individual responsibility. It also supports values such as solidarity, problem-

solving, and respect for human rights. 

[Ŝǎǎƻƴ Social Studies 

DǊŀŘŜ 
5 

[ŜŀǊƴƛƴƎ 

hōƧŜŎǝǾŜǎ 

5ǳǊŀǝƻƴ 
2 Lesson (80 Minutes) 

wŜǉǳƛǊŜŘ 

aŀǘŜǊƛŀƭǎ 

Empathy Cards 
Projector or interactive whiteboard with internet connection 
Worksheets 1 and 2 (per student) 

tǊŜǇŀǊŀǝƻƴ ŀƴŘ 

LƳǇƭŜƳŜƴǘŀǝƻƴ 

One week before the lesson, give students WORKSHEET-1 and ask them to 

discuss it with their families and bring their answers to class in writing. 
Create an ñEmpathy Boardò in the classroom (to display student work during 

the activity). 
Prepare empathy cards so that each group of students receives one card. 
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                INTRODUCTION (10 Minutes) 

 

Invite the psychological counselling unit to the class to provide professional support and guidance to 

help students become more resilient in the face of problems.           Empathy means trying to 

understand how someone else feels. Itôs something that helps us connect with each other. 

 Sometimes it feels good, and sometimes it can be hard. But itôs always powerful.           

 

Begin the class by asking students the following questions: 

ñHow do you think someone who cannot find water in a very hot place in another country 

would feel?ò 

ñWhat emotions would a child who lost their family in a war and had to leave their country 

experience?ò 

  

                  DISCUSSION (15 Minutes) 

Divide the students into groups of 3-4 and have each group draw an empathy card.  

Ask them to prepare a 1-2 minute scenario in which they put themselves in the shoes of the 

person on the card and express their feelings and have one of the group members act it out. 

Emphasize that they should address the following points in the scenario: 

Ṋ What problem is this person facing? 

Ṋ How might they be feeling? 

Ṋ How would I feel if I were in their place? 

Ṋ What can I do as an individual to help this person? 

Ṋ How can society and the government find a solution to this problem? 

 
 

ACTIVITY (55 Minutes) 

 

Family Participation ï Homework (at home) 

A week before the lesson, ask students to share the WORK SHEET 1 assignments you gave 

them.  

 
Poster Preparation 

Ask each group to prepare a poster describing the person on their empathy card. 

 
                  Point out that the poster can emphasize the following questions. 
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 What is the problem? 

 Who is affected? 

 How might they feel? 

 What can we do as a community, as a state, as individuals? 

           Prepare posters using WEB2 tools (Canva, Ideogram, Postermywall, etc.) and display 

them on the ñEmpathy Boardò in the classroom. 

Assessment ï Empathy Thermometer 

Ask each student to fill out WORKSHEET-2, which they use to assess themselves, to measure 

their emotional awareness, problem-solving skills, and family involvement. 

 

 

 

 

 

WORKSHEETS 1 and 2 can be used as measurement and evaluation tools. 

 

Studentsô abilities to focus on emotions, collaborate within the group, generate solutions, and 

empathize are observed. 

 

 

 

 

 

 

Directing students to design posters using a digital tool they have used before will help you 

use your time more effectively.  

 

                At the end of the activity, a ñGlobal Empathy Weekò can be launched at the school. 

 

  The posters can be displayed in the school corridors. 
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Card 1: A young refugee who lost his family due to 

war and was forced to flee his country. 

 

 

Card 2: A child living in a village unable to access 

water due to drought. 

 

 

 

 

 

 

 

 

Card 3: A family whose home is flooded due to 

climate change. 

 

 

 

Card 4: A child who has been cyberbullied. 

 

 

Card 3: A student attending a village school without 

internet access. 

 

Card 6: A student forced to work as a child laborer. 

 

ANNEX: EMPATHY CARDS 
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FAMILY PARTICIPATION: ñIssues Discussed at Homeò (Homework) 

 

 

1) Has your family experienced a disaster (earthquake, flood, fire, etc.) in the past? What did 

family members experience and feel during this event? 

 

2) Is there a memory in your family of someone trying to understand another person's difficult 

situation (e.g., a migrant, a person with a disability, a disaster victim, etc.)? How did this 

person react? 

 

3) What does your family consider to be the most important global issue in the world? Why? 

 

4) Does your family believe that social solidarity is important in coping with disasters? Are there 

any examples of this? 

 

5) What does your family think about the benefits and harms of technology/digitalization? How 

does this issue affect you? 

 

6) Has any of your family elders helped another person (disaster victim, person in need, etc.)? 

What did they feel during this act of help? 

 

7) Does your family believe that protecting nature can reduce disasters? What behaviors do they 

consider positive in this regard? 

 

 

ANSWERS 

 

 

 

 

 

 

 

 

 

 

 

 

 

ì§ÅuÉcEEÑрШΝ 



 

 

 

 

ол 
   

 

 

 

 

ñEMPATHY THERMOMETERò 

 

Rate yourself as ñLow, Medium, High.ò 

 

Questions Low 
Mediu

m 
High 

I was able to put myself in someone else's place.  δ  δ  δ

I realized that the problems were not limited to our region.  δ  δ  δ

I talked to my family about this and got their opinions.  δ  δ  δ

I felt important in coming up with solutions.  δ  δ  δ
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ñDISASTER INVESTIGATORSò 
 

{ŜŎǝƻƴ 
This activity aims to teach students about different types of disasters and how to 

mitigate their effects. Students work in groups to develop solutions, design 

disaster-specific products, and share their ideas with the class to earn a ñDisaster 

Awareness Expertò certificate. The activity aims to develop students' problem-

solving, collaboration, and presentation skills. 

[Ŝǎǎƻƴ Social Studies 

DǊŀŘŜ 
4 

[ŜŀǊƴƛƴƎ 

hōƧŜŎǝǾŜǎ 

Students will share the product they created regarding what can be done to reduce 

the effects of disasters. 

5ǳǊŀǝƻƴ 
2 Lesson (80 minutes) 

wŜǉǳƛǊŜŘ 

aŀǘŜǊƛŀƭǎ 
Visuals showing types of disasters 
Colored cardboard, crayons, scissors, glue, sticky paper, etc. 
Task cards 
Evaluation sheet 
Participation certificate template 

Plan group activities and prepare the necessary materials in advance. 
Prepare visual materials explaining the types of disasters. 
Make copies of the handouts and worksheets in sufficient quantities. 

tǊŜǇŀǊŀǝƻƴ ŀƴŘ 

LƳǇƭŜƳŜƴǘŀǝƻƴ 
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 INTRODUCTION (10 Minutes) 

 Prepare a presentation showing students images of different natural disasters 

(earthquakes, floods, fires, landslides, avalanches, droughts, forest fires, etc.). 

 After introducing each disaster, ask the class questions similar to the following to raise 

awareness about disasters. 

ñWhat do you think might have happened in this disaster?ò 

ñHow might people have been affected by this situation?ò 

 

 

 DISCUSSION (15 Minutes) 

 

WORKSHEET: Read the reading passage to the class and then have them discuss the answers 

to the questions. 

 

IMPLEMENTATION (55 Minutes) 

 

Write ñDisaster Hunters on Duty!ò on the board and divide the class into groups of 3-5 

students. 

 

Assign each group a type of disaster (earthquake, flood, fire, landslide, avalanche, drought, 

forest fire, etc.) and ask them to work according to the instructions on the task card below. 

Task Card: 

Ṋ What problems do people face in this disaster? 

Ṋ What can be done to prevent these problems? 

Ṋ What solution/product can we suggest for this issue? 

 

Students turn their solution ideas into a product in the form of a drawing, cartoon, poem, 

poster, brochure, short text on cardboard, etc. 

 Organize a ñDisaster Prevention Inventions Exhibition.ò At the exhibition: 

 Each group presents their product to the class. 

                   During the presentation, they pay attention to the following: 

 

 Introducing the disaster 

 Explaining the effects of the disaster 

 Describing their own solution proposals 

PROCESS 
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2 
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To help students express their ideas and develop their problem-solving skills, they listen to other 

students and try to answer the following question.  

ñWhich suggestion did you like the most, and why?ò 

The answers are written on small notes and attached to the finished product, which is then displayed.  

 

What did we learn? 

Students viewing the exhibition are given a mini worksheet with the following questions. 

1. Which disaster affected you the most? 

2. What can be done to reduce the damage caused by this disaster? 

3. Which of your classmates' ideas did you like, and why? 

4. What precautions can you take at home or at school? 

Once all students have completed the activity, they are awarded a fun participation 

certificate titled ñDisaster Awareness Expert.ò  

 

 

 

 

WORKSHEET: Evaluate the answers given to the reading passage and your observations during 

product development using the ADDITIONAL STUDENT PERFORMANCE EVALUATION 

SCALE. 

 

 

 

 

You can relate the lesson to visual arts, Turkish, foreign languages, and science. 

 

You can support products prepared with content obtained from institutions such as AFAD, 

AFADEM, and Kēzēlay. 

 

You can use the Worksheet and Appendix as a tool for evaluating student performance. 
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READING PASSAGE 

 

Mehmet and the Disaster Diary 

Mehmet was a student who loved social studies class. One day, his teacher brought a large map 

to class and said, 

ñChildren, today we will talk about natural disasters in Turkey!ò 

Mehmet immediately thought of his grandfather, who had experienced an earthquake years ago. 

After class, he ran home and went to his grandfather.  

ñGrandpa, you've been through an earthquake. Can you tell me about it?ò he asked. 

His grandfather nodded slightly and began to tell him: 

ñYes, son, we experienced major earthquakes in 1999 and 2023. Houses were destroyed, and 

people were scared. But thanks to solidarity, many people were saved.ò 

That evening, Mehmet wrote in his diary: 

ñToday I learned how powerful an earthquake can be, but also how powerful people can be when 

they work together.ò 

The following week, the teacher showed a video in class. The video was about a flood disaster. 

The river had overflowed, and houses were submerged in water. 

The teacher asked, ñIn which regions of Turkey do floods occur?ò 

Mehmet raised his hand: ñIt happens a lot in the Black Sea, teacher! It rains too much.ò 

That evening, Mehmet wrote the following in his diary: 

ñWhen floodwaters enter homes, everything is damaged. But this can be prevented if water 

channels are built.ò 

The following week, the teacher brought up the topic of forest fires. Mehmet spoke sadly: 

ñThere was a fire in Antalya last summer. We saw it on the news. The trees were burned and the animals 

fled.ò 

The teacher nodded: 

ñYes, children, it is essential not to light fires in the forest or throw glass bottles!ò 

Mehmet's diary continued to fill up. Finally, the teacher talked about landslides and avalanches. 

In a landslide, the ground shifts, while in an avalanche, masses of snow slide downhill. 

Mehmet smiled and wrote in his diary: 

ñIf we understand nature and do not harm it, we will experience fewer disasters.ò 

 

 

 

WORKSHEET 
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QUESTIONS 

 

1. Based on what Mehmet wrote in his diary, what kind of person do you think he is when it 

comes to disasters? Why? 

 

 

2. Which of the natural disasters mentioned in the story affected you the most? Why did you 

choose this disaster? 

 

3. If you were in Mehmet's place, which disaster would you want to research? What questions 

would you ask? 

 

4. What can be done in your community to reduce the damage caused by disasters? 

 

 

5. How does not harming nature reduce the impact of disasters? 
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STUDENT PERFORMANCE EVALUATION SCALE 

(GRADING RUBRIC) 

 

Evaluation Criteria 4 (Excellent) 3 (Good) 
2 (Needs 

Improvement) 

1 

(Insufficient) 
POINT 

Understanding and 

Responding to Reading 

Passages 

Answered all 

questions 

completely and 

meaningfully.    

Answered most 

questions 

correctly.     

Some questions 

were answered 

incompletely or 

superficially. 

Had difficulty 

answering 

questions. 

 

Participation in Group 

Work 

Played an active 

role, contributed 

ideas, and 

contributed to 

cooperation.  

Participated 

mostly, fulfilled 

duties. 

Participated 

occasionally, 

needed guidance. 

Remained 

passive, 

limited 

contribution. 

 

Quality of Prepared 

Product 

Provided a 

creative, 

thoughtful, 

relevant, and 

understandable 

product. 

Provided a 

relevant and 

understandable 

product. 

Provided a 

partially 

understandable 

product with 

shortcomings. 

The product 

was irrelevant, 

incomplete, or 

careless. 

 

Attention and 

Participation During 

Exhibition 

Carefully 

examined all the 

products and 

praised his 

friends.  

Examined the 

products and 

showed interest.  

Showed no 

interest in some 

products.   

Paid no 

attention to the 

exhibition and 

was indifferent. 

 

Ability to Learn and 

Interpret New 

Information 

Clearly and 

creatively 

expressed what 

they learned 

about disasters. 

Explained what 

they learned 

with examples. 

Expressed some 

information but 

was weak in 

commentary. 

Had difficulty 

understanding 

new 

information. 

 

Ability to Present Own 

Product (if applicable) 

Presented the 

product in an 

open, confident, 

and effective 

manner. 

Presented the 

product in a 

generally 

understandable 

manner. 

Was hesitant in 

the presentation; 

explanations 

were incomplete. 

Did not give a 

presentation, or 

it was very 

weak. 
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[ŜŀǊƴƛƴƎ 

hōƧŜŎǝǾŜ 

5ǳǊŀǝƻƴ 

wŜǉǳƛǊŜŘ 

ƳŀǘŜǊƛŀƭǎ 

ñDISASTER DETECTIVESò 
 

This event aims to teach students the importance of being prepared for disasters in 

a fun and educational way. Students will learn about different types of disasters 

based on a forest fire news story and understand what to do before, during, and 

after a disaster. Each group will actively work together by acting out their roles 

according to the scenarios. Throughout the activity, students will have the 

opportunity to express their feelings and develop empathy. As a result, students 

will take an important step toward becoming more aware, prepared, and resilient 

individuals in the face of disasters. 

[Ŝǎǎƻƴ 

DǊŀŘŜ 

Social Sciences 

4 

Students will make necessary preparations before, during, and after a disaster. 

2 Lessons (80 Minutes) 

V Interactive whiteboard/projector 

V Sticky notes/post-it notes 

V Coloured cardboard 

tǊŜǇŀǊŀǝƻƴ ŀƴŘ 

ƛƳǇƭŜƳŜƴǘŀǝƻƴ 

V Cut the scenarios in the attachment so that each group receives one copy. 
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 Introduction (15 Minutes) 

Display the news article on the WORK SHEET on the screen and ask students to read it. Then 

ask them to identify and explain the words they do not understand (meteorology, stubble, 112, 

green homeland, forest heroes, etc.). 

After the explanations, give them the question sheet and ask them to answer the questions. 

 

 Discussion (15 Minutes) 

Have students discuss the answers to the questions on the WORKSHEET. 

 

Implementation (50 Minutes) 

Ask students to write a sentence on a sticky note about what they learned from the news article 

they read. Stick these sentences on a cardboard and hang it on the classroom board. 

 

             Role-Play ï Scenario Reenactment 

Organize the class into groups of 3ï4 students. Distribute the short scenarios in the 

Appendix to each group, one scenario per group, and ask them to act them out. 

Through this game, children will experience behavioral models in possible real-life 

situations. 

After the role-play, engage the entire class in a discussion with the following 

questions: 

¶ How did the characters in the scene feel? 

¶ If you imagine yourself there, how would you feel? 

¶ How would you calm those feelings? 

Give the following explanation to the students. 

 

 

 

 

 

 

 

1 

PROCESS 

2 

3 

ñChildren, did you know that in many parts of the world, including our country, different natural 

disasters can occur? For example, earthquakes happen suddenly and can scare us. Floods 

can cover the streets when it rains heavily. Sometimes fires can threaten our forests and homes. 

But instead of being afraid, we need to learn to be prepared. 

Knowing what to do at home or at school during a disaster helps us protect ourselves and our 

loved ones. For example, performing the ñdrop, cover, and hold onò manoeuvre during an 

earthquake, or going to higher ground if there's a floodé 

Remember, disasters aren't always within our control but being informed and prepared is in our 

hands! Today, weôre learning together how to be strong in the face of disasters.ò 
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After the explanation, show the animation at the link below and ask them to express their 

opinions about what they have seen. 

https://www.youtube.com/watch?v=1RUJQkCxL3w 

 

 

 

The answers given to the questions in the WORK SHEET can be used as evaluation criteria. 

 

 

 

 

 

The set of questions in the WORK SHEET covers both cognitive (knowledge, comprehension, 

interpretation) and affective (emotion, values) areas. Suggestions for implementation: 

¶ Questions can also be answered in small group discussions. 

¶ Creative questions can be displayed on the classroom board. 

¶ Questions involving psychological sensitivity can be addressed one-on-one with a guidance 

counsellor. 

 

 Ask students to tell their families about the games they played and what they learned at home. 

  

Invite a search and rescue worker, firefighter, emergency responder working for the 

municipality, etc. to the classroom to answer students' questions. 
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FEEDBACK 

1 

RECOMMANDATIONS 

2 

3 

https://www.youtube.com/watch?v=1RUJQkCxL3w
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WORKSHEET 
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LET'S ANALYZE THE NEWS WE READ!  

1) What warnings did Minister Yumaklē issue? 

ééééééééééééééééééééééééééééééééééééé

ééééééééééééééééééééééééééééééééééééé 

ééééééééééééééééééééééééééééééééééééé 

2) What weather conditions are mentioned as increasing the risk of forest fires? 

ééééééééééééééééééééééééééééééééééééé

ééééééééééééééééééééééééééééééééééééé 

ééééééééééééééééééééééééééééééééééééé 

3)  Why does an increase in temperature increase the risk of forest fires? 

ééééééééééééééééééééééééééééééééééééé

ééééééééééééééééééééééééééééééééééééé 

ééééééééééééééééééééééééééééééééééééé 

4) Why is burning stubble dangerous for forests? 

ééééééééééééééééééééééééééééééééééééé

ééééééééééééééééééééééééééééééééééééé 

ééééééééééééééééééééééééééééééééééééé 

5) What are the consequences of carelessly discarding cigarette butts? 

ééééééééééééééééééééééééééééééééééééé

ééééééééééééééééééééééééééééééééééééé 

ééééééééééééééééééééééééééééééééééééé 

6) What else can be done to prevent forest fires? 

ééééééééééééééééééééééééééééééééééééé

ééééééééééééééééééééééééééééééééééééé 

ééééééééééééééééééééééééééééééééééééé 

7) How did you feel after reading this news? Why? 

ééééééééééééééééééééééééééééééééééééé

ééééééééééééééééééééééééééééééééééééé 

ééééééééééééééééééééééééééééééééééééé 

8) Why might Minister Yumaklē say, ñIf you see even the slightest smoke, call 
112ò?ééééééééééééééééééééééééééééééééééé

ééééééééééééééééééééééééééééééééééééé

éé 

ééééééééééééééééééééééééééééééééééééé 

9) What event is the word ñdisasterò used to describe in this news article? 

ééééééééééééééééééééééééééééééééééééé

ééééééééééééééééééééééééééééééééééééé 

ééééééééééééééééééééééééééééééééééééé 

10) What could ñgreen homelandò mean? Why do you think this concept is important? 

ééééééééééééééééééééééééééééééééééééé

ééééééééééééééééééééééééééééééééééééé 

ééééééééééééééééééééééééééééééééééééé 

11) What does ñbeing nature-friendlyò mean? Which behaviors in this news article are not nature-

friendly? 

ééééééééééééééééééééééééééééééééééééé

ééééééééééééééééééééééééééééééééééééé 

ééééééééééééééééééééééééééééééééééééé 

12) What can you do to help people in such a situation? 

ééééééééééééééééééééééééééééééééééééé

ééééééééééééééééééééééééééééééééééééé 

ééééééééééééééééééééééééééééééééééééé 
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APPENDIX: FOREST FIRE AWARENESS SCENARIOS 
 

  

 

Children Having a Picnic in the 

Forest 

Situation: They are building a 

fire and having fun. Suddenly, 

smoke starts rising. 

Result: They notice the smoke, 

remain calm, call 112, and alert 

the people around them. 

 

 

Observer Individual 

 

Situation: A child living near a 

forest notices smoke coming from 

the edge of a window. 

Result: He quickly informs his 

family, and they call 112. 

 

 

 

Volunteers Cleaning Up the 

Forest 

 

Situation: While picking up 

trash, children find glass bottles. 

Result: Realizing that the glass 

bottles could cause a fire when 

exposed to the sun, they report 

this to their teachers. 

 

 

Campers and Burning 

Brushwood 

 

Situation: A group of campers is 

lighting dry grass on the ground 

for fun. 

Result: Another group of 

children warns them and shows 

them the correct behavior. 

 

 

 

Student Correcting 

Misinformation  

Situation: A student says, ñThere 

are already firefighters in the 

forests, so we don't need to do 

anything.ò 

Result: Other children raise their 

friend's awareness by explaining 

the importance of individual 

responsibility. 

 

 

Social Media Team 

 

Situation: Children see a social 

media post at school calling for a 

barbecue party in the forest. 

Result: They report the dangerous 

post to their teachers and prepare 

appropriate content with the 

hashtag #ProtectTheForest. 
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OUR RESPONSIBILITIES DURING DISASTERS 

{9/¢Lhb This activity aims not only to provide students with information about 

natural and man-made disasters but also to develop active citizenship. 

Preventing and effectively managing disasters, and accelerating 

recovery processes are possible only when every individual, not just 

public institutions, assumes responsibility. Throughout the activity, 

students learn about the stages of disaster processes and have the 

opportunity to analyze the roles of actors such as AFAD (Disaster and 

Emergency Management Presidency), municipalities, healthcare 

organizations, voluntary associations, and citizens through real-life 

scenarios. Through group work and presentations, they develop 

communication, collaboration, and problem-solving skills, while also 

reinforcing their sense of social solidarity and responsibility. In this way, 

students not only gain disaster awareness but also take a strong step 

toward becoming informed and caring members of their communities. 

[9{{hb 
Social Studies 
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Students explore the roles and responsibilities of citizens and public 

institutions in preventing, responding to, and recovering from natural or 

man-made disasters. 

5¦w!¢Lhb hC 

!/¢L±L¢¸ 

2 Lesson hour (80 Minutes) 

Å Colored A3 paper or cardboard 
Pencils, felt-tip pens 
Å Scissors, glue 
Å Role cards (pre-prepared) 
Å Disaster scenarios (short scenarios written in advance) 
Å Poster samples (brought by the teacher if desired) 
Å Board and pencils 

tw9t!w!¢Lhb twh/9{{ 
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Five different disaster scenarios (earthquake, flood, fire, chemical leak, pandemic) 
are written. 
For each scenario, role cards are prepared for the relevant actors (citizens, 
municipality, AFAD, healthcare teams, NGOs, school administration, etc.). 
The class is organized into five groups. 
Students who wish to prepare a group board are provided with the necessary 
materials. 



 

 

 

 

пп 
   

 

 Lb¢wh5¦/¢Lhb όмл aƛƴǳǘŜǎύ 

Å The teacher begins the lesson by asking the students the following questions: 

ǒ Have you ever experienced a natural disaster? 

ǒ Do you remember who helped you in such a situation? 

ǒ Do you think everyone has a role after a disaster? 

Å The teacher then draws the "Disaster Cycle" on the board: 

ǒ The stages of Prevention - Response - Recovery are explained. 

 5L{/¦{{Lhbπ  όнл aƛƴǳǘŜǎύ 

The teacher poses questions to the class for each stage: 

1. Prevention: 

ǒ What can citizens do before a disaster strikes? 

ǒ What preparations should municipalities and schools make? 

2. Response: 

ǒ Who is on duty during a disaster? 

ǒ How should citizens behave? 

3. Recovery: 

ǒ Which institutions are involved in the recovery process after a disaster? 

ǒ How does society contribute to this process? 

Note: During the discussion, students contribute by providing examples. The teacher 

writes these on the board. 

               IMPLEMENTATION (30 minutes) 

Each group is given a disaster scenario and corresponding role cards. Task: 

1. Read the scenario. 

2. Discuss what each role should do before, during, and after the event. 

3. Prepare a "Who Does What During a Disaster?" poster. 

4. On the poster: 

o o Brief description of the disaster 

o o Roles of citizens, public institutions, and NGOs 

o o Add images or symbols. 

1 

2 

3 
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Presentation and Evaluation (20 minutes): 

ǒ Each group shares their poster with the class. 

ǒ The other groups listen carefully and ask questions such as, "Could this task have 

been done by another role?" 

ǒ The teacher gives brief feedback on each group's presentation. 

 

Teacher Feedback and Evaluation: 

 

Assessment Criteria: 

1. Did the student correctly define the three stages of the disaster process? 

2. Were the roles of each actor clearly and realistically stated? 

3. Was the student actively involved in group work? 

4. Was the student able to express themselves during the presentation? 

 

The teacher also gives each student the following individual written questions: 

ǒ Which public institution's duties did you understand better today? 

ǒ What are your responsibilities as a citizen in the event of a disaster? 

 

 

 

 

 

 

 

 

 

 

 

 

TEACHER FEEDBACK 

1 
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APPENDIX 1: SAMPLE SCENARIO AND ROLE CARDS 

⌂  Scenario 1: Earthquake 

Early one morning, a 6.5 magnitude earthquake struck your city. Some buildings collapsed, 

and roads were damaged. Power and water were cut off. Schools were closed for two weeks. 

Some families were relocated to temporary shelters. 

…  Role Cards: 

ǒ Citizen: How do you protect yourself during an earthquake? How do you help those around 

you after an earthquake? 

ǒ AFAD (Disaster and Emergency Management Presidency): Conducts search and rescue 

operations and sets up tent cities. 

ǒ Municipality: Organizes cleaning, transportation, and water services. 

ǒ School Principal: Ensures students are safe and inspects the school for damage. 

ǒ Volunteer Youth Association: Provides clothing and food assistance to earthquake victims.

 

 Scenario 2: Flood 

Due to heavy rain, a river overflowed in a district, flooding homes. Some people waited on 

rooftops for rescue. Houses and cars were destroyed. 

…  Role Cards: 

ǒ Citizens: Avoid flood-prone areas and move to safer areas. 

ǒ Fire Department: Evacuates people from higher ground by boat. 

ǒ Mayor: Establishes a crisis desk and informs the public through announcements. 

ǒ Provincial Directorate of Environment and Urbanization: Conducts damage assessment. 

ǒ Red Crescent: Distributes clean water and blankets, and provides hot meals.

 

⌐  Scenario 3: Forest Fire 

A fire that broke out in the summer spread rapidly through the forest. Wind made it difficult to 

control. Some villages were evacuated. Animals were also harmed. 

…  Role Cards: 

ǒ Citizen (Village resident): Cleans up the area around their home and prepares for 

evacuation. 

ǒ General Directorate of Forestry: Sends a team to extinguish the fire. 

ǒ Gendarmerie: Evacuates the villagers safely. 

ǒ Veterinarian: Treats injured animals. 
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ǒ Nature Conservation Association: Conducts forest cleanup and reforestation efforts after the 

fire.

 

 Scenario 4: Chemical Leak (Man-Made Disaster) 

A toxic gas leaked in a factory accident. Residents living near the factory were evacuated. 

Some people were hospitalized. 

…  Role Cards: 

ǒ Citizen (someone living near the factory): Leaves their home immediately and does not 

leave without a mask. 

ǒ 112 Emergency Medical Team: Provides first aid to those affected by the gas. 

ǒ AFAD Chemical Response Team: Wears special clothing and arrives at the scene to stop the 

leak. 

ǒ Environmental Engineer: Checks for damage to the soil and water. 

ǒ Municipality: Directs evacuated people to temporary shelters.

 

 Scenario 5: Epidemic (Pandemic) 

Many people have become ill due to a widespread virus. Schools have been closed, and 

everyone has stayed home. Wearing a mask and washing hands has become mandatory. 

…  Role Cards: 

ǒ Citizen (student): Wears a mask, washes hands frequently, and maintains distance from 

others. 

ǒ Ministry of Health: Informs the public and prepares hospitals. 

ǒ Teacher: Provides distance learning and keeps student morale high. 

ǒ Family Physician: Tests individuals showing symptoms and recommends home care. 

ǒ Neighborhood Volunteer: Provides shopping support to the elderly.

 

 

APPENDIX 2: SAMPLE TEACHER EVALUATION RUBRIC 

Criterion 5 - Perfect 4 - Good 3 - Middle 
2 ï Should be 

improved 
1 ï Not Enough 

1. The three stages of the 

disaster process 

(prevention, response, 

recovery) 

All stages are 

described 

accurately, 

completely and in 

detail. 

Most of the 

stages are 

accurately and 

clearly defined 

There are basic 

definitions, but 

some stages 

are missing or 

superficial. 

Some stages are 

defined incorrectly or 

confusingly. 

The stages are not 

defined at all or are 

completely wrong 

2. Realism and clarity of 

actor roles 

All roles are 

appropriate, 

original and very 

close to reality 

The roles are 

mostly realistic 

and clear 

Some roles are 

stated 

superficially or 

generally 

Roles are too limited 

or mixed 

Roles are almost 

never specified or 

incorrectly 

conveyed 
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3. Participation and 

cooperation within the 

group 

All members 

participated 

equally and 

worked 

harmoniously and 

creatively. 

Most of the 

group members 

were active and 

worked well 

together. 

Participation is 

uneven but 

there is effort 

Few students are 

active, group work is 

weak 

No group work was 

done or only one 

person was active 

4. Presentation skills and 

expressiveness 

Fluent, safe, 

organized 

presentation, 

ideas clearly 

expressed 

The 

presentation is 

clear and 

effective 

despite minor 

shortcomings. 

There are some 

gaps in the 

presentation, 

but overall it is 

understandable

. 

Presentation is 

disorganized, wording 

is incomplete or 

indecisive 

No presentation or 

very inadequate 

presentation 

5. Individual evaluation: 

Institutional awareness 

Explained the 

public institution 

with a clear, 

original and 

accurate example 

He/she has 

identified the 

institution 

correctly and 

has a clear 

example. 

The definition 

of the 

institution is 

superficial but 

understandable 

The institution name 

is there but the 

description is missing 

or incorrect 

Public institution 

not identified or 

completely incorrect 

6. Individual assessment: 

Awareness of citizen 

responsibilities 

Explained his/her 

role clearly, 

consciously and 

responsibly 

Expressed 

his/her role 

accurately and 

touched upon 

general 

responsibilities

. 

Roughly stated 

responsibilities 

Unclear or incomplete 

definition of 

responsibility 

No answer or no 

sense of 

responsibility 

developed 
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MY DIGITAL RIGHTS MAP 

{9/¢Lhb When the Convention on the Rights of the Child was adopted by the United Nations General 

Assembly on November 20, 1989, the internet was just beginning to develop globally, and 

children had not yet encountered the digital world. To assess how the Convention was being 

implemented in countries, the United Nations Committee on the Rights of the Child, 

composed of experts, prepared a text to ensure that children can be well, safe, free, healthy, 

and fully themselves in the virtual world. A summary of the text is available at 

https://www.unicef.org/turkiye/media/17626/file/Dijital%20Ortamlarda%20%C3%87ocuk

%20Haklar%C4%B1%20ile%20%C4%B0lgili%20Genel%20Yorum%20No:%2025.pdf 

States that sign the Convention on the Rights of the Child are called "state parties." Turkey 

is one of these states. By signing the Convention, states parties, like Turkey, pledge to 

comply with its articles to protect children's rights. For example, states parties must enact 

legal regulations to protect children from harm in the digital environment and from violence 

in the digital environment. Institutions must work together to achieve these regulations, and 

adults should be trained to use the internet responsibly and safely. States must impose 

effective penalties on those who violate children's rights in the digital world and take 

measures to prevent children from being harmed. This event aims to raise children's 

awareness and knowledge of their digital rights. 

[9{{hb Social studies 
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To be able to question the effects of digitalization and technological developments 

on the exercise of citizenship rights. 

5¦w!¢Lhb hC 
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1 class hour (40 minutes) 

A4 and A3 paper, 

Colored pencils, 

Poster pens, 

Large colored cardstock for posters, 

Tablet or computer (if available) 

tw9t!w!¢Lhb 
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First of all, it is important for the teacher to review the document published by the 

United Nations Committee on the Rights of the Child regarding children's digital 

rights and the summary document prepared for children. 

https://www.unicef.org/turkiye/media/17626/file/Dijital%20Ortamlarda%20%C3%87ocuk%20Haklar%C4%B1%20ile%20%C4%B0lgili%20Genel%20Yorum%20No:%2025.pdf
https://www.unicef.org/turkiye/media/17626/file/Dijital%20Ortamlarda%20%C3%87ocuk%20Haklar%C4%B1%20ile%20%C4%B0lgili%20Genel%20Yorum%20No:%2025.pdf
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 Lb¢wh5¦/¢Lhb όр aƛƴǳǘŜǎύ 

! ŘƛǎŎǳǎǎƛƻƴ ŀōƻǳǘ ŎƛǝȊŜƴǎƘƛǇ ǊƛƎƘǘǎ ƛƴ ŘƛƎƛǘŀƭ ŜƴǾƛǊƻƴƳŜƴǘǎ Ŏŀƴ ōŜ ƘŜƭŘ ǿƛǘƘ ǎǘǳŘŜƴǘǎΦ ¢ƘŜ 

ŦƻƭƭƻǿƛƴƎ ǉǳŜǎǝƻƴǎ Ŏŀƴ ōŜ ǳǎŜŘ ŦƻǊ ǘƘƛǎ ŘƛǎŎǳǎǎƛƻƴΥ 

ϝ²Ƙŀǘ Řƻ ȅƻǳ ƪƴƻǿ ŀōƻǳǘ ŜπƎƻǾŜǊƴƳŜƴǘΣ ǎƻŎƛŀƭ ƳŜŘƛŀΣ ŀŎŎŜǎǎ ǘƻ ƛƴŦƻǊƳŀǝƻƴΣ ŀƴŘ ŦǊŜŜŘƻƳ 

ƻŦ ŜȄǇǊŜǎǎƛƻƴΚ όLǘ ƛǎ ǊŜŎƻƳƳŜƴŘŜŘ ǘƻ ŘƛǎŎǳǎǎ ŀƴŘ ŘƛǎŎǳǎǎ ŜŀŎƘ ŎƻƴŎŜǇǘ ƛƴŘƛǾƛŘǳŀƭƭȅΦύ 

ϝLǘ ƛǎ ǊŜŎƻƳƳŜƴŘŜŘ ǘƘŀǘ ŎƘƛƭŘǊŜƴ ǿǊƛǘŜ ǘƘŜƛǊ ŎƻƴŎŜǇǘǳŀƭƛȊŀǝƻƴǎ ƻƴ ǘƘŜ ōƻŀǊŘ ŀǎ ǇƘǊŀǎŜǎ ŀƴŘ 

ƛƭƭǳǎǘǊŀǘŜ ǘƘŜƳΦ 

ϝ!ƴȅ ƳƛǎǳƴŘŜǊǎǘŀƴŘƛƴƎǎ ŀōƻǳǘ ŎƻƴŎŜǇǘǎ ŀǊŜ ŎƻǊǊŜŎǘŜŘΤ ƛǘ ƛǎ ƛƳǇƻǊǘŀƴǘ ŦƻǊ ǘƘŜ ǘŜŀŎƘŜǊ ǘƻ 

ǇǊƻǾƛŘŜ ŘŜǘŀƛƭŜŘ ƛƴŦƻǊƳŀǝƻƴ ŀōƻǳǘ ŀƴȅ ƳƛǎǎƛƴƎ ƛƴŦƻǊƳŀǝƻƴΦ 

 5L{/¦{{Lhb π  όр aƛƴǳǘŜǎύ 

.ǊŀƛƴǎǘƻǊƳƛƴƎ ƛǎ ŜƴŎƻǳǊŀƎŜŘ ǿƛǘƘ ǘƘŜ ǉǳŜǎǝƻƴΣ Ϧ5ƻ ȅƻǳ ǘƘƛƴƪ ǿŜ ƘŀǾŜ ǊƛƎƘǘǎ ƛƴ ǘƘŜ ŘƛƎƛǘŀƭ 

ŜƴǾƛǊƻƴƳŜƴǘΚϦ Lǘ ƛǎ ƛƳǇƻǊǘŀƴǘ ǘƻ ǾƛǎǳŀƭƛȊŜ ǎǘǳŘŜƴǘ ǊŜǎǇƻƴǎŜǎ ƻƴ ǘƘŜ ōƻŀǊŘΦ 

¢ƘŜ ŦƻƭƭƻǿƛƴƎ ƪŜȅǿƻǊŘǎ Ŏŀƴ ōŜ ǇǊƻǾƛŘŜŘ ŀǎ ŀŘŘƛǝƻƴŀƭ ƛƴŦƻǊƳŀǝƻƴΥ 

ƻ LƴǘŜǊƴŜǘ ŀŎŎŜǎǎ ŀƴŘ ǳǎŜ ƻŦ ŘƛƎƛǘŀƭ ǘƻƻƭǎ 

ƻ 9ȄǇǊŜǎǎƛƴƎ ƻƴŜǎŜƭŦ ŦǊŜŜƭȅ ŀƴŘ ŘƛũŜǊŜƴǘƭȅΣ 

ƻ wŜǎǇŜŎǝƴƎ ǘƘŜ ǊƛƎƘǘǎ ƻŦ ƻǘƘŜǊǎ ǿƘƛƭŜ ŜȄǇǊŜǎǎƛƴƎ ƻƴŜǎŜƭŦΣ 

ƻ DŀǘƘŜǊƛƴƎ ǿƛǘƘ ǇŜŜǊǎΣ 

ƻ ¢ƘŜ ǊƛƎƘǘ ǘƻ ǎǳǇǇƻǊǘ ŎƘƛƭŘǊŜƴϥǎ ƘŜŀƭǘƘȅ ŘŜǾŜƭƻǇƳŜƴǘΣ 

ƻ ¢ƘŜ ǊƛƎƘǘ ǘƻ ōŜ ǇǊƻǘŜŎǘŜŘ ŦǊƻƳ ǾƛƻƭŜƴŎŜ ŀƴŘ ǘƻ ŦŜŜƭ ǎŀŦŜΣ 

ƻ DǳƛŘŀƴŎŜ ŦǊƻƳ ŎŀǊŜƎƛǾŜǊǎΣ 

ƻ ¢ƘŜ ǊƛƎƘǘ ƻŦ ŎƘƛƭŘǊŜƴ ǘƻ ōŜƴŜŬǘ ŦǊƻƳ ŜŘǳŎŀǝƻƴŀƭ ƻǇǇƻǊǘǳƴƛǝŜǎΣ 

ƻ ¢ƘŜ ǊƛƎƘǘ ǘƻ ƘŀǾŜ ŦǳƴΣ ǎƻŎƛŀƭƛȊŜΣ ŀƴŘ ǇƭŀȅΣ 

ƻ tǊƛǾŀŎȅ ƛƴ ǘƘŜ ƻƴƭƛƴŜ ŎƻƴǘŜȄǘΣ 

ƻ tǊƻǘŜŎǝƴƎ ŀƴŘ ŦǳƭŬƭƭƛƴƎ ŜȄƛǎǝƴƎ ǊƛƎƘǘǎ ǎǳŎƘ ŀǎ ŦǊŜŜŘƻƳ ƻŦ ŜȄǇǊŜǎǎƛƻƴΦ 

IMPLEMENTATION (30 Minutes) 

After the discussion with the larger class, the teacher forms small groups of 4-5 

students, including each student. Each group is given colored paper and posters. The 

teacher asks students to consider the topic discussed in class, "e-government, social 

media, access to information, freedom of expression, digital rights," in the context of 

social disasters and traumas (for example, asking questions like, "What kind of digital 

rights do we have in an earthquake? Which rights are most important in such 

DESCRIPTION OF ACTIVITY 

1 

2 

3 
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situations?"). They are then asked to create a poster with a picture and text featuring 

the topic of disaster and digital rights, and to name it. These posters are then 

displayed on the classroom board. Each student examines the posters of the other 

groups. 

In the last 5 minutes, students are asked questions to evaluate the activity: 

*What did you learn about your digital rights today? 

*What can you do to protect these rights and respect the rights of others? 

*What can we do to protect our digital rights during disasters?" These questions ensure that 

their learning and awareness are shared with the class. 

 

 

 

Disaster and Digital Rights Star Map (INSTEAD OF SPENDING 5 MINUTES FOR THE ABOVE 

QUESTIONS, YOU CAN DO THE ASSESSMENT ACTIVITY HERE) 

1. Preparation 

 The teacher draws a large star shape (5-pointed) on A3 paper. Each point corresponds to a different 

assessment question. 

2. Questions for the Points of the Star 

ƺ The most important digital right I learned today: 

ƺ What I can do to protect this right: 

ƺ The most critical digital right during a disaster: 

ƺ What I can do to respect the rights of others: 

ƺ The visual/word I remember from today's activity: (Students can draw a small picture or 

write a word here) 

3. Practice 

ƺ Each student fills out their own star map. 

ƺ ƺ Students who wish can draw colorful decorations or small symbols (phone, computer, 

earthquake symbol, etc.) appropriate to the activity in the center of the star. 

ƺ ƺ Once the stars are finished, the teacher displays them on the classroom board under 

the title "Our Disaster and Digital Rights Galaxy." 

REFERENCES: 

o https://cocuk.bilgi.edu.tr/cocuklar-dijital-dunyada-haklariniz-var/ 

 

o https://www.unicef.org/turkiye/media/17626/file/Dijital%20Ortamlarda%20%C

3%87ocuk%20Haklar%C4%B1%20ile%20%C4%B0lgili%20Genel%20Yorum

%20No:%2025.pdf 

TEACHER FEEDBACK 

https://cocuk.bilgi.edu.tr/cocuklar-dijital-dunyada-haklariniz-var/
https://www.unicef.org/turkiye/media/17626/file/Dijital%20Ortamlarda%20%C3%87ocuk%20Haklar%C4%B1%20ile%20%C4%B0lgili%20Genel%20Yorum%20No:%2025.pdf
https://www.unicef.org/turkiye/media/17626/file/Dijital%20Ortamlarda%20%C3%87ocuk%20Haklar%C4%B1%20ile%20%C4%B0lgili%20Genel%20Yorum%20No:%2025.pdf
https://www.unicef.org/turkiye/media/17626/file/Dijital%20Ortamlarda%20%C3%87ocuk%20Haklar%C4%B1%20ile%20%C4%B0lgili%20Genel%20Yorum%20No:%2025.pdf
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SEISMOGRAPH MODEL  

{ŜŎǝƻƴ 
This activity is designed not only to teach students how seismographs work and how 

scientists study earthquakes, but also to help them feel more confident and curious 

about natural events. While the topic of earthquakes can be sensitive, this lesson 

focuses on understanding, teamwork, and preparednessðnot fear. 

Use a calm and reassuring tone throughout. Let students know that the Earth is 

always moving a little, and scientists have created tools to help us observe and stay 

safe. Avoid personal or traumatic examples; instead, highlight how knowledge and 

collaboration help us face challenges together. 

Remind students that being prepared doesnôt mean being scared, it means being 

informed. Creating a safe classroom space for sharing thoughts, working together, 

and asking questions is just as important as building the model itself. 

If students feel nervous, gently shift their focus to curiosity and problem-solving. 

Encourage reflection on how science and community support can help us live more 

safely and responsibly with nature. [Ŝǎǎƻƴ Science 

DǊŀŘŜ 
4-5 

[ŜŀǊƴƛƴƎ 

hōƧŜŎǝǾŜǎ 

Students will analyze simple machines on group projects, apply scientific knowledge 

to real-life environmental contexts, and assess the future impact of human activities 

on the environment 

5ǳǊŀǝƻƴ 
1 class (40 Minutes) 

Paper cups (1 per group)                                  Cardboard or a small box 

Small weights (washers or similar)                   String or yarn 

Paper roll (receipt paper or long strip)               Markers/pens 

Worksheet for observations and reflection         Rubber bands 

Optional: Video showing real seismograph in action          Tape 

wŜǉǳƛǊŜŘ 

aŀǘŜǊƛŀƭǎ 

Prepare kits for each group with necessary materials. Ensure you have enough for 

small groups (3ï4 students). 

Print worksheets (Annex 1) for each student. Have colored pencils, and other 

materials ready to use in class.  

Optionally, show a short calming video showing how scientists use seismographs 

(without including traumatic earthquake footage). 

Create a calm and curious learning environmentðlet students know this activity is 

about understanding the Earth and being prepared, not being scared. 

tǊŜǇŀǊŀǝƻƴ ŀƴŘ 

LƳǇƭŜƳŜƴǘŀǝƻƴ 
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 INTRODUCTION (10 Minutes) 

Ask students: 

ǒ How do we know when an earthquake happens? 

ǒ Have you ever seen or heard about a seismograph? 

ǒ Why might people want to record the movement of the ground? 

Provide a gentle explanation of earthquakes: 

ǒ ñThe Earth is always moving a little bit. Sometimes it shakes more, and scientists use 

special machines to record these movements. One of those machines is called a 

seismograph.ò 

Information Notes: Avoid personal or local traumatic examples. Focus on scientific curiosity.  

Local & Cultural Connection (Optional Sub-Section, If Desired): 

Did you know T¿rkiye has many structures and traditions shaped by earthquakes and the 

Earth's movements 

Examples to explore: 

ǒ Ķstanbul ï Hagia Sophia and Earthquake Engineering: 

Built with large domes and special foundations to survive centuries of earthquakes. 

 

ǒ Modern Buildings in Ķzmir, D¿zce, and Van: 

After major earthquakes, cities started using earthquake-resistant designs. 

ǒ Kandilli Observatory (Boĵazi­i University): 

One of the oldest earthquake research centers in the worldðlocated in T¿rkiye. 

Kandilli Observatory has recorded almost every major earthquake in T¿rkiye. Itôs 

one of the oldest earthquake research centers in the world. 

 

¶ Person: Prof. Dr. Ahmet Mete Iĸēkara (ñDeprem Dedeò) 
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He was the director of the Kandilli Observatory and Earthquake Research 

Institute at Boĵazi­i University ð the main center in T¿rkiye that collects and 

interprets data from seismographs across the country. 

 

After the 1999 Marmara Earthquake, he used seismograph data to explain to the 

public where the earthquake happened, how strong it was, and what aftershocks to 

expect. 

 

He believed that people should not fear seismographs or earthquakes, but 

instead understand them. 

Thatôs why he translated complex seismographic information into simple 

language for everyone, especially for children. 

 

 

Environmental Impact & Future Thinking (Can also be added after group presentations) 

Lead a class discussion or small group reflection using these questions: 

ǒ What is the impact of buildings in earthquake zones on people and the environment? 

(Think about tall buildings, crowded areas, or how nature is affected.) 

ǒ How can we build safer and more sustainable structures in the future? 

(Discuss earthquake-resistant design, green spaces, environmentally friendly 

materials.) 

ǒ How do tools like seismographs help humans live in harmony with nature? 

(Think about early warning systems, preparedness, and public safety.) 

 

DISCUSSION (5 Minutes) 

Information Notes: Let students know itôs okay to feel curious or even a little worried when 
learning about earthquakes. This classroom is a safe space where we can talk about our 
feelings and support each other. 

 

Duration: 5 minutes 

Introduce the concept of a seismograph: 

ǒ A seismograph is a device that scientists use to record how the Earth moves. 

ǒ It helps people understand earthquakes and improve safety. 
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Let students know: 

ǒ Today weôll build a simple version of this tool. 

ǒ Science helps us be aware and prepared. 

Optional reflection: 

ǒ ñHave you ever felt a small earthquake? How did you feel?ò 

ǒ ñHow do you think scientists feel when they make tools that help people?ò 

 

IMPLEMENTATION (20 Minutes) 

A. Building the Seismograph (10 minutes) 

In small groups, students create a basic seismograph model: 

1. Suspend a pen/marker from the inside of a cup using string. 

2. Attach the cup to a cardboard base using rubber bands so it can sway. 

3. Place a long strip of paper underneath the pen. 

4. Gently shake the table (simulate seismic movement) while pulling the paper slowly to 

record ñearthquake lines.ò 

Encourage gentle handling of materials and teamwork. 

B. Observation and Presentation (10 minutes) 

Each group shows their seismograph and shares: 

ǒ What did you notice when the table moved? 

ǒ How did the pen draw differently with bigger or smaller shakes? 

ǒ What would happen if a real earthquake occurred? 

ǒ How do tools like seismographs help humans live more safely and responsibly in 

nature? 

ǒ Did working as a team help them feel more calm or confident? Remind them that we 

are stronger when we help and listen to each other. 

Remind students this is a safe simulation and part of being ready. Ask students how they 

felt during the simulation.  
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Duration: 5 minutes 

Distribute worksheets: 

ǒ Label the parts of your seismograph. 

ǒ Fill the observation data table 

ǒ Reflection: 

What did I learn today? 

How do I feel about earthquakes after todayôs activity? 

How do tools like seismographs help humans live more safely and responsibly 

in nature? 

 

 

 

 

 

ǒ Use a calm, reassuring, and positive tone throughout the lesson to create a safe 

emotional space. 

ǒ If any student seems anxious or uncomfortable, gently redirect their attention to 

the scientific process, focusing on curiosity, exploration, and problem-solving. 

ǒ Highlight the power of knowledge and preparedness: 

ǒ ñWhen we understand something, we can face it better.ò 

ǒ Consider adding a short breathing or grounding activity at the end of the lesson if 

the topic raises emotional responses in the class. 

ǒ Itôs okay to have different feelings. Talking to someone we trust can help us feel better 

and safer. 

ǒ Encourage students to share local or global examples of earthquakes or 

earthquake-resistant structures they know of. 

These can be from: 

Their own region or hometown (e.g., ñMy grandparents live in a village with wooden 

houses.ò) 

Other countries (e.g., Japanôs earthquake drills, Mexicoôs early warning system, etc.) 

This promotes cultural belonging, global awareness, and diverse perspectives. 

ǒ Emphasize teamwork and shared responsibility. Safety and preparedness are not 

just individual actions, but something we all do together. 

[EE?7 9uШ 
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ǒ Invite students to interview a family member at home about past earthquake 

experiences or safety tips and bring what they learn back to the classroom. 

ǒ Avoid frightening or overly dramatic descriptions; instead, focus on resilience, 

awareness, and solution-oriented thinking. 

ǒ If students show interest in engineering or science, provide extension opportunities 

such as: 

Exploring real seismograph data online 

Visiting a local science center or observatory (virtually or physically) 

Inviting a guest speaker (e.g., a civil engineer or scientist) 

 

ANNEX 

6.1) WORKSHEET ï Seismograph Model 

PART A ï My Seismograph Model 

Draw your seismograph below. 

(Label the pen/marker, string, cup, and paper strip.) 

 

 

 

 

 

 

 

 

 

PART B ï Letôs Collect Data 

Test your model with 3 different shaking speeds. Pull the paper slowly and then faster. What 

do you observe? 

Shake 

Type 

Speed (Slow / Medium 

/ Fast) 

What did the pen lines look like? (e.g., short, long, 

wavy, zigzag) 

Test 1   

Test 2   

Test 3   

 

 

PART C ï What Did I Observe? 

Check all that apply: 

ǒ ᵟ When we shook the table gently, the pen drew small waves. 
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ǒ ᵟ When we shook it harder, the lines were bigger. 

ǒ ᵟ The pen didnôt move much when everything was still. 

ǒ ᵟ I worked well with my team. 

ǒ ᵟ I helped build the model. 

 What surprised you the most during the activity? 

 

 

 

PART D ï Reflection 

One thing I learned today is: 

 

 

 I feel ________ after learning about earthquakes and seismographs. 

(happy / curious / calm / nervous / excited / something else) 

 

One way I can feel more prepared during an earthquake is: 

 

 

BONUS (Optional) 

What does it mean to be ñpreparedò? Draw or write your idea below: 
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This activity aims to teach the structure of the Earth while also gently supporting 

students' emotional resilience. It combines scientific learning with awareness of 

natural events like earthquakes and volcanic eruptions in a safe and age-appropriate 

way.  

What to Keep in Mind: 

Set a calm and supportive tone. Let students know itôs okay to feel curious, 

confused, or even a bit anxious. 

Focus on exploration and creativity. The play dough model helps make abstract 

ideas more concrete and fun. 

Avoid sharing distressing disaster stories; use general and positive language. 

Watch studentsô reactionsðif someone feels uncomfortable, let them focus 

only on the Earth model. 

Encourage reflection on how people can stay safe and support each other 

during natural events. This activity is also a chance to promote empathy, 

cooperation, and a sense of safety while learning science. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

EARTHôS STRUCTURE 

{ŜŎǝƻƴ 

[Ŝǎǎƻƴ Science 

DǊŀŘŜ 4-5 

Students will explore the properties of materials and Earth's structure through hands-

on experiments and geographic inquiry using simple investigative methods to 

develop an understanding of scientific concepts. 

[ŜŀǊƴƛƴƎ 

hōƧŜŎǝǾŜǎ 

1 class (40 Minutes) 

5ǳǊŀǝƻƴ 

wŜǉǳƛǊŜŘ 

aŀǘŜǊƛŀƭǎ 

Worksheet (one for each student) 
Play dough or modeling clay (various colors; at least 4 colors if possible) 
Plastic knives or craft sticks (for cutting/shaping dough) 
toothpicks. 

(Optional) Printed cross-sectional diagrams of Earth for reference or video 
Board or large paper for whole-class discussions 
Colored pencils(enough for the students) 

tǊŜǇŀǊŀǝƻƴ ŀƴŘ 

LƳǇƭŜƳŜƴǘŀǝƻƴ 

Prepare Materials: Duplicate the worksheet (Table 1: Selecting the Colors for Each 

Layer & Diagram 1: Coloring the Layers) for each student. Have colored pencils, and 

other materials ready to use in class. Set out different-colored play dough. Ensure you 

have enough for small groups (3ï4 students).Consider briefly introducing the main 

layers of the Earth prior to class (e.g., short video, diagram). 
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 INTRODUCTION (10 Minutes) 

Ask students following questions: 

 

ǒ What are you going to see if you dive into the Earth? 

ǒ What do you think the inside of our planet looks like? 

ǒ Is it possible to travel to the center of the Earth? Why or why not? 

ǒ How do we know about these layers if weôve never drilled to the center of the Earth?ò 

Provide a brief summary of the 4 main layers (crust, mantle, outer core, and inner core.) of 

the Earth by using videos or cross-sectional diagrams of the Earth.  

  

DISCUSSION (5 Minutes) 

ǒ A brief explanation is given to students based on the information note below. 

Information Note: The teacher can use the analogy as the similarity between peach and the 

layers of the Earth. The Earth is like a giant ñlayer cake,ò but made of rock and metal. Each 

layer is unique in temperature, density, and composition. Layers of the Earth can be a 

complex and challenging topic for children and require careful discussion since it is 

impossible to observe the layers directly.  

However, this activity aims to raise awareness of the main layers with a positive and 

supportive approach, away from traumatizing elements. Understanding Earthôs structure 

helps students learn about phenomena like earthquakes, volcanic activity, and continental 

drift. By creating a play dough model, students can visualize and remember these layers 

more effectively. 

Suggestion : ñLet students know that learning about the Earth's structure and natural events 

can sometimes bring up strong feelings. Reassure them that itôs normal to feel curious, 

confused, or even a little anxious ð and that this class is a safe space to ask questions and 

express emotions.ò 
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Local & Cultural Connection (Optional Sub-Section, If Desired): 

ñDid you know T¿rkiye has many geological wonders shaped by the Earthôs internal 

processes?ò 

ǒ Cappadocia: Created from volcanic ash and tuff. 

 

ǒ Pamukkale Travertine: Calcium deposits from geothermal springs. 

 

ǒ Marble Quarries in Western T¿rkiye: Formed by heat and pressure in the crust. 

 

ǒ Briefly discuss how these local sites demonstrate volcanic, tectonic, or thermal 

processes. 
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IMPLEMENTATION (20 Minutes) 

Main Activity 

A. Working in Groups (10 Minutes) 

1. Divide the class into small groups: 

2. Assign each group to create a cross-section model of the Earth using different 

colored play dough: 

ƺ List the basic aspects of the layers 

ƺ Inner Core: Start with a small ball (red) 

ƺ Outer Core: Flatten a second color (orange) into a disc. Wrap it around the 

inner core ball. 

ƺ Mantle: Flatten a third color (yellow) into a disc. Wrap it around the outer core 

ball. 

ƺ Crust: Use a thin layer of a fourth color ( blue) on the outside to represent 

Earthôs crust. 

ƺ Carefully cut the sphere in half (use a plastic knife or craft stick).Students see 

the layers in cross-section. 

ƺ Label each layer on the cross-section with small flags with toothpicks. 

ƺ Think about at which levels earthquakes, volcanic activities happen and how 

people can handle and be least affected in a disaster and what can be done to 

protect them. Additionally, consider how awareness and preparedness for 

disasters can make a difference at both individual and societal levels, and 

evaluate the measures that can be taken before, during, and after a disaster. 

 

3. Have groups prepare their model by coloring and naming the ñEarthôs layers diagramò 

on the worksheet. They can use crayons for writing and drawing activities. 

B. Presentation and Discussion (10 Minutes) 

1. Each group presents their work to the class. 

2. They give brief and basic explanations for each of the layers.  

crust: Describes the outermost shell of the planet that living beings live on.  

mantle: The mantle is the second layer beneath the Earth's crust and is made up of 

rocks that are mostly in a semi-liquid state. 

outer core: Located between the mantle and the inner core. It is a liquid mix of the 

elements.  

inner core: It is a dense and hot ball of iron. The inner core is the Earth's innermost 

layer, made up of iron and nickel in a solid state due to the extreme temperatures and 

high pressure. 

 

Discuss the following questions during presentations: 

ƺ Why is the crust so thin? 

ƺ Which layer are we living on? 

ƺ How does the Earthôs core affect our planet? (e.g., magnetic field) 

ƺ What surprised you most about the Earthôs layers? 
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 3. Connection to Natural Disasters 

ǒ Earthquakes often occur in the lithosphere (crust and the upper part of the 

mantle), especially at plate boundaries. 

ǒ Volcanic eruptions occur where magma (molten rock in the mantle) finds a 

path to the surface. 

ǒ Reflection: Why do earthquakes and volcanic eruptions mainly involve the 

crust and upper mantle rather than the inner core? 

 

 

 

Duration: 5 minutes 

Information Note: Encourage students to also reflect on how people help each other during 

such events and how communities support one another to feel safe and recover together. 

Discuss how kindness, cooperation, and staying connected with trusted adults can make a 

big difference. 
 

ǒ Duration: 5 Minutes 

1. Distribute a worksheet to students. On the worksheet: 

ƺ Students draw and label Earthôs layers and note key facts (solid vs. liquid, 

approximate thickness, composition-these additional details can be included 

for students older than Grade 4). 

2. Students are expected to address the following questions during their model 

presentations and demonstrate their understanding: 

Is Traveling to the Core Possible? 

ǒ Why or why not? Mention heat, pressure, and technology limits. 

Most Interesting Discovery 

ǒ What did you find most surprising about Earthôs internal structure or about how 

earthquakes/volcanoes occur? 

Preparedness & Emotions 

ǒ Did learning about natural disasters make you feel worried, curious, or something 

else? 

ǒ How might feeling more prepared change our perspective on these events? 

ǒ What are some ways we can take care of ourselves and others emotionally during or 

after a natural event? 

ǒ Who can we talk to if we feel scared or overwhelmed? 

 

[EE?7 9uШ 



 

 

 

 

ср 
   

 

 

 

ǒ Use general and positive language instead of local disaster examples. 

ǒ Take a sensitive approach by paying attention to students' emotional states. 

ǒ Make sure that all students actively participate in class discussions. 

ǒ Remind students to cut the dough gently and share tools responsibly. 

ǒ If a student is uncomfortable discussing disasters, let them focus on the Earthôs layers 

and a simpler preparedness message. 

ǒ Examples from Studentsô Own Regions: If you have a multinational or culturally diverse 

classroom, encourage learners to share local geological or cultural examples from their 

own countries (e.g., famous volcanoes, mineral springs, or unique rock formations). 

This broadens global awareness and helps each student feel their cultural background 

is valued. 

ANNEX 

Table 1: Selecting the Colors for Each Layer 

Diagram 1: Coloring the Layers of the Earth 

 
6.1) WORKSHEET 

Table 1: Selecting the Colors for Each Layer 
 

Write the color of dough you used for each layer for your model. 

Layers Color 

Crust   

Mantle   

Outer Core   

Inner Core  

Diagram 1: Coloring the Layers 
 

Below is a basic cross-sectional diagram of the Earth with four rings labeled as crust, 

mantle, outer core, and inner core. Please color each layer to match your play dough model. 
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This activity introduces the greenhouse effect and global warming through a 

simple, hands-on experiment. It encourages scientific thinking while gently 

building emotional resilience and environmental awareness. 
What to Keep in Mind: 
Create a safe, open space for students to ask questions and share feelings. 

Environmental topics can raise concerns, so use hopeful, empowering language. 
Use the ñgreenhouseò analogy to simplify abstract concepts, and help students 

make connections between the experiment and real-world environmental issues. 
Focus on teamwork, shared responsibility, and small actions that can make a 

difference. 
Avoid fear-based messaging. Emphasize that learning about these issues gives us 

the power to act and help. 
If any student becomes overwhelmed, allow them to focus more on the scientific 

process and teamwork aspects. 
This is not only a science lesson ð it's also a chance to inspire empathy, 

cooperation, and a sense of agency in facing global challenges. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

GLOBAL WARMING 

{ŜŎǝƻƴ 

[Ŝǎǎƻƴ Science 

DǊŀŘŜ 

4-5 

Students will conduct experiments to explore matter and natural processes, using 

scientific inquiry and data analysis to understand environmental phenomena and 

natural events. 
[ŜŀǊƴƛƴƎ 

hōƧŜŎǝǾŜǎ 

5ǳǊŀǝƻƴ 

1 class (40 Minutes) 

2 identical glass jars or plastic bottles 

2 thermometers 

Plastic wrap (or jar lids) 

A sunny area 

Timer or stopwatch 

Labels or sticky notes 

wŜǉǳƛǊŜŘ 

aŀǘŜǊƛŀƭǎ 

tǊŜǇŀǊŀǝƻƴ ŀƴŘ 

LƳǇƭŜƳŜƴǘŀǝƻƴ 
Prepare Materials: Duplicate the worksheet (Observation table) for each 

student. Set our materials. Ensure you have enough for groups (4-5 students) 

In this activity, students will explore the greenhouse effect through a simple, 

hands-on experiment. They will observe how covering a container can trap 

heat inside, simulating the way greenhouse gases warm our planet. This lesson 

introduces key environmental science concepts in an age-appropriate and 

engaging way. 
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 INTRODUCTION (10 Minutes) 

Before the experiment, lead a short discussion with guiding questions. You can also 

use news related to the topic to attract attention. 

ǒ Why is the Earth getting warmer? 

ǒ Have you ever heard about global warming? 

ǒ What is the greenhouse effect? 

ǒ Can heat get trapped in our atmosphere? 

ǒ What do you think will happen if we cover a container and leave it in the sun?  

  

DISCUSSION (5 Minutes) 

 

ǒ Provide a summary of the global warming and greenhouse effect. Use visuals 

if possible (e.g., diagrams of Earth's atmosphere, greenhouse gases, etc.). 

Underline the cause and results of it.  

 
 

The teacher can use the analogy as the similarity between the greenhouse and the 

Earth. The Earth is like a giant ñgreenhouseò under the effect of the greenhouse 

gases. The greenhouse effect can be a complex topic for children and require careful 

discussion since it is impossible to observe it directly.  
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However, this activity aims to raise 

awareness of the greenhouse effect and 

global warming with a supportive 

approach, away from traumatizing 

elements. Understanding how to deal with 

greenhouse gases helps students learn 

about phenomena. State that global 

warming and the greenhouse effect are 

human-caused problems. Emphasize that 

people must act together to find a 

solution. Discuss on how the negative 

effects of greenhouse effect and the 

global warming issue can be reversed by 

taking precautions. 

 

Information Note: To prevent feelings of fear, helplessness, and anxiety in the 

face of environmental issues, communication with students should be based 

on a hope-centered approach, emphasizing small but impactful actions they 

can take to protect nature. 

 

IMPLEMENTATION (20 Minutes) 

Divide the class into small groups. Groups will conduct the experiment by following 

the steps written below.  

 

Information Note: You can also talk about how helping each other and acting together 

makes us feel safer and stronger. Remind students that even small actions can have 

a big impact when shared with kindness and teamwork. 

Steps: 

1. Label the jars as Jar A (open) and Jar B (covered). 
2. Place a thermometer in each jar. 
3. Cover Jar B tightly with plastic wrap to simulate the greenhouse effect. 
4. Put both jars in direct sunlight at the same time. 
5. Record the temperature inside each jar every 5 minutes for 20 minutes. 
6. Use the worksheet to record and compare the data. 

While waiting for the measurement time, students complete the causes, 
consequences, and solution suggestions of the global warming section on the 
worksheet as a group. 

 

Ο 



 

 

 

 

сф 
   

 

 

 

Information Note: Let students know itôs normal to feel concerned when talking about 

environmental issues. Remind them that understanding the problem gives us power 

to make changes. Reassure them that their thoughts and feelings are important and 

can be shared during the activity. 

Duration: 5 Minutes 

Ask students to analyse their data: 

ǒ Which jar got warmer? 

ǒ Why did that happen? 

ǒ How does this relate to the Earthôs atmosphere? 

ǒ What would happen if greenhouse gases increased? 

ǒ  Did sharing ideas and working as a team make the problem feel more 

manageable? 

Encourage students to share their observations and conclusions. Let them share 

their solution suggestions of global warming.  

 

 

 

 

ǒ Use general and positive language instead of local disaster examples. 

ǒ Extend the activity by experimenting with different materials (e.g., colored jars, 

adding water or soil). 

ǒ Connect the experiment to real-world issues like climate change, melting ice 

caps, or weather changes. 

ǒ Let students draw or write a short explanation of what they learned. 
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ANNEX 

 

 

WORKSHEET 1ï Observation Table 

 

 

 

 

 

 

 

 

 

 

 

WORKSHEET 2ï Solution Suggestions of Global Warming Table  

 

Causes of GW Consequences of GW Solutions of GW 
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This activity is designed to help students understand the basic needs of plants, animals, and 

humans, and to explore how these needs are connected to health, nutrition, and overall well-

being. Students will also reflect on how natural disasters (such as earthquakes, floods, and 

fires) can disrupt these needs and impact both physical and emotional safety. 

The activity follows a trauma-sensitive approach, supporting students in recognizing their 

own emotional states, feeling safe in the classroom, and developing simple, empowering 

solutions to challenges they may encounter. It encourages empathy, collaboration, and a sense 

of control during discussions about potentially distressing topics like natural disasters. 

By integrating science content with real-life problem-solving, this lesson promotes both 

academic understanding and emotional resilience. Students learn not only what living things 

need to survive, but also how to create and protect environments that support lifeðeven in 

times of crisis. 

Teachers are encouraged to use calm, clear language; provide predictable structure; and offer 

flexibility for students to express themselves in the way that feels most comfortableðthrough 

drawing, speaking, or writing. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

BASIC NEEDS ACTIVITY 

{ŜŎǝƻƴ 

[Ŝǎǎƻƴ 
Science 

DǊŀŘŜ 

5ǳǊŀǝƻƴ 

4-5 

[ŜŀǊƴƛƴƎ 

hōƧŜŎǝǾŜǎ 

Students will investigate the basic needs of plants, animals, and humans, and explore 

how these needs relate to health, nutrition, and overall well-being. 

1 class (40 Minutes) 

Worksheet (one for each student) 
Colored sticky notes(enough for the students) 
Colored pencils(enough for the students) 
Board or large piece of paper 

wŜǉǳƛǊŜŘ 

aŀǘŜǊƛŀƭǎ 

Prepare Materials: Duplicate the worksheet (Table 1: Meeting Basic Needs & Table 

2: Precautions Against Disasters) for each student. Have colored pencils, sticky notes, 

and other materials ready to use in class.  

Introduce Disaster Types: Before class, prepare a short, positive introduction to 

disaster types (earthquakes, floods, fires, etc.) at a level students can understand. 

Think of a few examples of how disasters can affect basic needs. 

tǊŜǇŀǊŀǝƻƴ ŀƴŘ 

LƳǇƭŜƳŜƴǘŀǝƻƴ 
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 INTRODUCTION (5 Minutes) 

 
Ask students following question: 

ǒ ñWhat do plants, animals, and humans need to survive?ò 

ǒ Ask students to share their ideas with sticky notes and put them on the board. 

ǒ Provide a brief summary, emphasizing basic needs of plants, animals, and humans 

(water, food, shelter, air, etc.). 

  

DISCUSSION (5 Minutes) 

 

ǒ A brief explanation is given to students based on the information note below. 

Information Note: This activity aims to help students understand the basic needs of plants, 

animals and humans, explore the relationship between these needs and health, nutrition and 

general well-being, and learn how to protect these needs in the event of a disaster. 

Awareness of disaster preparedness helps children understand both their individual and 

social responsibilities. 

Disasters can be a complex and challenging topic for children and require careful discussion. 

However, this activity aims to raise awareness of basic needs with a positive and supportive 

approach, away from traumatizing elements. Through this activity, children will understand 

both nature and humans better and develop solution-oriented thinking skills in disaster 

preparedness. 

 

IMPLEMENTATION (20 Minutes) 

Main Activity 

A. Working in Groups (10 Minutes) 

1. Divide the class into three groups: 

ƺ Plants Group 

ƺ Animals Group 

ƺ Humans Group 

2. Assign each group the following tasks: 

ƺ List the basic needs of plants, animals, or humans. 

ƺ Discuss how these needs relate to health, nutrition, and general well-being. 

ƺ Think about how these needs might be affected in a disaster and what can be 

done to protect them. 
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3. Have groups prepare their ideas by writing or drawing on paper. They can use 

crayons for writing and drawing activities. 

B. Presentation and Discussion (10 Minutes) 

1. Each group presents their work to the class. 

2. Discuss the following questions during presentations: 

ƺ Are there similar needs among plants, animals, and humans? 

ƺ What can we do to protect these needs? 

ƺ What can we do to ensure these needs are met? 

 

 

 

ǒ Duration: 10 Minutes 

1. Distribute a worksheet to students. On the worksheet: 

ƺ They are asked to fill out a table comparing the basic needs of plants, 

animals, and humans. 

ƺ They are asked to write down the precautions that can be taken to protect 

these needs in the event of a disaster. 

2. Have a short discussion with the class and ask the following question: 

ƺ ñWhat can we do as individuals and as a society to be prepared for disasters?ò 

 

 

 

 

 

ǒ Use general and positive language instead of local disaster examples. 

ǒ Take a sensitive approach by paying attention to students' emotional states. 

ǒ Make sure that all students actively participate in class discussions. 
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ANNEX 

Table 1: Meeting Basic Needs 

 
This worksheet was prepared to compare the basic needs of different living species. The table 

below shows the basic needs of plants, animals and humans. 

Living Species Basic Needs 

Plants   

Animals   

Humans   

Table 2: Precautions Against Disasters 

 
Fill in the table below to indicate which needs are affected by different types of disasters and 

what can be done to protect these needs. 

Disaster Type What Needs Are Affected? What Can We Do to Protect These Needs? 
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Use a calm and reassuring tone throughout. Let students know that the Earth is 

always changing in small ways, and scientists study those changes to help us live 

safely and responsibly. Avoid personal or traumatic stories; instead, highlight how 

knowledge, observation, and working together help us solve problems. 
Remind students that being prepared doesnôt mean being scared,it means being 

informed. Creating a classroom environment where students feel safe to ask 

questions, share ideas, and make mistakes is just as important as the experiment 

itself. 
 
If any student feels uneasy, gently guide them back to curiosity and discovery. 

Remind them that science gives us tools to better understand our world, and that 

caring for the Earth is something we can all do together. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

NEEDS GARDEN: WHAT HELPS US GROW 

{ŜŎǝƻƴ 

[Ŝǎǎƻƴ Science 

DǊŀŘŜ 
4-5 

[ŜŀǊƴƛƴƎ 

hōƧŜŎǝǾŜǎ 
Students will conduct experiments to explore matter and natural processes, using 

scientific inquiry and data analysis to understand environmental phenomena and 

natural events. 

1 class (40 Minutes) 5ǳǊŀǝƻƴ 

Paper 
Pencils  
(No worksheet for this lesson) 

 

wŜǉǳƛǊŜŘ 

aŀǘŜǊƛŀƭǎ 

Set up a calm and friendly classroom. Tell students this is a safe science activity. The 

aim of the study is to identify the basic needs of living things (water, air, food, love, 

safety, etc.), understand how these needs relate to health, nutrition, and overall well-

being, help students become aware of their own emotional and physical needs, 

support healing and a sense of safety, self-care, and belonging after trauma 

tǊŜǇŀǊŀǝƻƴ ŀƴŘ 

LƳǇƭŜƳŜƴǘŀǝƻƴ 
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 INTRODUCTION (10 Minutes) 

Trauma-Sensitive Notes: Let students know that they are not aloneðjust like flowers grow 
stronger with sunlight and water, people grow stronger when they feel seen, safe, and 
supported. 

1. Show a poster in class: ñWhat does a living thing need to grow?ò 
 

2. Discuss the needs of plants (water, sunlight, soil), animals (food, water, shelter, love), 
and humans (nutrition, safety, love, rest, education, etc.). 

Then, teacher draws or writes on the board: 

ǒ Needs of plants: water, sunlight, soil 
 

ǒ Needs of animals: water, food, shelter, care 
 

ǒ Needs of humans: nutrition, health, love, play, rest, safety 

Local Plant examples: 

Plants in our garden: 

Dandelion ï Karahindiba 

ñA dandelion is soft, quiet, and full of potential. It teaches us that something small can 
travel far, grow again, and carry hope.ò 

 

Daisy  

ñA daisy is small, but bright. It reminds us that even quiet things can bring joy. It grows 
where the ground is soft and the sun is kind.ò 
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Note for Teachers: 

We chose to include dandelion and daisy because many of our students have seen 
or played with them. 

Itôs helpful to use plants that children recognize and have emotional memories 
with. You can change or add plants depending on what grows around your school or 
community. 
 

3. Ask students: ñWhat happens if one of these needs is not met?ò 

  

DISCUSSION (5 Minutes) 

 

Introduce the idea of needs, nutrition, well-being, living things, self-care.  

Living Things: ñLiving things are plants, animals, and people. They grow, need food, 

and can move or respond.ò 

Basic Needs: ñThese are the things all living things need to stay alive and grow. Like 

water, food, air, love, and safety.ò 

Nutrition: ñNutrition means the healthy food our bodies need to grow and stay strong.ò 

Well-Being: ñWell-being means feeling good in your body and mind. It means you are 

healthy, happy, and safe.ò 

Self-Care: ñSelf-care means taking care of yourselfðeating well, sleeping, playing, 

and resting when you need to.ò 

 
After giving brief information about the important terms, a class discussion follows. Teacher 
asks: 

ñIf you were a flower, what would you need to grow?ò 

ñIs it enough for a person just to eat food? What else do we need?ò 

What are some things plants and people both need? 

What helps you feel better when you're upset or tired? 

Trauma-Sensitive Notes: Emphasize that every feeling is valid, and every person has the 
right to feel safe and cared for, just like every flower deserves sunlight. Can someone grow 
without love? What happens when we donôt feel safe for a long time?ò 
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IMPLEMENTATION (20 Minutes) 

ƺ Design Your Own Flower 

Students imagine themselves as a flower. 
 

On an A4 sheet, they draw a flower. On each petal, they write a personal ñneedò (e.g., love, 
play, peace, food, friendship, safety, etc.). 
 

ƺ  Stormy Weather and Safe Soil 

Ask students: ñWhat if one of your needs wasnôt metðhow would your flower feel?ò 

They express their feelings in writing or drawing. 

Then ask: ñWhat can help this flower feel safe and grow again?ò 
 They draw or write solutions for emotional healing. 
 

Trauma-Sensitive Notes: This part allows children to recognize emotions linked to loss, 
fear, or neglect, and helps guide them toward solution-oriented thinking and emotional 
recovery. 

 

 

 

Duration: 5 minutes 
 
Students may share their flowers and reflections if they wish. The teacher reinforces these 
messages: 

ǒ Everyone has needsðand itôs okay if theyôre sometimes unmet. 
ǒ Asking for help and connecting with others helps us heal. 
ǒ Like flowers, we grow strong when we are well cared for. 

A metaphor such as ñThe Gardener Inside Meò can be used to show students how they can 
care for themselves. 

Collaboration with a school counselor is recommended, especially for students affected by 
trauma (e.g., earthquake, displacement, loss). 

ǒ What needs do humans and plants have in common? 
 

ǒ How might someone feel when a need isnôt met? 
 

ǒ What do you do when you feel sad? What helps you? 
 

ǒ After today, how can you support a friend whoôs feeling down? 
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ǒ Start the session by letting students know that this is a safe space to ask questions, 

explore, and make mistakes. 

ǒ If any student expresses anxiety or concern, respond with empathy: "It's okay to feel 

that way. Learning helps us feel more in control." 

ǒ Keep the pace steady and predictable. Clearly explain each step before moving on. 

ǒ Use a calm and steady tone. Explain each step clearly before moving on so that 

students feel secure and prepared. 

ǒ Allow students to participate in their own wayðsome may want to speak, others may 

prefer to draw, write, or simply listen. All forms of expression are valid. 

ǒ Be mindful of nonverbal cues. A quiet student may still be fully engaged. Let them 

know they can share if and when theyôre ready. 

ǒ Use soft transitions between sensitive questions and creative activities. A short 

breathing moment or gentle stretch can help students feel calm and grounded. 

ǒ Celebrate different kinds of flowers: some may be bright and bold, others small or 

delicate. Each one reflects a real and important part of how we grow. 

ǒ Encourage students to revisit their ñflowerò later in the week: ñHas your flower 

changed? Does it need more sunlight, more water, more rest, more kindness?ò 
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This activity is designed not only to help students understand how melting ice 

affects sea levels, but also to build their confidence and curiosity about 

environmental changes. While climate topics can sometimes feel overwhelming, 

this lesson emphasizes exploration, teamwork, and understanding,not fear. 
Use a calm and reassuring tone throughout. Let students know that the Earth is 

always changing in small ways, and scientists study those changes to help us live 

safely and responsibly. Avoid personal or traumatic stories; instead, highlight how 

knowledge, observation, and working together help us solve problems. 
Remind students that being prepared doesnôt mean being scared,it means being 

informed. Creating a classroom environment where students feel safe to ask 

questions, share ideas, and make mistakes is just as important as the experiment 

itself. 
If any student feels uneasy, gently guide them back to curiosity and discovery. 

Remind them that science gives us tools to better understand our world, and that 

caring for the Earth is something we can all do together. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

SEA LEVEL RISES ACTIVITY 

{ŜŎǝƻƴ 

[Ŝǎǎƻƴ Science 

DǊŀŘŜ 
4-5 

[ŜŀǊƴƛƴƎ 

hōƧŜŎǝǾŜǎ 

Students will conduct experiments to explore matter and natural processes, using 

scientific inquiry and data analysis to understand environmental phenomena and 

natural events. 

5ǳǊŀǝƻƴ 
1 class (40 Minutes) 

2 clear plastic containers (same size) 
Ice cubes (same size, enough to fill ı of container) 
Small pebbles or playdough (to represent land/continent) 
Water 
Marker or tape (to mark water level) 
Ruler 
Worksheet (includes data table + graph template 

wŜǉǳƛǊŜŘ 

aŀǘŜǊƛŀƭǎ 

tǊŜǇŀǊŀǝƻƴ ŀƴŘ 

LƳǇƭŜƳŜƴǘŀǝƻƴ 
Set up a calm and friendly classroom. Tell students this is a safe and fun science 

activity. Prepare small group kits (3-4 students). Print worksheets. You can play soft 

music in the background to help focus. 
This activity shows how melting glaciers and ice can change sea levels. We use 

gentle language. Instead of saying "climate crisis," we say "nature is always 

changing, and science helps us understand it." 
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 INTRODUCTION (10 Minutes) 

 
Trauma-Sensitive Notes: 

Begin the lesson with gentle and reassuring language. Avoid using alarming terms such as 

ñcrisis,ò ñdisaster,ò or ñdoomsday.ò Instead, say things like: 

ñNature is always changing in small and big ways. Scientists help us understand these 

changes.ò 

ñThis experiment is about exploring, discovering, and thinking like scientistsðnot about being 

scared.ò 

Let students know that it's okay to feel curious, uncertain, or even a little uneasy. Reassure 

them that the classroom is a safe space for learning together. 

 

Ask students: 

Where does ocean water come from? 

Have you heard that the sea level is going up? 

Say: "Some ice is on land (like glaciers), and some ice floats in the ocean (sea ice). When 

they melt, do they change the sea the same way? Letôs find out together." 

 

You can also talk about local nature: 

In Turkiye, mountain snow melts in summer. 

Sometimes this causes floods or changes rivers. 

 

In T¿rkiye: 

 
In the Cilo Mountains (Hakkari), glaciers have shrunk by over 50% in the past 30 years. 
 
 
 
 
 
 
 
 
 
Mount Araratôs glacier is melting rapidly and may disappear by 2065. 
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Marmara Sea is expected to rise by 50 cm by 2050. This could affect areas like Kadēkºy and 
historical coastlines. 

 
 
Snow from mountain peaks melts faster in summer, sometimes causing floods in local 
villages or changing river flow. 

 
In the World: 
 
 
In Antarctica, the ñDoomsday Glacierò (Thwaites Glacier) is melting. Scientists warn it could 
raise global sea levels by up to 3 meters. 

 
 
Island countries like the Maldives and Tuvalu are already losing land due to rising seas. 
 
 
 
 
 
 
 
 
 
Say: "These changes can feel big, but by learning about them, we can understand and help. 
Our small science experiment today shows us what happens when different types of ice melt. 
  
Trauma-Sensitive Notes:Let students know that sea level rise is something scientists have 

been studying for a long time. It happens slowly, and that gives people time to prepare, plan, 

and protect. 

If students feel anxious about ñfloodsò or ñmelting,ò reassure them that this experiment is 

about understanding, not warning. 

Use metaphors that calm: ñThe Earth is like a big puzzle. Today, weôre learning one small 

piece of it together.ò 
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DISCUSSION (5 Minutes) 

 

Trauma-Sensitive Notes: 

Some students may have heard about floods or climate change in the news.  

Gently remind them: ñLearning gives us the power to understand and help, not to feel 

scared.ò 

Avoid phrases like óthe ocean will cover everything.ô Use grounded language like: ñSea levels 

may rise slowly in some places.  

Thatôs why people study it and take smart steps.ò Highlight hope: ñMany communities are 

already making smart changes to stay safe near water.ò 

 
Say: 

ñThere are no wrong answersðjust ideas we can test together.ò 

ñWeôre learning by asking questions and trying things out, just like real scientists.ò 

ñIf something feels confusing, thatôs okay. Letôs figure it out together.ò 

If a student expresses fear or concern, respond calmly: 

ñThanks for sharing that. Itôs normal to have big thoughts or feelings. Thatôs why weôre 

learningðto understand better.ò 

 

Let students know: 

 

Itôs okay to be curious or unsure. This is a safe space. 

This is just an experiment. We are learning together. 

 

Ask a Question 

 

What do you think will happen when ice melts? 

Will land ice or sea ice make the sea rise more? 

 

Make a Hypothesis 

 

Write on the board or let students choose: 

"I think the land ice will make the water rise more because..." 

"I think the sea ice will cause more change because..." 
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IMPLEMENTATION (20 Minutes) 

Main Activity 

A. Do the Experiment  

1. Fill both cups halfway with water. 

2. In one cup, add floating ice (sea ice). 

3. In the other cup, build "land" from clay and put ice on top (land ice). 

4. Mark the water level in both. 

5. Watch the ice melt. Mark the new water levels. 

6. Use a ruler to measure the change. 

 

B. Collect and Analyze Data  

Students write start and end water levels. 

Find how much the water rose. 

Make a bar graph to show the difference. 

 

C. Conclusion  

What did we learn? 

Was your hypothesis correct? 

What surprised you? 

 

 

 

 

ǒ Duration: 10 Minutes 

Trauma-Sensitive Notes: 

Encourage reflection in a positive, strengths-based way. Focus not only on outcomes but on 

effort, curiosity, and collaboration. 

 

Example prompts: 

ñWhat part did you enjoy most?ò 

ñWhat did you discover that surprised you?ò 

ñHow did your team help each other?ò 

Normalize mistakes as part of learning: 

ñSometimes our predictions are off, and thatôs a great way to learn.ò 

 

Give out worksheets: 

Fill in the table. 

Make the graph. 

Check the boxes for what they saw. 

Answer reflection questions. 

Reflection ideas: 

"I worked with my group by..." 

"I saw that land ice..." 

"Science helps me feel more... (calm / ready / curious / other)" 

Ο 
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Bonus explanations and questions: 

ñWhat would you say to the ocean if it could listen?ò or ñWhat can we do when nature feels 

too big or confusing?ò 

 

Encourage feelings without pressure: ñYou donôt have to solve anything today. Just noticing 

and caring is already something powerful.ò 

 

Use nature imagery: ñJust like the sea moves slowly, learning takes time. You are not 

expected to know everything, only to keep wondering.ò 

 

 

 

 

 

 

ǒ Use kind and simple language throughout the activity. Avoid alarming terms like 

"climate crisis" and instead focus on curiosity and discovery. 

ǒ Start the session by letting students know that this is a safe space to ask questions, 

explore, and make mistakes. 

ǒ If any student expresses anxiety or concern, respond with empathy: "It's okay to feel 

that way. Learning helps us feel more in control." 

ǒ Keep the pace steady and predictable. Clearly explain each step before moving on. 

ǒ Use group roles (e.g., reader, measurer, recorder, presenter) to support teamwork 

and reduce stress. 

ǒ Incorporate small mindfulness moments before or after the experiment, such as deep 

breathing or stretching. 

ǒ Ask open-ended questions to build engagement: ñWhat do you wonder about the 

ocean?ò, ñHow do you think animals feel when their environment changes?ò 

ǒ Include positive reinforcement: highlight teamwork, careful observations, and 

respectful listening. 

ǒ After the activity, invite students to brainstorm small everyday actions that help protect 

the Earth (e.g., using less plastic, turning off taps, planting seeds). 

ǒ Consider following up with an art or story activity to let students express what they 

learned creatively. 
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ANNEX 

6.1) WORKSHEET ï Rising Seas: Where Did the Water Come From? 
 
PART A ï Write your hyphothesis 

Before you begin the experiment, write what you think will happen. 

Choose one and complete the sentence: 

 

I think the sea ice / land ice will make the water rise more because ______________. 

When the ice melts, I believe _________________________________. 

 
PART B ï Letôs Collect Data 
 
Test your model with 3 different shaking speeds. Pull the paper slowly and then faster. What 
do you observe? 
 

Ice Type Start Water Level (cm) End Water Level (cm) 

Sea Ice 
 
 

 

Land Ice 
 
 

 

 
 
 
 
PART C ï Make a Graph Draw a bar graph to compare sea ice and land ice. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
PART D ï What Did You Notice? 
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________Land ice made the water go up more. 

________Sea ice did not change the level much. 

________I liked working in a group. 

________I was surprised byé 

 

PART E ï Scientific Thinking  

My hypothesis was: __________________________ 

Was it correct? Yes / No / Partly 

One thing I learned: ____________ 

I feel (happy / calm / curious / other): __________ 

One way I can help nature: ____________ 
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This activity is designed not only to help students understand how simple machines 

like pulleys can be used in emergency situations, but also to build their confidence 

and curiosity about real-life problem solving. While natural disasters like forest 

fires can be sensitive topics, this lesson focuses on exploration, teamwork, and 

solutions,not fear. 
Use a calm and reassuring tone throughout. Let students know that scientists and 

rescue teams use creative ideas to help people and the environment. Avoid personal 

or traumatic stories; instead, highlight how knowledge, cooperation, and 

innovation empower communities. 
Remind students that learning how to respond is part of being prepared,not part of 

being scared. Creating a classroom where students feel safe to ask questions, share 

ideas, and try things out is just as important as building the pulley system. 
If any student feels uneasy, gently redirect them toward curiosity and collaboration. 

Remind them that science gives us tools to understand our world,and to care for 

each other and nature.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

FIRE LINE LIFT ï EMERGENCY BUCKET PULLEY 

{ŜŎǝƻƴ 

tǊŜǇŀǊŀǝƻƴ ŀƴŘ 

LƳǇƭŜƳŜƴǘŀǝƻƴ 

[Ŝǎǎƻƴ 

DǊŀŘŜ 

[ŜŀǊƴƛƴƎ 

hōƧŜŎǝǾŜǎ 

5ǳǊŀǝƻƴ 

wŜǉǳƛǊŜŘ 

aŀǘŜǊƛŀƭǎ 

Science 

4-5 

Students will analyze simple machines in a group project, apply scientific knowledge 

to real-life environmental challenges, and reflect on the human impact on nature. 

1 class (40 Minutes) 

String or yarn (1ï2 meters per group) 
Small plastic cup or paper cup (for water bucket) 
Cardboard boxes or books (to build elevation) 
Pulleys or substitute with spools/paper towel rolls 
Tape, scissors 
Small toys (e.g., LEGO firefighters or action figures) 
Water or marbles to simulate weight 
Worksheet with design plan, reflection, and observation questions 

Create a calm, creative learning environment. Begin by telling students they are part 

of a forest rescue team trying to move water safely to fight a wildfire. Make sure each 

group gets a full kit. 
This activity combines problem-solving, teamwork, and the study of simple machines 

in a real-life environmental scenario. It encourages students to think like engineers 

and caretakers of the Earth. 
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 INTRODUCTION (10 Minutes) 

 

Curriculum Link ï Simple Machines: This section introduces pulleys as a type of simple 

machine and sets the context for their use in real-life emergencies. 

 

Trauma-sensitive note:  

Focus on how people come together with creativity and courage to help during emergencies. 

Avoid graphic details. Keep the tone hopeful and practical.Remind students that this is not a 

real emergency, his is a classroom challenge where we use imagination and teamwork to 

explore science safely. 

You can say: ñEven though the topic is serious, weôre here to learn in a calm and safe way. 

What we build today is a model, itôs our way of helping and understanding.ò 

Please avoid using distressing or absolute statements such as: 

ñAll the animals died in the fire,ò ñNothing could survive,ò ñThe forest was completely 

destroyed.ò 

These types of statements may feel overwhelming or frightening to some students, especially 

those with prior trauma or strong empathy. 

Ask: 

What happens during a forest fire? 

How do firefighters carry water to hard-to-reach places? 

What simple tools can help us move things up, down, or across? 

Encourage Empowerment, Not Fear. Emphasize what people can do to help, such as: 

Making emergency kits, practicing teamwork, staying calm in challenging situations. 

In Turkiye: 

 

In T¿rkiye, the 2021 wildfires in Muĵla and Antalya caused major damage. Firefighters 

struggled to deliver water in steep and forested regions. 
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In world: 
 

In Australia, rescue teams use helicopters with large buckets and pulley-like systems to 
spray water from the air. 
 

 
 

In California, crews build temporary pulley lines to carry tools and emergency items 
across burned areas. 

 

Notes to Teachers: 

Be Culturally and Regionally Aware 

In T¿rkiye, the 2021 wildfires in Antalya and Muĵla affected many communities. Some 
students may carry direct or indirect memories. 

In Austria, forest fire prevention and mountain rescue stories may be more common, and 
students may have heard about them. 

Check in gently: ñSome of you may have heard about wildfires. You donôt have to talk 
about itðbut if you want to share, weôre here to listen and support each other.ò 

 
Say: 
 
ñToday, youôre going to become a rescue team. Youôll design a pulley system to help carry a 
water bucket across a fire zone. The goal is to build something thatôs strong, safe, and 
helpfulðjust like real rescue teams do. Donôt worry if it doesnôt work right awayðreal 
scientists test, change, and improve too!ò 
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DISCUSSION (5 Minutes) 

 

Introduce the idea of simple machines: 
 
What is a pulley? 
How can a pulley make lifting or moving easier? 
Where else do we see pulleys in life? (flagpoles, elevators, cranes) 
Ask students: 
How can teamwork improve our designs? 
What qualities are important in a rescue team? 
 
Optional questions: 
 
Have you seen news or videos of forest fires? 
How do helpers work together to respond? 
 
Build Awareness Through Gentle, Reflective Questions 

Where can fires happenðnot just in nature, but in homes and cities too? 

What are some safe choices we can make at home or school to prevent accidents? 
(e.g., turning off stoves, not playing with matches, listening to adults during drills) 

Have you seen tools that help people put out fires? What do they look like? 

What qualities do you think are important in a rescue team? 
(e.g., teamwork, calmness, problem-solving, kindness) 

How do people feel safer when helpers and tools are ready? 

How does being prepared help us feel more confidentðnot more afraid? 

 
Trauma-Sensitive Note: Some students may feel nervous when talking about fires. Thatôs 
okay. 

Let students choose not to share if they donôt want to. 

Remind them that we are learning to stay safe, not to feel scared. 

Use calm, simple wordsðfocus on how we can help, prevent, and protect. 

Do not show real fire videos or stories that may feel too strong. 

Instead, talk about community helpers (like firefighters) and tools we use to stay safe (like 
alarms or extinguishers). 

Celebrate teamwork and solution-based thinking: 
ñWhen we learn how to stay calm and help each other, we become strongerðjust like real 
rescue teams.ò 
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             IMPLEMENTATION (20-25 Minutes) 

A. Design and Build (10ï15 minutes) 
 
In small groups, students create a pulley system: 
 

Tie a string between two supports (e.g., chairs or boxes). 
Attach the bucket to move across using the pulley/substitute. 
Place small objects in the bucket to simulate water. 

 
B. Testing and Improving (5ï10 minutes) 
 

Try moving the bucket safely across. 
Make adjustments and test again. 
Encourage students to sketch and document. 
 

Trauma-Sensitive Note: Normalize mistakes as part of the learning process. Frame 
challenges as ñdesign problemsò that scientists solve. Encourage calm, collaborative 
problem-solving and support hesitant students with gentle prompts.  
Remind students that in real life, rescue teams also try, fail, adjust, and try again. Struggle is 
part of the process, not a sign of failure. 
You might say: ñIf your bucket falls, thatôs okay! Every test teaches us something. We are 
safe, and we learn by doing.ò 
Provide soft encouragement like: óLetôs solve it together,ô or óYour idea might be the key to 
making this work.ô 
 

 

 

 

ǒ Duration: 5 Minutes 

 
Use worksheet to guide reflection: 
 

Did our pulley work as planned? 
What was easy, what was hard? 
How did we support each other as a team? 
How could we improve the design next time? 
 

Optional class discussion: 
What would real firefighters need in this situation? 
How can simple machines help during environmental emergencies? 
 

Trauma-Sensitive Note: Focus reflections on growth, teamwork, and adaptability. Avoid 
language that implies failure. Let students highlight how they helped others or kept trying 
despite difficulties. 
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ǒ Create a calm, safe, and open space for all students to share ideas and collaborate. 
ǒ Acknowledge that the topic of wildfires may bring up strong feelings, and that being 
informed and involved is a form of resilience. 

ǒ Emphasize how science, cooperation, and compassion help people respond to 
natureôs challenges. 

ǒ Encourage students to think like engineers and helpers. 
ǒ Remind them that trying, failing, and improving is part of science. 
ǒ Use local examples like T¿rkiyeôs wildfires to foster emotional and cognitive 
relevance. 

ǒ Celebrate creativity, persistence, and empathyðnot just successful models. 
ǒ Optional extension: Ask students to draw a comic strip or write a story about their 
rescue system in action. 

ǒ Avoid distressing or dramatic language about wildfires. 
Do not say things like ñAll the animals diedò or ñEverything was destroyed.ò 
Instead, focus on how people help, nature recovers, and science gives us tools to 
protect and rebuild. 

ǒ Use gentle, hopeful language throughout. 
Remind students that learning how to help is a form of strength, not fear. 

ǒ Support emotional awareness: 

Allow students to share how they felt during the activityðnot just what they built. 

Validate a wide range of feelings: ñItôs okay to feel proud, confused, even worried. 
That means you care.ò 

If a student feels overwhelmed, offer quiet roles or allow them to step back and 
observe. 
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ANNEX 

 

WORKSHEET ï Fire Line Lift 

 
PART A ï Write your hypothesis: 

 
I think our pulley system will work because ____________. 
 
I believe ____________ will help the bucket stay stable. 
 
 
 
PART B ï Sketch Your Design 
Draw and label your pulley system. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
PART C ï Letôs Collect Data 

 
Test your model with 3 different shaking speeds. Pull the paper slowly and then faster. What 
do you observe? 
 

Attempt Success? Notes 

1 Yes / No 
 
 

2 Yes / No 
 
 

3 Yes / No 
 
 

 
PART D ï Reflection 

 

Our biggest challenge was: ____________ 

 

I helped my team by: ____________ 

 

One thing I l earned about machines: ____________ 
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One thing I learned about teamwork: ____________ 

 

PART E ï Think About It (Optional) 

 

Why do you think wildfires are harder to stop today? 

 

What actions can people take to prevent them? 

 

How can science help us protect people and nature? 
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Use a calm and reassuring tone throughout.  
Creating a classroom environment where students feel safe to ask questions, share 

ideas, and make mistakes is just as important as the experiment itself. 
If any student feels uneasy, gently guide them back to curiosity and discovery. 

Remind them that science gives us tools to better understand our world, and that 

caring for the Earth is something we can all do together. Small actions, like reusing 

materials or reducing noise, can make a big difference, both for the planet and for 

our sense of peace. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

DESIGNING NOISE 

{ŜŎǝƻƴ 

[Ŝǎǎƻƴ 
Science 

DǊŀŘŜ 
4-5 

[ŜŀǊƴƛƴƎ 

hōƧŜŎǝǾŜǎ 

Students will apply principles of environmental conservation, such as recycling and 

noise reduction, to develop solutions for managing resources and minimizing 

environmental impact.  

5ǳǊŀǝƻƴ 

1 class (40 Minutes) 

Paper 
Pencils 
A variety of recycled materials such as cardboard, fabric scraps, or plastic 

containers. 
Marker or tape  

wŜǉǳƛǊŜŘ aŀǘŜǊƛŀƭǎ 

tǊŜǇŀǊŀǝƻƴ ŀƴŘ 

LƳǇƭŜƳŜƴǘŀǝƻƴ 

Set up a calm and friendly classroom. Tell students this is a safe and fun science 

activity. Prepare small group kits (3-4 students). This activity aims to apply key 

environmental conservation practices such as recycling and noise reduction, help 

students recognize their ability to positively impact their surroundings, raise sensory 

and emotional awareness (especially about noise as a trigger), encourage students to 

imagine and create peaceful, safe spaces, support a sense of control, safety, and 

belonging in students who have experienced trauma.  
 



 

 

 

 

фт 
   

 

 

 

 INTRODUCTION (10 Minutes) 

 

Trauma-Sensitive Note: 
Let students know that it's okay to feel curious, uncertain, or even a little uneasy. This activity 
is not about fixing everything at onceðitôs about imagining small, peaceful changes. 

ñSome people are more sensitive to noise or mess, and thatôs okay. Today weôre 
exploring how to make both our environment and our feelings feel a little more 
peaceful.ò 

Remind students that the classroom is a safe space where they can share ideas, ask 
questions, and express themselves without fear of being wrong. 

 
Write these questions on the board: 

ñWhat things in your environment bother you?ò (e.g., trash, noise, clutter) 
 

ñHow can we change or fix these problems?ò 
 

Discuss basic ways to protect the environment (recycling, reducing noise, avoiding waste). 

Ask: ñCan we also clean and protect our inner world?ò ̠  transition into the main activity. 

Let students know that it's okay to feel curious, uncertain, or even a little uneasy. Reassure 
them that the classroom is a safe space for learning together. 
 
Local Examples: 
 
Istanbul Technical University (ITU) ï Istanbul, T¿rkiye 
 
In ITUôs architectural engineering faculty, students studied the acoustic properties of Ottoman 
mosques and built small models using recycled materials to mimic sound absorption in 
domes. 
 
ñITU students recreated traditional acoustics using cardboard and cloth to learn about 
sustainable sound design.ò 
 
Ankara Metropolitan Municipality ï Ankara 

According to a recent report, Ankara Metropolitan Municipality has made soundproofing 
mandatory in new residential buildings, with special by-laws enforced in districts like 
¢ankaya, Yenimahalle, and Etimesgut. The municipality requires the use of insulation 
solutions that reduce sound transfer between apartments, enhancing residentsô quality of life 
and wellbeing. As urban living intensifies, this regulation ensures new developments include 
effective acoustic design from the start. 
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Website: https://www.esgazete.com/turkiyede-ses-yalitimi-talebi-artiyor-ankara-ve-izmir-one-
cikiyor?utm_source=chatgpt.com  

 
Global Examples:  
 
Fuji Kindergarten ï Tokyo, Japan 
This award-winning school is built in a circular shape with noise-reducing wooden interiors. It 
uses soft recycled rubber flooring that helps create a quiet and calming atmosphere. 
 
ñFuji Kindergarten is famous for combining child-friendly architecture with noise-conscious, 
sustainable design.ò 

 

  

DISCUSSION (5 Minutes) 

 

Introduce the idea of recycling, noise pollution, clean environment, safe and quiet spaces. 
For example, we can turn plastic bottles into new toys or clothes!ò 
 
Ask students:  

Have you ever noticed that carpets or curtains make a room quieter? 
Why might noise reduction be useful in places like libraries or hospitals? 

Visual idea: 

ǒ Before/after image of a plastic bottle turning into a t-shirt 
 

ǒ Recycling bins with labels: paper, plastic, glass 

ǒ A child sitting in a messy room looking upset ̠ same child in a peaceful garden 

looking happy 

Trauma-Sensitive Note: Our environment can change how we feel. 
 A clean and quiet place helps us feel relaxed and happy. A noisy or dirty place can make us 
feel upset. 
 
Let students know: 
"Today weôll build a model or design a living area that helps reduce noise, using only reused 
and recycled items." 
 

 

             IMPLEMENTATION (20 Minutes) 

A. Imagine a Peaceful Place 

Students close their eyes and imagine a place where they feel completely safe, calm, and 
clean. 
(Guided imagery example: ñThere is no garbage, the air is fresh, birds are singing softly, and 
thereôs no loud noise...ò) 

This is their ñquiet and clean world.ò 

Ξ 
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Trauma-Sensitive Note:Encourage students to notice how they feel in this space. What 
soundsðor silencesðmake it peaceful? What materials or colors surround them? Who else 
is there, or is it a space just for them? 

Let them know that even imagining such a place can help us understand what kind of real 
environments we want to help create. 

B. Creative Design 

Students draw or create a model of this imagined world (individually or in groups). 

They write or explain what this world includes: 

ƺ What kind of recycling bins are there? 
 

ƺ How is noise controlled or reduced? 
 

ƺ How are resources shared? 
 

ƺ How is peace and quiet maintained? 

Their environmental solutions are integrated into their designs. 

Trauma-Sensitive Note: They can include calming spaces like quiet corners, green areas 
with soft textures, or gentle sound zones. Their solutions may be simple or imaginativeð
what matters is that their designs reflect care, creativity, and environmental thinking. 

This step allows students to transform their emotional vision into practical action, linking inner 
calm with outer design. Their imagined ñquiet and clean worldò becomes a model for real-life 
change. 

 

 

 

 

ǒ Duration: 5 Minutes 

Distribute worksheets with the following: 

Draw and label your sound-reducing model. 

Reflect: 

ñOne thing I learned todayò, ñOne way I can reduce noise in my environmentò, ñHow did 
working with my team make the task easier?ò 

Each student or group presents their design. 

How do you feel in this world you created? Which of these ideas could be applied in real 
life?How can returning to nature or quiet help you when you feel overwhelmed? 
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ǒ Use kind and simple language throughout the activity.  

ǒ If any student expresses anxiety or concern, respond with empathy: "It's okay to feel 

that way. Learning helps us feel more in control." 

ǒ Keep the pace steady and predictable. Clearly explain each step before moving on. 

ǒ Use group roles  

ǒ Incorporate small mindfulness moments. 

ǒ Include positive reinforcement: highlight teamwork, careful observations, and 

respectful listening. 

ǒ Consider following up with an art or story activity to let students express what they 

learned creatively. 

 

ANNEX 

 

WORKSHEET ï Sound Solutions- Designing Noise-Reducing Barriers from Recycled 
Materials 

 
PART A ï Imagine It 

Close your eyes and imagine a place where you feel safe, calm, and peaceful. 
Draw what you see in your mind:(Draw your ñquiet and clean worldò here) 

 
 
 
 
 
 
 
 
 
 
 
PART B ï Describe It 
Answer the questions below to describe your imagined space: 

1. What do you hear in your quiet world? 
_________________________________________ 

 

2. What do you see around you? 
_________________________________________ 
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3. What makes this place feel peaceful and clean? 
_________________________________________ 

 
PART C ï If You Built a Model (Optional ï Fill this part only if you made a model) 

If you created a 3D model instead of drawing, answer the questions below: 

1. What materials did you use in your model? Were they recycled or reused? 
_________________________________________ 

 

2. Which part of your model helps reduce noise? How? 
_________________________________________ 

 

3. What part of your model are you most proud of? 
_________________________________________ 

 

4. If you could add one more feature to your model, what would it be and why? 
_________________________________________ 

 
PART D ï Reflection 

How did it feel to imagine a peaceful place? 

 

ᵟ Calm  δCurious  δHappy ᵟ Unsure  δOther: __________ 

 

One way I can make my real world more peaceful is: 

_________________________________________ 

 

Something I learned today is: 

_________________________________________ 

 

Bonus (Optional) 

Write a message to your future self or your community: 

"In the world I imagine, we take care of each other and the Earth by..." 

 

_________________________________________________________ 
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MY NERVOUS SYSTEM AND REACTIONS 

Traumatic experiences are situations in which an individual feels physically or 

emotionally threatened. During such experiences, the brain activates its alarm 

system, focusing on survival. This brain alarm system is connected to structures such 

as the amygdala, hippocampus, and prefrontal cortex. The amygdala detects danger, 

the hippocampus records this experience in memory, and the prefrontal cortex is 

responsible for thinking, planning, and decision-making. However, a brain under 

constant stress can particularly suppress the functions of the prefrontal cortex. This 

can manifest in students as attention deficit disorder, learning difficulties, emotional 

volatility, or behavioral problems. 

Therefore, as teachers, it is important to evaluate students' behavior not only through 

the lens of "discipline," but also from a nervous system perspective. Students who 

have experienced trauma may appear anxious, angry, or withdrawn from an external 

perspective. However, these reactions are actually the brain's way of coping with an 

overstimulated threat system. The trust, predictability, connection, and compassion 

provided in the classroom help calm the student's nervous system and balance brain 

functions. Through this activity, students will understand the relationship between 

trauma and the brain and understand that some of their reactions are among the 

nervous system's methods of protecting itself. 

{ŜŎǝƻƴ 

Science [Ŝǎǎƻƴ 

6 
DǊŀŘŜ 

Explains the nervous system, the functions of the central and peripheral nervous 

system on the model 

 

[ŜŀǊƴƛƴƎ 

hōƧŜŎǝǾŜǎ 

5ǳǊŀǝƻƴ 

1 Lesson Hour (40 Minutes) 

 

Å Colored cards, 
Å Printouts related to the nervous system (pictures showing brain regions, neural 

networks, and images of the central and peripheral nervous systems) 
Å Strings, 
Å Cardboard background 
Å Science Lesson Activity Evaluation Form (printouts are required for the number of 

students) 

wŜǉǳƛǊŜŘ 

aŀǘŜǊƛŀƭǎ 

tǊŜǇŀǊŀǝƻƴ ŀƴŘ 

LƳǇƭŜƳŜƴǘŀǝƻƴ 
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 Lb¢wh5¦/¢Lhb όр aƛƴǳǘŜǎύ 

ñDear Children, we all have a very special system within us that is invisible but controls us: 

the nervous system! This system works like a telephone line between our brain and our 

entire body. Whenever we sense we're in danger or become overly excited, our nervous 

system immediately takes over and tries to protect us. Sometimes our heart beats faster, 

sometimes our hands shake, and sometimes we find ourselves unable to say anything. 

These are all reactions of our nervous system. Today, we will try to understand this system 

more closely and discover what it is trying to tell us.ò 

"Have you ever been very afraid or suddenly felt very angry? What did you feel in your body 

at that moment? Did you notice any changes in your heart, breathing, or hands?" she asks, 

allowing students to connect the topic with examples from their own experiences. 

 

 5L{/¦{{Lhb π  όр aƛƴǳǘŜǎ ύ 

{ǘǳŘŜƴǘǎ ŀǊŜ ŀǎƪŜŘ ǿƘŀǘ ǘƘŜȅ ƪƴƻǿ ŀōƻǳǘ ǘƘŜ ƴŜǊǾƻǳǎ ǎȅǎǘŜƳΦ LƴŎƻǊǊŜŎǘ ƛƴŦƻǊƳŀǝƻƴ ƛǎ 

ŎƻǊǊŜŎǘŜŘΣ ŀƴŘ ŎƻǊǊŜŎǘ ƛƴŦƻǊƳŀǝƻƴ ƛǎ ǎǳƳƳŀǊƛȊŜŘ ƻƴ ǘƘŜ ōƻŀǊŘΦ 
 

APPLICATION (30 Minutes) 

mƐǊŜƴŎƛƭŜǊƛƴ ƛœƛƴŘŜƴ ǎƛƴƛǊ ǎƛǎǘŜƳƛƴƛƴ ŦŀǊƪƭƤ ƪƤǎƤƳƭŀǊƤƴƤ ŎŀƴƭŀƴŘƤǊƳŀƪ ƛǎǘŜȅŜƴƭŜǊ ƛœƛƴ ƪƛƳƭŜǊƛƴ 

ƎǀƴǸƭƭǸ ƻƭƳŀƪ ƛǎǘŜŘƛƪƭŜǊƛ ǎƻǊǳƭǳǊ 

Students are divided into groups, each group representing a part of the nervous system. 

ǒ The flow of information within the nervous system is simulated through a stimulus (e.g., 
"putting your hand on a hot surface"). The outputs of the nervous system (pictures depicting 
brain regions, neural networks, and images of the central and peripheral nervous systems) 
are presented to the students performing the role-plays. The functions of each nervous 
system segment are explained to the students. After ensuring that the students have learned 
the necessary information about the parts and functions of the nervous system, the role-play 
begins with the question, "How does our body react when we put our hand on a hot surface?" 

The question, "How is the brain affected in a traumatic event?" prompts students to interpret 
their findings based on their existing knowledge. The teacher then explains the following to 
the class:  

"Children, when we experience a traumatic eventðsometimes something very scary or 

upsettingðour brain immediately activates. There's a structure in the middle of our 

brain called the amygdala. When this structure detects danger, it sends signals as if an 

alarm is going off. At that moment, our bodies activate three different responses: 

flight, fight, or freeze. Our heart accelerates, our breathing changes, and our muscles 

tense. All of these are natural protective responses." 
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"However, if the danger persists for a long time, or if a person feels constantly 

threatened, this brain alarm system remains active for a very long time. This can cause 

them to feel restless, tense, irritable, or tired. In such situations, our brains need to 

calm down, be in a safe environment, and receive support. By supporting each other in 

the classroom and creating a safe environment, we can send the message to each 

other's brains, 'You are safe now.'" 

 

 

 

 

At the end of the lesson, each student is given the following form and asked to bring it to the 

next lesson: 

 

Science Lesson Activity Evaluation Form 

Activity Name: The Nervous System and Brain Responses to Traumatic Situations 

Grade: 6th Grade 

Date: éééé 

 

A. Student Evaluation Form 

1. Closed-Ended Questions (Please check the appropriate box) 

(1 = Strongly disagree, 5 = Strongly agree) 

 

Question 

1. After the activity, I better understood the basic parts of the nervous system. 

 

2. The "Don't put your hand on a hot surface" example helped me understand the flow of 
information in the nervous system. 

 

3. I learned about the brain's responses to traumatic events. 

 

4. I collaborated well with my groupmates during the activity. 

 

5. This activity created a sense of safety in the classroom. 

2. Open-Ended Questions 
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Learning about the function of which part of the nervous system surprised you the most? 
Why? 

................................................................................ 

 

What benefits can knowing your brain's reactions to a traumatic event have in your daily life? 

................................................................................. 

 

Which part of this activity did you like best? Why? 

................................................................................. 

 

What could be added to make the activity more useful? 

........................................................................ 

 

Teacher Activity Evaluation Form 

1. Closed-Ended Questions (1 = Very poor, 5 = Very good) 

 

Question 

1. Students were able to correctly identify the parts of the nervous system. 

2. Students actively participated in the group work process. 

3. Students correctly portrayed the "stimulus-response" relationship. 

4. Students understood the explanations about trauma and brain reactions. 

5. The activity helped students develop empathy and awareness of safe environments. 

 

2. Open-Ended Questions 

 

What part of the activity did students find most challenging? 

................................................................................ 

 

What methods or materials facilitated students' learning? 

................................................................................ 

 

What changes would you make if you did the activity again? 

................................................................................ 

 



 

 

 

 

млс 
   

ADDITIONAL SUGGESTIONS: 

Students can benefit from visuals like these that will explain the brain's working principles 

and its relationship with trauma: 

1. Traffic Light Model: Red (fight/flight), Yellow (alert), Green (feeling safe) ï to depict 

states of the nervous system. 

 

   Brain Cartoons: Short cartoons depicting dialogue between the emotional brain 

(amygdala) and the thinking brain (prefrontal cortex). Students can also create these 

cartoons themselves. By simply bringing pictures of the amygdala and prefrontal 

cortex to class, explaining their functions, and then asking students to create cartoons 

featuring these brain structures for different scenarios. 
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DISASTER DETECTIVES 
 

Natural disasters, such as earthquakes, floods, and 

hurricanes, can happen anytime and anywhere. Being 

prepared can save lives. It is important to have an 

emergency kit with food, water, and first aid supplies. 

Families should create a safety plan and practice 

evacuation routes. Schools and communities can also 

organize drills to help people react quickly in dangerous 

situations. 

Education and awareness are keys to reducing the impact 

of disasters. By staying informed and taking precautions, 

we can protect ourselves and others. Preparedness today 

can make a big difference tomorrow. 

 

Lesson 
Language 

Grade 
5 

 

Learning Objectives 

 

Students will analyze literary texts to enhance comprehension and critical 

thinking skills while connect themes to personal experiences. 

Duration 
   40 Minutes 

¶ Short stories about disasters (earthquake, flood, fire, etc.) 

¶ Cards (looking like a magnifier) or real magnifiers 

¶ Question cards 

¶ Pencils and crayons 

¶ As the activity requires some short stories to read, print them before 

the lesson, 

¶ Find or make magnifiers, 

¶ Prepare the questions cards. 

 

Required Materials 

 

Preparation and 

Implementation 
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 INTRODUCTION (10 Minutes) 

 Tell students that you are going to read a story about a disaster, and they are detectives 

in this lesson, and they have to find some clues and figure out the case. 

 Make a short speech to students about feelings and normality. Make them feel free to 

express their true feelings. 

 Ask them to be careful about some certain points while you are reading the story. 

 Point out certain things to focus on. 

Characters, reactions of people, actions of people. 

 

 Read the story. (See in Annex.) 

 

 

    INVESTIGATION (20 Minutes) 

 Hand the questions cards and magnifiers out to the students. 

 Questions on the cards are; 

 
- ñWhat is the biggest problem of the character?ò 
- ñWhat is the most important lesson that the character learned?ò 
- ñWhat should you do when you face a disaster like that in your real life?ò 
- ñWhat did the character feel?ò 

 

 Make them use the magnifiers and try to find out answers to these questions. 

 After making their personal findings, tell them to argue and compare their findings in 

pairs. 

 

IMPLEMENTATION (10 Minutes) 

 Each pair shares their findings with the class and the teacher makes additions and gives 

information about disasters and awareness of disaster. 

 

 Encourage them to share their personal experiences.      

 Feelings Come and Go  

 Sometimes we feel happy, sometimes we feel sad, angry, nervous, or excited. 

 All of these feelings are normal. Everyone feels them. And the good news is: Feelings donôt 

last forever. 

 They are like clouds in the sky ð they come, and then they go. When a strong feeling comes, 

you donôt have to fight it. Just notice it, and take a deep breath. 

1 

2 

3 

PROCESS 
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Breathing & Feelings Exercise  

 Å Teacher Prompt: 

ñTalking about disasters can sometimes bring up different feelings. Letôs take a short breathing 

exercise to notice our emotions and relax.ò 

 Å Step 1 ï Feel the Emotion: 

Ask students: ñThink of one feeling you have right now. It could be curiosity, a little worry, or 

even excitement. Name this feeling in one word in your mind.ò 

 Å Step 2 ï Balloon Breathing: 

 Å Take a deep breath in, imagine a balloon growing in your belly. 

 Å Slowly breathe out, imagine the balloon getting smaller. 

 Å Repeat 3ï4 times. 

 Å Step 3 ï Color Your Breath: 

Ask students to imagine breathing in a calm color (e.g., blue/green) and breathing out stressful 

colors (e.g., gray/red). 

 Å Closure: 

ñNoticing our feelings and calming down helps us cope with challenges. During disasters, 

recognizing and expressing our emotions is very important.ò 

 

 

 

 

 

 You can make an evaluation by observing their speaking, pronunciation etc., 

 

 

 

 

You can use one of the reading texts given in the annex part. 

 

Before you make this lesson, you can give targeted grammar topics and vocabulary in 

another lesson to make students be ready for this activity. 

 

 

 

EVALUATION 

RECOMMENDATIONS 

1 

2 
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DISASTERS 

 

Do you remember what happened in Thailand a few years ago? A 

tsunami (= a very big sea wave), caused by an earthquake (= 

sudden movement of the Earth), destroyed part of the country. 

 

I am really happy that in Poland we don't have tsunamis or 

tornadoes (= strong winds which move in a circle), but gales (= 

very strong winds) happen quite often, and we have many other 

problems of our own. 

 

In summer there are floods (= when there is too much water in 

rivers) or droughts (= no rain for a long time) - not as serious as in 

Africa, of course, where they cause famine (= no food). In winter, 

on the other hand, in the mountains we have avalanches (= a lot of 

snow falling down the mountain), which can be really dangerous 

for skiers. Still, this country is not the most dangerous in the world. 

 

More contexts for the new words: 

 A hurricane hit Florida yesterday. (= a strong storm which moves in a circle) 
 The winter brought many blizzards (= snow storms). 

 

 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

ANNEX 
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EXERCISE 1  

  

Write the words next to their definitions. 

 

м = a lot of snow falling down the mountain 

н = no food 

о = no rain for a long time 

п = too much water in rivers 

р = a very strong wind 

с = a very strong wind moving in a circle 

т = sudden movement of the Earth 

у = a very big sea wave 

 

 

 

EXERCISE 2  

Match the question halves, then answer the questions. 

мΦ Which of the disasters a. of natural disasters? 

нΦ Which of the disasters have you seen b. with your own eyes? When? 

оΦ What can we do to help the victims c. are the most serious? Why? 

 

 

As you have surely noticed, we don't use 'the' in front of "Thailand" or "Africa." 

Although this is a rule for almost every name of a country, there are some exceptions 

here too. 

 

We say: Poland, France, Germany 

but: the USA, the UK, the Czech Republic. 

 

  

 

ENGLISH IN USE 



 

 

 

 

ммо 
   

 

 

A/ Is everything ready for the party? 

B/ I guess so. Letôs relax for a moment in THE CALM BEFORE THE STORM. 

 

The calm before the storm is a quiet time just before problems start. 

 

 

мΦ When you STORM OUT, you go somewhere very quickly because you are angry or upset. 

 

John stormed out of the house and slammed the 

door. She stormed out of the classroom, mad at 

the teacher. 

нΦ If people are FLOODED OUT, their home becomes filled with water and they are 
forced to leave. This phrasal verb is usually used in the passive. 

Hundreds of Poles were flooded out last summer.

  

 

IDIOM CLOSE-UP 

  

 

                                            PHRASAL VERBS CLOSE-UP 
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EXERCISE 3 

  

Match the conversation halves. 

 

мΦ The children are so quiet. I think itôs good. 

нΦ Why was their house destroyed? 

оΦ What did Judy do after her boyfriend broke up with her? 

 

a. They were flooded out. 

b. I donôt agree. Itôs the calm before the storm. 

c. She stormed out of the house and ran away. 
 

 

HURRICANE KATRINA 

 

Hurricane Katrina crossed southern Florida last night, hitting the US for the first time since 

the 2005 Atlantic hurricane season. The hurricane, widely known as one of the five deadliest 

natural disasters ever befalling America, is wreaking havoc again. Its 2005 toll was 

estimated at over 80 billion dollars in property damage, and almost two thousand people 

killed in the hurricane itself and in the subsequent floods. What will it be this time? 

Regardless of its disastrous consequences, Hurricane Katrina raises questions of political 

correctness: why are the most dangerous hurricanes given almost exclusively female names? 

Feminists and linguists have launched a campaign targeted at this prejudice, resulting now 

in more and more male names being ascribed to natural disasters. 

GLOSSARY 

π to wreak havoc ï to do very serious damage 
π toll ï damage 
π subsequent ï later 
π prejudice ï unfair bias 

 

 

 

 

 

 

 

 

  

 

NEWS 
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A DAY AFTER A DISASTER: WRITING WITH EMPATHY 

Engaging in an art form can be highly beneficial during the 

recovery and normalization process after a disaster. Art provides 

a safe outlet for expressing emotions, reducing stress, and 

processing trauma. Whether through painting, music, dance, or 

theater, creative activities help individuals regain a sense of 

control and stability. Additionally, art fosters social connections 

and community healing by bringing people together in a shared 

experience. By focusing on creativity, individuals can rebuild 

their emotional resilience and find hope in the face of adversity.                

Lesson 
Language 

Grade 
5 

Learning 

Objectives 

 

Students will create essays, stories, and poems with appropriate grammar 

and vocabulary to clearly express their ideas and enhance social 

intelligence. 

Duration 
 40 Minutes 

Required 

Materials 

 

Paper, pen or digital writing tools, 

A short story or news about a natural disaster, 

Pictures or cards describing the emotions that may be felt after the 

disaster. 

Bring pen and papers for students who may not have one. 

Print emotion cards or pictures of emotions. (See in Annex) 

Make your laptop or digital tool ready to show story or news to all 

students. 

Preparation and 

Implementation 
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 INTRODUCTION (10 Minutes) 

 

 Start a discussion with students on the emotions experienced in the aftermath of a 

disaster and how communities are coping 

 While they are discussing, support them with vocabulary and your personal opinions 

and experiences. 

 

 Show pictures that symbolize emotional states after a disaster. Students share their 

feelings (e.g., fear, seeking safety, courage) through these pictures. (See in Annex) 

 

 Introduce activity by saying "You're going to write a story, a poem or an article about a 

day after a disaster. In this article, it's important to explain the character's feelings and 

the changes they're going through." 

 Empathy Reflection (Optional): Encourage students to consider their feelings by 

explaining: ñEmpathy means understanding how someone else feels and showing care 

and kindness. But empathy is not only for others ð we can also show empathy to 

ourselves.ò 

ñAfter a natural disaster, like the one we all experienced, many different feelings can 

come up ð fear, sadness, anger, worry, or confusion. These feelings are normal, and 

you are not alone in having them.ò  

                      ñYou might also wonder how your friends or other children in your community are 

feeling. Maybe they had similar or different experiences. Empathy helps us connect. It 

helps us care for one another.ò 

     

                    CREATIVE WRITING (25 Minutes) 

 Ask students to read the news article about earthquakes. 

(https://www.bbc.com/news/world-europe-64544998) 

 

 Ask students to choose one of three different types of writing:  

 

 Story: A child's experiences and emotions after a disaster.    

 Article: An article about the effects of disasters on people and the importance 

of social solidarity.    

 Poem: A poem about the togetherness and hopes of a community after a 

disaster. 

  To encourage their writing, ask students to describe the character's feelings and the 

behaviour of people in their social circle. 

 

 

 

PROCESS 

1 

2 

https://www.bbc.com/news/world-europe-64544998
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PRESENTATION AND EVULATION (10 Minutes) 

 Students present their texts with the class.   

 

 During presentation, while the grammar and vocabulary of the articles are emphasized, empathy 

and social solidarity are also discussed in terms of social intelligence.  

 It evaluates the important elements in the writings as a teacher and emphasizes the development 

of both grammar and emotional intelligence of students. 

 

 

 

 

 

 

 

You can present examples of poems, stories or articles to show students to think and create 

their own work. 

 

 

You can just show the emotion cards on the screen, or you can print them and hand them out to 

the students. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

3 

RECOMMENDATIONS 

1 
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1. News about an earthquake.  

Link : https://www.bbc.com/news/world-europe-64544998 

 

2. Emotion Cards : 

 

 

 

ANNEX 

https://www.bbc.com/news/world-europe-64544998
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Teacherôs Facilitation Script  

 

ñSometimes when we imagine the day after a disaster, different feelings come up. You might 

feel scared, worried, confused, or even hopeful. All of these feelings are normal. 

 

There are no right or wrong emotions. What matters is that we can notice them and share 

them in a safe way. 

 

If youôd like, you can express your feelings by: 

 Å Saying a word or short sentence, 

 Å Drawing a picture, 

 Å Or just showing it with a simple gesture or face expression. 

 

Remember, when we talk about our feelings, we understand ourselves better and we also help 

others feel less alone.ò 
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STRONG COMMUNITY 

             

 

Natural disasters can cause great destruction, affecting both 

individuals and entire communities. In such times, unity and 

cooperation become essential for recovery. When people come 

together to help one another, they rebuild not only their homes but 

also their sense of hope and security. Schools play a vital role in 

teaching students the importance of solidarity. By encouraging 

teamwork, empathy, and volunteerism, educators can help young 

people understand that supporting others in difficult times strengthens 

society as a whole. When students learn to work together and offer 

assistance, they grow into responsible and compassionate individuals 

who contribute to a more resilient future. 

 

Lesson 
Language 

Grade 
5 

Learning 

Objectives 

 

Students will practice communication and presentation skills through group 

discussions, debates, and multimedia projects to express ideas and fostering a sense 

of connection and support. 

Duration 
Ш40 Minutes 

Required 

Materials 
Internet access  
Cards (representing different types of disasters for each group) 
Poster papers, markers, digital tools (PowerPoint, Canva, etc.) 

Make the screen ready to show the video about community help. 

Bring papers or computers for preparing presentations. 

Prepare a rubric for oral presentation evaluation. (optional) 

Preparation and 

Implementation 
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 INTRODUCTION (5 Minutes) 

 Show students a short video or news clip about how communities support each other 

in the aftermath of a disaster. (See in Annex) 

 After the video, brainstorm with the question: "How can communities work together to 

recover after a disaster?" 

 Explain to the students that they will be making a presentation on a specific type of 

disaster (earthquake, flood, fire, etc.) as a group, and that they need to improve their 

communication skills. 

 

    GROUP WORK (15 Minutes) 

 Divide the students into groups of 4-5 and give each group a type of disaster. 

 Have the groups prepare a plan or solution proposal that explains how they can improve 

the community after the disaster. They will present this plan both in writing and visually. 

 Each group will prepare their presentations using multimedia tools (video, photography, 

graphics, drawings). 

 In their presentations, they should be asked to pay attention to the following: 

р Introduce the type of disaster and explain its effects  

р How communities can work together to cope with traumas  

р Clearly articulate ideas about solidarity and solidarity 

 

IMPLEMENTATION (20 Minutes) 

 Each group will make a presentation for 3-5 minutes. 

 Other students will listen to the presentations and ask questions, encouraging discussion. 

 The teacher will assess how openly the students express their ideas, the processes of 

communication within the group and mutual support. 

 Factors to be considered during the presentation: 

р A safe communication with tone of voice and body language   

р Expressing ideas clearly and clearly 

р Respecting and supporting the opinions of other groups 

 

 

 

 

 

 

 

PROCESS 

Ν 

Ξ 

Ο 
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 At the end of the presentations, the teacher highlights the strengths of each group and 

areas that can be improved. 

 Students give each other feedback and discuss which ideas affect them the most. 

 This process will also help students develop their social intelligence and empathy skills. 

 

 

 

 

 

As the activity is a presentation activity, the preparation and presentation part can take so much 

time. So if it is a large group of students, you can extend the lesson time up to 60 or more 

minutes like a two-lesson activity. 

 

If you have an opportunity to access computers in your school, you can make students use 

computers to prepare their presentations and visual things. If you have not, it is enough to 

make them prepare it on paper with pencils, crayons, etc. 

 

For the evaluation part, you can just assess their performance and materials verbally, but you 

can also use a rubric to assess their oral communication skills.  

 

 

 

 

 

1. Watch the video below during the Introduction section. 

 

https://www.youtube.com/watch?v=T9CJLSAuLSo 

 

 

 

 

 

 

 

 

EVALUATION 

RECOMMENDATIONS 

Ν 

Ξ 
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ANNEX 

https://www.youtube.com/watch?v=T9CJLSAuLSo
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MY SCARY BUT BRAVE DAY 

Sometimes, natural disasters like earthquakes or floods 

can be very scary. During these times, people feel many 

emotions such as fear, sadness, or confusion. It is okay to 

feel this way. Talking or writing about our feelings helps 

us feel better and stronger. Sharing emotions with 

someone we trust makes us feel less alone. Remember, all 

feelings are important and expressing them is a healthy 

way to cope. 

Lesson 
Language 

Grade 
5 

Learning 

Objectives 

Students will reflect on personal experiences through journaling and 

autobiographical writing. 

Duration     40 Minutes 

Required 

Materials 
     Some photos 
     Pencils 

As the activity requires some photos to show, print them before the lesson. Preparation and 

Implementation 
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 INTRODUCTION (5 Minutes) 

 The teacher writes on the board in capital letters:  

ñI was scared, but I was brave.ò 

Teacher makes a short speech to relax students to talk about fear. 

 

Speach :ñToday we are talking about scary and brave moments. First, I want to remind 

you that feeling scared is something very natural. Everyone feels fear sometimes ð 

children, adults, even heroes in stories. 

 

Fear is not a bad thing. It helps us stay safe and pay attention when something 

dangerous happens. What makes us strong is that even when we feel scared, we can 

also find ways to be brave. 

 

In this activity, you will have the chance to share a moment when you felt both scared 

and brave. You can do this by writing, drawing, or telling a short story. Remember: 

there are no wrong answers, and every feeling you share is important.ò 

 

Teacher starts a brainstorming session by asking: ñIs it possible to feel scared and brave 

at the same time?ò  

After the responses of the volunteer students, say: ñEveryone feels scared sometimes, 

adults feel it too. This is a normal feeling. What really matters is what we do when we 

are scared. Thatôs what being brave means: doing the right thing even when it is hard. 

 

 Asks the class the following questions: 

 

ñHave you ever felt scared?ò 

ñWhat happened?ò 

ñWhat did you do?ò       

 

 Then, students are asked to translate the phrase ñbeing braveò into Turkish. 

 

    DISCUSSION (10 Minutes) 

 The teacher tells a short example story: 
ñI remember one day. There was a big storm. I was at home with my sister. I was 

scared, but I stayed calm. I helped my sister.ò 

 

 Find the following structures in the text with students: 
Feelings:  scared, calm, worried 

Verbs:  was, stayed, helped 

 Write on the board: 

 Å ñI waséò 

 Å ñThenéò 

 Å ñI feltéò 

 Å ñI didéò 

PROCESS 

1 

2 
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IMPLEMENTATION (20 Minutes) 

Purpose: Students will create their own short autobiographical writing. 

Method: Guided writing task 

 Task: 

ñWrite about a time when you felt scared but tried to be brave.ò 

Can be real or imaginary. 

ṅ Writing structure: 

              Students are given the following framework (on the board or as a worksheet): 

 

 

 

 

Purpose: Sharing, awareness and brief feedback. 

Application: 

ǒ The teacher asks 2-3 volunteer students to read their writings out loud. 

 

ǒ Then the following questions are asked to the class: 

ƺ ñWhat do you think about their story?ò 

ƺ ñWas it real or imaginary?ò 

ƺ ñWhat kind of feelings did they express?ò 

 

ǒ Teacher gives general feedback: 

ƺ ñGreat use of feeling words!ò, ñYou used past tense well!ò 

 

 

 

 

 For students who can write less, sentence completion cards or pictorial support can be used. 

 

Before you make this lesson, you can give targeted grammar topics and vocabulary in another lesson 

to make students be ready for this activity. 

 

 

 

 

3 

EVALUATION 

RECOMMENDATIONS 
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NEWS TODAY 

Developing critical thinking skills in children is essential for 

helping them make informed decisions, solve problems 

effectively, and assess situations with a thoughtful perspective. 

These skills become especially important in the context of 

natural disasters, where quick, rational thinking can enhance 

personal safety and community preparedness. By learning to 

question information, evaluate risks, and consider multiple 

solutions, children are better equipped to respond calmly and 

wisely during emergencies. Encouraging critical thinking not 

only strengthens their academic growth but also empowers 

them to face real-life challenges with confidence and resilience. 

Lesson 
Language 

Grade 
5 

Learning 

Objectives 

Students will analyze media and literature for bias and credibility, using evidence 

to support arguments, and applying critical thinking skills to evaluate complex 

issues. 

Duration     40 Minutes 

Required 

Materials 

   A short story 

   News sample 

   Mini evaluation form 

   A4 papers, pencils and crayons 

Preparation and 

Implementation 
   As the activity requires some short stories to read, print them before the lesson. 
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 INTRODUCTION (10 Minutes) 

 The teacher shows students a news image (see in Annex).      

 Then, teacher asks students the following questions: 

ǒ What do you see in this photo? 

ǒ How do you think this news might make you feel? 

ǒ Can we completely trust this news? Why? 

 

 Point out certain things to focus on. 

 

 DISCUSSION (10 Minutes) 

 The teacher reads a short story: ñAfter the Earth Shookò, a fictional story (a short 

text describing the childrenôs experiences after the earthquake). (See annex) 

 Students explore the following questions in groups: 

 
ǒ How does the character in the story feel? 

ǒ Do you think there is any bias in the story? 

ǒ What would be the difference if we compared this story to a real news story? 

 

IMPLEMENTATION (15 Minutes) 

 Students are divided into two groups: 

ǒ Group 1: Prepares a short news headline and visual that focuses on the 

emotions surrounding the aftermath of a disaster. 

ǒ Group 2: Prepares a "more neutral and informative" news headline and visual 

for the same event. 

ǒ Each group presents their own news story to the class. 

 

 

 

 

 

 The teacher distributes a mini-evaluation form to the students: 

ǒ What did you learn today? 

ǒ Is the media always accurate? 

ǒ How do emotions change a news story? 

 

 

 

 

 

 

 

 

PROCESS 

1 

2 

3 

EVALUATION 
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You can use one of the reading texts given in the annex part. 

 

 

 

 

Short Story  

After the Earth Shook 

 

Yesterday, a strong earthquake shook the city. Many buildings were damaged, and people had to leave 

their homes. Ten-year-old Ayla was at school when the shaking started. 

ñI was scared. My heart was beating fast. I just wanted to find my family,ò she said. 

Emergency teams came quickly to help. Some people cried, some were silent. 

ñI will never forget this day,ò Ayla added. ñBut I am happy that we are safe.ò 

 

News Template 

 

 

RECOMMENDATIONS 

1 

ANNEX 
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Mini Evaluation Form 
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Images
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 ñA LETTER FROM THE HEARTò 

Writing about our feelings is a beautiful way to understand 

ourselves and feel better. After a natural disaster, children 

may feel scared, confused, or sad. Putting those feelings 

into words ð through stories, poems, or drawings ð can 

help them make sense of what happened and feel less 

alone. Itôs okay to have big emotions, and writing gives 

those emotions a safe place to live. 

Lesson 
Language 

Grade 
5 

Learning 

Objectives 

Students will create essays, stories, and poems with appropriate grammar and 

vocabulary to clearly express their ideas and enhance social intelligence. 

Duration 40 Minutes 

Required 

Materials 
  Pencils and papers 

  As the activity requires some photos to show, print them before the lesson. 
 

Preparation and 

Implementation 
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 INTRODUCTION (5 Minutes) 

 The teacher asks the class about the concept of "empathy": 

ǒ "What is empathy? What do we feel when we empathize?" 

 

 Patterns like "I understand how you feel because..." are displayed on the board. 

 

 A short example is shared: 

 

ǒ "Imagine Ali feeling lonely at school. What would you like to write to him?" 

 

               DISCUSSION (10 Minutes) 

 Students are divided into small groups. 

 Each group is assigned one of the following characters (for the example photos see the 

Annex): 

 

ǒ A student who just moved in 

ǒ A child who has experienced a disaster 

ǒ Someone who has had a fight with a friend 

ǒ Someone who has lost a pet 

 

 Groups predict how this character feels and share their thoughts. 

 Then, they are asked, "If you were to write a letter to this person, what would you 

write?" 

 

IMPLEMENTATION (20 Minutes) 

 Each student writes an empathy letter to the assigned character. 

 In the letter, they are asked to pay attention to the following: 

 

ǒ Expressions aimed at understanding emotions 

ǒ Appropriate grammar and word choice 

ǒ Structure of at least 5-6 sentences 

 

 To support students, write below examples of empathy sentences on the board: 

ǒ ñI imagine it must be very hard toéò 

ǒ ñIf I were in your place, I would feeléò 

ǒ ñYou are not alone becauseéò 

 

 

 

 

PROCESS 

Ν 
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 Students share their letters with their partners. 

 The teacher asks the class the following evaluation questions: 

 

ǒ ñWhich sentence in your letter most conveyed your feelings?ò 

ǒ ñIf you were the character, how would you feel when you read this letter? 

 

 

 

 

 

 Create a safe and supportive environment by emphasizing that  there are no ñwrongò 

feelings and that empathy requires understanding, not judgment. 

 

 

 

 

Images: 

 

 

EVALUATION 

RECOMMENDATIONS 

ANNEX 
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ñWALK IN THEIR SHOESò 

Empathy is the key to helping others, especially children affected 

by natural disasters. When we try to understand how someone 

else feels, we can offer real support and comfort. Children who 

experience earthquakes, floods, or other disasters may feel 

scared, lost, or overwhelmed. By listening to their stories, being 

patient, and showing kindness, we help them feel safe and 

understood. Even a small act of empathy ð like asking how they 

feel or just being there ð can make a big difference in their 

healing journey. 

 

Lesson 
Language 

Grade 
5 

Learning 

Objectives 

Students will analyze literary texts to enhance comprehension and critical thinking 

skills while connect themes to personal experiences. 

Duration ШШ40 Minutes 

Required 

Materials 

A colorful classroom poster or handout version of the short story 
Writing paper titled ñMy Theme Connectionò (with visuals and a theme) 
Mini-assessment form (see in Annex) 

Print the papers and duplicate them. Preparation and 

Implementation 
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 INTRODUCTION (5 Minutes) 

 The teacher writes the following question on the board: 

ñHave you ever had to make a difficult decision?ò 

 

  Students have a short conversation about ñmaking decisionsò and ñconsidering the 

consequences.ò          

 

 Then, the following short story is shared with the students: 

 

Short Story: ñThe Lost Lunchò 

 

Elif brought her lunch every day in a box her mother had prepared. One day at school, 

one of her friends forgot her lunch. Although Elif wanted to share hers, she was very 

hungry. In the end, she split her meal in half. Even though they ate very little that day, 

they both left happy. 

                           

    DISCUSSION (10 Minutes) 

 Students are asked the following questions: 

 

Å ñWhat was the problem Elif faced?ò 

Å ñDo you think she made the right decision? Why?ò 

Å ñWhat is the main theme in this story?ò 

Å (Sharing, difficult decisions, empathy, etc.) 

 

 Students briefly exchange ideas in pairs. 

 

 

IMPLEMENTATION (20 Minutes) 

 Students write individually using the following instructions: 

"Remember a time when you, like Elif, made a difficult decision. What happened at that 

moment? How did you feel? What similarities are there between that incident and this 

story? Give your article a title." 

 

 Students are asked to: 

ǒ Write at least 5-6 sentences, 

ǒ Relate the short story to their own experiences, 

ǒ Indicate the theme. 

 

 

 

 

 

PROCESS 

Ν 

Ξ 

Ο 
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 2-3 volunteer students read the text. 

 

 The following evaluation questions are posed to the entire class: 

 

ǒ ñHow did you connect the event in your own life to the event in the story?ò 

 

ǒ  ñWhat lesson did you learn from the story?ò 

 

 

 

 

 

 Read the given story with a warm and engaging tone, and create a positive sharing 

space by praising the emotional honesty, not just grammar or length. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

EVALUATION 

RECOMMENDATIONS 
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THE DAY I NEVER FORGET 

{9/¢Lhb 

This activity allows students to express in writing the experiences of a 
disaster or challenging life event (such as an earthquake, flood, fire, or 
pandemic) they have experienced or witnessed. Through journal or 
autobiographical writing, students share their emotional impact, personal 
observations, and learnings. This process helps them reconstruct and 
make sense of traumatic events, develop coping skills, and develop social 
awareness. It also develops skills in written expression, emotional 
expression, and self-awareness. 

[9{{hb 
Turkish Language 

/[!{{ 
6 

[9!wbLbD 

h.W9/¢L±9{ 

Ability to make high-level inferences to determine the deep meaning of what 

is listened to/watched 

5¦w!¢Lhb hC 

!/¢L±L¢¸ 
2 Class Hours (80 Minutes) 

¶ Blank A4 paper or writing pad 

¶ Pencils, colored pencils 

¶ Emotion faces/posters (optional) 

tw9t!w!¢Lhb 

twh/9{{ !b5 

Lat[9a9b¢!¢Lhb 

w9v¦Lw95 

a!¢9wL![{ 

A safe environment must be provided for traumatic writing activities. 
Students should be informed that they are not required to share their writing; 
they can submit it privately to the teacher if they wish. 
The teacher can bring sample writing, guiding questions, and visuals that 
express emotions to the classroom. 
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1. DERS 

 

 Lb¢wh5¦/¢Lhb όмр aƛƴǳǘŜǎύ 

1st Hour of the CLASS 

The teacher asks students questions such as: 

ǒ How did a disaster you experienced or saw on television affect you? 

ǒ Who was with you that day, what happened, how did you feel? 

ǒ How do you think such events change people? 

Then the teacher explains the difference between a diary and an autobiographical piece. 

Students are asked to choose a day that focuses on a disaster/crisis they experienced or 

witnessed and write about it. 

APPLICATION (25 Minutes) 

 

Writing Task: 

"I'm describing a disaster I experienced or found moving." 

The content of the writing should include the following elements: 

 

Å Type of event (earthquake, flood, fire, pandemic, etc.) 

ǒ Where and when did the event occur? 

ǒ Who were you with at the time? 

ǒ What happened, how did you feel? 

ǒ What did you learn from that day? 

ǒ How did this event affect you? 

Tip: For those who have trouble starting a piece, this introduction might be helpful: 

ñThe sky was gray that day, and suddenly everything changedéò 

2dn Hour of the CLASS 

Sharing and Evaluation (35 minutes): 

 Students who wish may share their writing with the class. 

 The teacher or classmates listen empathetically, without judgment. 

 

ACTIVITY DESCRIPTION 

1 

2 

3 
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 Students who wish may share their writing on the classroom board or in a "Disaster 

Diary Book.ò 

 Sharing is not mandatory. Confidentiality and security are paramount.. 

 

 

 

Teacher Feedback (Assessment): 

Assessment Criteria: 

1. Did the student describe the events in chronological order? 

2. Are feelings and thoughts reflected in the writing? 

3. Is the writing sincere, personal, and original? 

4. Have the effects of the disaster been recognized and expressed? 

5. Are the writing cohesive and expressive language sufficient? 

Post-Sharing and Post-Assessment Individual Reflection Questions (5 min): 

ǒ How did remembering this day make you feel? 

ǒ Were there any times when you had difficulty writing? 

ǒ Did you think about how you could help people in such situations?

 

  

TEACHER FEEDBACK 
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THE MEANING OF SILENCE 

{9/¢Lhb 
This activity aims to help students analyze extratextual elements based on the visual 

content they watch and grasp the emotional and intellectual depth behind events. Using 

silent short films allows students to make inferences using visual clues such as facial 

expressions, body language, music, setting, and plot rather than verbal expression. This 

encourages students to interpret the conflicts experienced by characters, the development 

of events, and the messages conveyed through their own intellectual filters. This process 

also develops students' imagination and supports their empathy, interpretation, and 

analysis skills. 

 

This activity is designed to develop the higher-order thinking skills of "inference," 

"evaluation," and "creative thinking." Through a silent short film, students not only 

develop their viewing skills but also have the opportunity to verbalize what they watch, 

connect it to the text, and connect it to their own life experiences. This activity, which 

supports the meaning-making process within the Turkish language course, can also lay 

the groundwork for oral and written expression. 

[9{{hb Turkish 

/[!{{ 

6 

[9!wbhbD 

h.W9/¢L±9{ 

Ability to make high-level inferences to determine the deep meaning of 

what is listened to/watched 

5¦w!¢Lhb hC 

!/¢L±L¢¸ 

1 class house (40 Minutes) 

¶ Silent short film (e.g., Pixar's "Piper"), 

¶ Paper, 
¶ Pencil 

tw9t!w!¢Lhb twh/9{{ 

!b5 Lat[9a9b¢!¢Lhb 

w9v¦Lw95 

a!¢9wL![{ 

Before the activity, the teacher should select a silent short film, approximately 3ï6 minutes 

long, appropriate for the students' age group and interests. Care should be taken to ensure 

the film contains a clear plot, character conflicts, or scenes of emotional intensity. The 

teacher should take notes of key moments in the film and plan the questions they will ask 

the students. Furthermore, materials such as observation forms, evaluation questions, or 

creative writing prompts to be used during the activity should be prepared in advance. A 

brief reminder of careful observation, observation, and inference-making from visual texts 

before the activity will facilitate the process. 
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 Lb¢wh5¦/¢Lhb όр aƛƴǳǘŜǎύ 

The teacher's questions help students prepare intellectually: 

ǒ "Can a story be told without using any words?" 

ǒ "Can we understand how someone is feeling just by looking at their face?" 

ǒ "Can we understand what a character is going through even if they don't speak?" 

Students are informed that the film they will watch contains no speech but conveys emotion. 

 Lat[9a9b¢!¢Lhb π  όмл aƛƴǳǘŜǎύ 

 

Students watch the film with concentration. They are allowed to take brief notes during this 

time. 

DISCUSSION (25 Minutes) 

After watching the film, students are divided into small groups (3-4 people). The groups 

discuss the following questions: 

ǒ What events occurred in the film? 

ǒ How do you think the character felt? Why might he or she feel that way? 

ǒ Did the film have a message? If so, what was it? 

ǒ Which scene in the film affected you the most, and why? 

After a short period of time, the groups share their ideas orally with the class. 

 

 

 

 

Students are asked to write a short text on one of the following options: 

Option A: 

ñI am telling the story of the movie in my own words.ò 

(The student writes down the events in the movie they watched, using their own 

interpretation.) 

Option B: 

ñThe inner voice of one of the movieôs characters.ò 

DESCRIPTION OF ACTIVITY 

1 

2 

3 

TEACHER FEEDBACK 

1 
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(The student writes the characterôs experiences and feelings in their own words.) 

Option C: 

ñI am telling a similar memory from my own life, based on the events in this movie.ò 

Conduct individual and/or group evaluations based on the written texts and 

classroom observations. 

 

 

 

  Movie Selection is Very Important: 

 Silent films should be short (maximum 6-7 minutes), have a clear plot, be appropriate 

for the student's age level, and have the potential to leave an emotional or intellectual 

impact. 

 Films containing violence, anxiety-provoking elements, or complex symbols should be 

avoided. 

 Films containing culturally familiar elements or universal themes may be preferred 

(e.g., loneliness, friendship, help, hope, dreaming, etc.). 

  An Environment That Avoids Judgment Should Be Created: 

ǒ It is natural for students to derive different meanings. Teachers should encourage 

multiple interpretations, avoiding the search for a single correct answer. 

ǒ Creativity and diverse perspectives should be welcomed, especially during the writing 

phase. 

Time Management is Essential: Because the discussion and writing process is particularly 

enjoyable, it's possible to run out of time. Therefore, times can be clearly defined, and if 

necessary, the activity can be split into two lessons. 

Creating an Emotion Dictionary: You can create an "emotion dictionary" as a class by writing 

down the emotions that emerged after the film on the board. This dictionary can later be used 

in creative writing. 

 

 

 

 

 

 

ADDITIONAL SUGGESTIONS 
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Learning 

Objectives 

 

Duration 

Required 

Materials 

 

TOGETHER WE ARE BETTER 

Physical activity, especially team-based sports, can play a vital role 

in helping primary school students recover from traumatic experiences such 

as natural disasters.  

Incorporating sports into trauma-informed lessons also promotes 

trust, communication, and a sense of belongingðkey components in 

emotional recovery. Activities focused on cooperation rather than competition 

can help students experience feelings of safety, support, and success. By 

working in pairs or small teams, children learn to rely on each other, express 

empathy, and feel part of a community again. This sense of connection is 

essential for healing, especially when students have experienced disruption, 

loss, or displacement. 

The lesson should end with a short reflective activity that invites 

students to share how they felt during the games, what they enjoyed, and how 

they helped or were helped by others. This not only fosters emotional literacy 

but also strengthens the association between positive peer interactions and 

emotional recovery. The goal is to use sports as both a physical and emotional 

outletðempowering students to regain confidence, build resilience, and 

move forward with hope and support. 

 

Lesson 

Grade 

Sports 

4 

V Rebuild a sense of safety and trust through cooperative physical activities that 

mirror the importance of support during disasters. 

V Strengthen peer relationships and develop empathy by working in inclusive 

teams, connecting these skills to helping others in times of crisis. 

V Develop resilience by reflecting on emotional responses and identifying 

positive coping strategies useful in both everyday challenges and disaster 

situations. 

V  

Two lessons (2x40 Minutes) 

V WORKSHEET (one for each student) 

V Cones, balls, and bibs for small-sided games and cooperative drills 

V Blindfolds or simple obstacles (optional, for challenge elements) 

V Whiteboard and markers 

Preparation and 

Implementation V Duplicate the WORKSHEET as many as the number of students.  

V Set up a playing area and divide students into balanced teams. 

V Assign roles within teams (e.g., captain, defender, passer, encourager). 



 

 

     150 
 

 

 

 

Teacher Disclaimer: 

These activities are designed to support studentsô learning, well-being, and inclusion. 

Children exposed to trauma may not always feel safe or ready to participate, and forcing 

roles or challenges can risk retraumatization. Teachers are encouraged to use a trauma-

informed approach: offer choice, provide alternative roles, use supportive language, and 

prioritize emotional safety so all students can learn and thrive. 

 

FIRST LESSON 

 

INTRODUCTION (5 Minutes) 

ü Begin with a group circle and brief discussion: 

o ñImagine a flood has washed out part of your town. How could people work 

together to stay safe and help each other?ò 

o ñHow is teamwork important when things donôt go as planned, like during an 

earthquake or wildfire?ò 

ü Explain that todayôs games are about support, respect, and working together. 

 

    TEAM GAMES ï COOPERATION CHALLENGES (30 Minutes) 

ü Set Up (5 minutes): 

o Divide students into balanced teams.  

o Assign rotating roles such as team motivator, helper, and timekeeper. 

ü Games Rotation (25 minutes): 

o Games can have disaster-themed storylines without triggering trauma: 

Á Group Relay: ñCarry the emergency supplies safely across the village 

without dropping them.ò 

Á Trust Path: ñGuide your teammate through the ócollapsed streetô 

safely.ò 

Á Team Balloon Keep-Up: ñKeep the órescue balloonô in the air while a 

storm blowsðit represents keeping hope alive.ò 

ü Focus Areas: 

o Encourage helping, listening, and celebrating othersô efforts. 

o Teachers model how to comfort or support a peer who gets frustrated. 

 

             COOL-DOWN (5 Minutes) 

ü Guided breathing and stretching. 

ü Ask students: 

o ñWhat could your team do if you were helping people in a flood?ò 

o ñHow did your teamwork make the ódisaster challengeô easier?ò 

1 

PROCESS 

2 

3 
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SECOND LESSON 

 

             WARM-UP & DISCUSSION (5 Minutes) 

ü Begin with light warm-up exercises (jumping jacks, arm circles, deep breathing) to 

energize and regulate students. 

ü Connect to disaster scenarios: 

o ñThink of a wildfire. How do firefighters and neighbors work together to stay 

safe?ò 

o ñWhen someone struggles in the game, how is that like someone needing help 

during a storm?ò 

ü Encourage 2ï3 students to share examples of kindness and teamwork from last time to 

set a positive, supportive tone. 

 

             TEAM GAMES ï ROLE SHARING & PROBLEM SOLVING (30 Minutes) 

ü Introduction (3 Minutes): 

o Explain: ñToday we will work together to complete challenges as a team. The 
goal is not to win fast but to help each other and solve problems together.ò 

o Emphasize: 

Á Listening to each other 

Á Including everyone 

Á Trying again if we fail the first time 

ü Cooperative Challenge Game: ñCross the Riverò (15 Minutes) 

o Frame it as a rescue mission: 

Á Mats = órocks in a flooded riverô 

Á Soft ball = óprecious resource or survivorô 

Á Encourage planning, communication, and care for teammates, just like 

a disaster response team would. 

ü Rotate Roles (5 Minutes) 

o Midway, pause the game: 

Á Ask a different student to be the team leader (responsible for 

planning). 

Á Another student can be the encourager (cheering and helping others). 

Á Another can be the timekeeper (watching the time and reminding the 

group calmly). 

ü Second Challenge Option (Optional, 7 Minutes): ñIsland Rescueò 

o Students navigate to ósafe islandsô as a flood evacuation exercise 

o Switch roles to emphasize trust, guidance, and empathy. 

 

             DEBRIEF AND REFLECTION (5 Minutes) 

ü Gather students in a circle, sitting comfortably to cool down with breathing exercises 

(breathe in for 4 counts, out for 4 counts). 

ü Give worksheets to students. 

4 

5 

6 
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ü Ask reflective questions: 

o ñHow could your teamwork help people after an earthquake or wildfire?ò 

o ñWhat did you learn about helping others stay safe?ò 

 

 

 

 

ü Observe participation, cooperation, and role-sharing during games. 

ü Use the Worksheet to assess understanding of empathy, resilience, and teamwork. 

 

 

 

 

 

Use soft language and warm tone throughout to create a trauma-informed, safe space. 

 

 

 

Reinforce teamwork by praising empathy and leadership over performance. 

 

 

 

Encourage students to carry these skills into other parts of their school life (e.g., 

classroom group work, recess play). 

 

 

 

Consider inviting a school counselor for co-facilitation, if available, to support students 

processing trauma. 

 

 

 

 

 

 

 

  

1 

2 

3 

4 

EVALUATION 

RECOMMENDATIONS 
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These pictures illustrate teamwork and cooperation in sports. They can be used as discussion prompts, 

asking students how working together in games is similar to supporting each other during challenges 

or disasters. 

 

 

 

 

 

 

 

 

 

ANNEX 
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Teacher Guidance for Worksheet Use: 

This worksheet should be completed by students immediately after the activity during the reflection 

phase (last 5ï10 minutes). Teachers may choose to collect and review the worksheets to evaluate 

whether learning objectives are met, or keep them in student portfolios to track progress over time. 

Feedback can be provided verbally in class discussion or individually in writing, depending on time 

and context. 

 

 

Name of the Student: ................................................................................................................................ 

Date: éééééééééééééééééééééééééééééééééééééé. 

 

Part 1: My Team Role 

Answer the following questions in 1ï2 sentences each: 

1. What role did you have in your team today? 

 

2. How did you help your teammates during the activity? 

 

 

 

Part 2: Teamwork Reflection 

Answer the following questions in 1ï2 sentences each: 

1. Describe a moment when your team worked together like a rescue team in emergency. 

 

 

2. What was challenging, and how did your team overcome it? 

 

 

 

WORKSHEET 
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Part 3: Personal Growth 

Answer the following questions in 1ï2 sentences each: 

1. One thing I will remember about teamwork for next time is 
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SPORTS 
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Learning 

Objectives 

 

Duration 

Required 

Materials 

 

FITNESS DIARY 

Physical activity, particularly when integrated into structured, 

engaging lessons, can play a vital role in promoting a healthy lifestyle among 

primary school students. Exercise supports both physical and mental well-

being, helping students manage stress, build strength, and feel more energized 

throughout the day. By incorporating goal setting, progress tracking, and the 

practice of healthy habits into physical education, students learn how to take 

ownership of their health and develop lifelong skills that extend beyond the 

classroom. 

Incorporating personal fitness activities into lessons also promotes 

essential social and emotional skills such as responsibility, self-motivation, 

and resilience.  

Lesson 

Grade 

Sports 

4 

V Understand the importance of setting personal fitness goals. 

V Learn basic strategies for tracking physical progress. 

V Recognize habits that promote a healthy lifestyle. 

Two lesson (2x40 Minutes) 

V WORKSHEET (one for each student) 

V Cones for activity stations 

V Stopwatch or timer 

V Chart paper or whiteboard and markers 

V Access to internet (optional for short videos or visuals) 

Preparation and 

Implementation 
V Duplicate the WORKSHEET as many as the number of students.  

V Set up simple fitness activity stations (jump rope, sit-ups, shuttle runs, 

balance stands, etc.) 

V Test the timer/stopwatch and internet connection if using online visuals. 
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Teacher Disclaimer: 

These activities are designed to support studentsô learning, well-being, and inclusion. 

Children exposed to trauma may not always feel safe or ready to participate, and forcing 

roles or challenges can risk retraumatization. Teachers are encouraged to use a trauma-

informed approach: offer choice, provide alternative roles, use supportive language, and 

prioritize emotional safety so all students can learn and thrive. 

 

FIRST LESSON 

 

INTRODUCTION (5 Minutes) 

ü Add prompts connecting fitness to resilience and disaster readiness: 

o ñWhy is it important to keep our bodies strong in everyday life and in 

emergencies, like after a flood or earthquake?ò 

o ñHow can practicing healthy habits help us stay safe and ready if something 

unexpected happens?ò 

ü Optional: show a short video about people staying active to prepare for challenges, using 

examples like firefighters, rescue teams, or athletes overcoming obstacles. 

 

    TEAM FITNESS CIRCUIT (30 Minutes) 

ü Set-up (5 minutes): 

o Give the activities a disaster-prep metaphor 

Á Jumping jacks = ñescaping quickly from dangerò 

Á Balance stands = ñstaying steady during an earthquakeò 

Á Shuttle runs = ñdelivering supplies to those in needò 

Á Planking = ñbuilding endurance to help yourself and othersò 

ü Circuit rotation (25 minutes): 

o Each group rotates through the stations every 2ï3 minutes 

o Emphasize teamwork: encouraging each other, checking form for safety, 

celebrating small improvementsðjust like emergency teams support each 

other. 

 

             COOL-DOWN (5 Minutes) 

ü Lead students in light stretching while breathing calmly. 

o ñHow does strengthening your body help you stay safe in emergencies?ò 

o ñHow did supporting your teammates feel like helping someone during a 

challenging situation?ò 

 

 

 

1 

PROCESS 

2 

3 
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SECOND LESSON  

 

             INTRODUCTION AND REVIEW (5 Minutes) 

ü Connect past lesson to resilience: 

o ñRemember our fitness circuit? Strong bodies help us stay safe and ready, just 

like preparation matters during a storm or wildfire.ò 

 

             PERSONAL GOAL SETTING AND HABITS (25 Minutes) 

ü Goal Setting (10 minutes): 

o Students select a fitness activity to improve, framing it as preparation for 

resilience: 

Á ñIf you had to carry supplies or help someone during an emergency, 

how would this activity help?ò 

o Record current performance and goals as usual. 

ü Healthy Habits Reflection (15 minutes): 

o Link habits to resilience: 

Á ñWhich daily habit helps you stay strong and ready for challenges?ò 

Á ñHow does sleeping well, eating healthy, or exercising help you and 

your community stay safe?ò 

o Small group discussion: 

Á ñWhat habits help us reach our goals?ò 

Á ñHow can small, consistent efforts make a big difference in staying 

safe?ò 

 

             REFLECTION AND DISCUSSION (5 Minutes) 

ü Gather students and ask: 

o ñHow did todayôs exercise help you feel stronger and more prepared?ò 

o ñHow can you use what you learned to help yourself or others in a 

challenging situation?ò 

ü Give worksheets to students. 

 

 

  

4 

5 
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ü Observe studentsô participation, encouragement of peers, and safe participation. 

ü Review their Worksheet entries for understanding of goals and healthy habits. 

 

 

 

 

 

 

Closely supervise to ensure students are using correct form and encouraging each other. 

 

 

 

Use positive reinforcement by praising effort and small improvements. 

 

 

 

Students can talk about their own habits and make a list of their healthy habits.  

 

 

Extend with a 7-day health challenge (tracking water intake, sleep, exercise) at home.  
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RECOMMENDATIONS 



 

 

     161 
 

 

 

  

 

 

  

 

   

   

ANNEX 



 

 

     162 
 

 

 

Teacher Guidance for Worksheet Use: 

This worksheet should be completed by students immediately after the activity during the reflection 

phase (last 5ï10 minutes). Teachers may choose to collect and review the worksheets to evaluate 

whether learning objectives are met, or keep them in student portfolios to track progress over time. 

Feedback can be provided verbally in class discussion or individually in writing, depending on time 

and context. 

 

 

Name of the Student: ................................................................................................................................ 

Date: éééééééééééééééééééééééééééééééééééééé. 

 

Part 1: My Personal Fitness Goal 

Answer the following questions in 1ï2 sentences each: 

3. Which exercise do I want to improve? 

 

 

4. My goal is 

 

 

 

Part 2: Healthy Habits 

Answer the following questions in 1ï2 sentences each: 

3. What healthy habit will I practice daily? 

 

 

4. Why is this habit important for me? 

 

 

WORKSHEET 
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Part 3: Reflection 

Answer the following questions in 1ï2 sentences each: 

2. How did I feel after exercising today? 

 

 

3. What motivates me to stay healthy? 
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Learning 

Objectives 

 

Duration 

Required 

Materials 

 

TEAM SURVIVAL MISSION 

Sports can be a powerful tool to simulate real-life scenarios, including 

natural disasters like earthquakes. Incorporating safety protocols into the 

activity reinforces critical thinking and decision-making under pressure.  

Reflection is a vital component of the lesson, encouraging students to 

discuss how they felt during the simulation, how they supported one another, 

and what they learned about emergency response. By linking the physical 

activity with a structured debrief, students begin to connect sportsmanship 

qualities like communication, responsibility, and empathy with real-world 

application, promoting resilience, emotional regulation, and a community-

focused mindset. All those skills are essential both in everyday life and in 

responding to natural disasters. 

 

Lesson 

Grade 

Sports 

4 

V Demonstrate teamwork and problem-solving skills by participating in a 

simulated earthquake response game. 

V Identify and apply basic safety strategies for earthquake preparedness 

through physical role-play. 

V Reflect on their emotional and behavioral responses during a crisis 

simulation to build empathy and resilience. 

Two lessons (2x40 Minutes) 

V WORKSHEET (one for each student) 

V Cones, mock obstacles and equipment for team games (e.g., soccer, 

basketball, or simple tag games) 

V Whiteboard and markers 

Preparation and 

Implementation 
V Duplicate the WORKSHEET as many as the number of students.  

V Set up a safe play area with clear boundaries. 

V Prepare simple team games that emphasize cooperation rather than 

competition. 
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Teacher Disclaimer: 

These activities are designed to support studentsô learning, well-being, and inclusion. 

Children exposed to trauma may not always feel safe or ready to participate, and forcing 

roles or challenges can risk retraumatization. Teachers are encouraged to use a trauma-

informed approach: offer choice, provide alternative roles, use supportive language, and 

prioritize emotional safety so all students can learn and thrive. 

 

FIRST LESSON 

 

 INTRODUCTION (5 Minutes) 

ü Set up an imaginary situation where an earthquake has happened and the rescue teams 

have just arrived. 

ü Start with a quick discussion: 

o ñWhat to do if you suddenly are in the middle of an earthquake?ò 

o ñWhat are the priorities of the rescue teams?ò 

 

 TEAM GAMES: SIMULATIONS (30 Minutes) 

ü Set up (5 minutes): 

o Divide students into balanced teams. In each team, students pick a role, either 

being a rescuer or a person requiring evacuation.  

o Quickly review the game rules emphasizing safety. A rescuer needs to rescue 

all the rescued as fast as possible. 

ü Games rotation (25 minutes): 

o Play a simple cooperative game where the rescuers navigate obstacle courses 

designed to represent collapsed areas or safely transport "injured" teammates 

using stretchers or support holds under a certain time limit. 

o In each team, rotate the roles of the rescuers and the rescued. 

o Rotate teams every few minutes to give students new teammates. 

ü Emphasize: 

o Encouraging others, not criticizing. 

o Following the safety rules and going fast at the same time. 

 

 COOL-DOWN (5 Minutes) 

ü Light stretching while reflecting on a positive moment from the games. 

 

 

 

SECOND LESSON 

1 

PROCESS 

2 

3 
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 INTRODUCTION (5 Minutes) 

ü Gather students and discuss what they experience in the past lesson and what lessons 

they have learnt 

ü Introduce the new rules of the game 

 

 TEAM GAMES: SIMULATIONS (30 Minutes) 

ü Set up (5 minutes): 

o Ask all the students to pick a role, where they can be either a rescuer, a person 

requiring evacuation, a family member or a rescue coordinator. There should be 

only a few rescue coordinators and at least one family member per rescue. 

Divide students into balanced teams. 

o Quickly review the game rules emphasizing safety. The family members want 

their rescued to be saved as soon as possible, rescue coordinators will try to 

rescue everyone in the best and fastest conditions. 

ü Games rotation (25 minutes): 

o Play a simple cooperative game where the rescuers navigate obstacle courses 

designed to represent collapsed areas or safely transport "injured" teammates 

using stretchers or support holds under a certain time limit, under the guidance 

of the rescue coordinator and the family members 

o Rotate roles after a few minutes to give students new teammates and new 

experiences. 

ü Emphasize: 

o Encouraging others, not criticizing. 

o Following the safety rules and going fast and being efficient at the same time. 

 

             DEBRIEF AND REFLECTION (10 Minutes) 

Role-playing various responsibilities ð such as first responders, family members, or emergency 

coordinators ð allows students to experience the range of emotions and tasks that arise during and 

after an earthquake. These simulations not only make the learning memorable but also empower 

students to feel more prepared and responsible in real emergencies. 

ü Gather students and discuss: 

o ñWhat did you learn from the two activities?ò 

o ñHow should each role behave to be more efficient and save more lives?ò 

o ñWhat would happen if someone broke the rules or played unsafely?ò 

Summarize the importance of working together to reach a common goal, how easy it is for everything 

to turn into chaos and how knowledge and discipline are important in emergency situations. 
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ü Observe participation, behavior, and adherence to fair play and safety guidelines during 

activities. 

ü Review studentsô written reflections. 

 

 

 

 

 

 

Oversee the teams closely and intervene if needed, donôt let a situation become chaotic for 

too long. 

 

 

 

Use Positive Reinforcement: Praise examples of great sportsmanship openly. 

 

 

 

Create a Good Practices Chart: List positive behaviors observed during the games. 

 

 

 

Extend the Lesson: Link it to a real-life examples of rescue work, ideally with videos, 

reports and testimonies. 
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Teacher Guidance for Worksheet Use: 

This worksheet should be completed by students immediately after the activity during the reflection 

phase (last 5ï10 minutes). Teachers may choose to collect and review the worksheets to evaluate 

whether learning objectives are met, or keep them in student portfolios to track progress over time. 

Feedback can be provided verbally in class discussion or individually in writing, depending on time 

and context. 

 

 

Name of the Student: ................................................................................................................................ 

Date: éééééééééééééééééééééééééééééééééééééé. 

 

Part 1: Earthquake Response  

Answer the following questions in 1ï2 sentences each: 

5. Write one example of a good response you showed today. 

 

 

6. Write one example of good response you saw from someone else. 

 

 

 

Part 2: Safety Reflection 

Answer the following questions in 1ï2 sentences each: 

5. How did you keep yourself and others safe today? 

 

 

6. Why is it important to think about safety when we play sports? 
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Part 3: Personal Growth 

Answer the following questions in 1ï2 sentences each: 

4. What will you try to do even better next time you experience an earthquake? 
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Learning 

Objectives 

 

Duration 

Required 

Materials 

 

TEAMWORK UNDER PRESSURE 

Sports can be a powerful tool for developing essential life skills in 

primary school students, especially in building problem-solving abilities 

while fostering resilience. Incorporating sports into structured lessons creates 

a safe and engaging space where students can experience challenges and 

disagreements within a supportive environment, learning to navigate them 

with respect and empathy. Activities focused on teamwork and flexible 

thinking, allow students to practice managing emotions, making fair 

decisions, and supporting one another in moments of pressure. 

By working in pairs or small teams during games, children learn to 

communicate effectively, listen to different perspectives, and cooperate 

toward shared goals, even when situations become challenging.  

 

Lesson 

Grade 

Sports 

4 

V Develop conflict resolution and problem-solving skills in a sports setting. 

V Build resilience by managing challenges during competition. 

V Learn respectful communication strategies. 

Two lessons (2x40 Minutes) 

V WORKSHEET (one for each student) 

V Cones and equipment for team challenges (e.g., relay races, tug of war, 

obstacle courses) 

V Whiteboard and markers 

Preparation and 

Implementation 
V Duplicate the WORKSHEET as many as the number of students.  

V Set up challenge courses that require teamwork and communication. 

V Prepare scenarios to simulate minor conflicts (e.g., rule disagreements, 

accidental fouls). 
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Teacher Disclaimer: 

These activities are designed to support studentsô learning, well-being, and inclusion. 

Children exposed to trauma may not always feel safe or ready to participate, and forcing 

roles or challenges can risk retraumatization. Teachers are encouraged to use a trauma-

informed approach: offer choice, provide alternative roles, use supportive language, and 

prioritize emotional safety so all students can learn and thrive. 

 

FIRST LESSON 

 

INTRODUCTION (5 Minutes) 

ü Start with a quick discussion: 

o ñWhat should we do when we disagree during a gameðlike who scored or who 

touched the ball last?ò 

o ñIn a flood or wildfire, people donôt always agree on what to do first. How can 

respectful communication help everyone stay safe?ò 

ü Explain todayôs focus: using sports to practice solving conflicts, working as a team, and 

building resilienceðjust like people do in emergencies. 

 

    TEAM CHALLENGES AND PROBLEM-SOLVING (30 Minutes) 

ü Set up (5 minutes): 

o Divide students into balanced teams. 

o Assign rotating roles (team leader = ñemergency coordinator,ò 

encourager = ñcommunity supporter,ò rule checker = ñsafety monitorò). 

ü Games rotation (25 minutes): 

o Modified soccer = ñevacuation drillò (moving people/resources safely). 

o Relay race with strategy = ñdelivering suppliesò (requires planning). 

o Add mild challenges to spark reflection: 

Á A tie = ñtwo groups want the same limited resourceðhow do we 

share fairly?ò 

Á A rule misunderstanding = ña miscommunication during a rescue 

effort.ò 

o Encourage: 

Á Respectful communication. 

Á Group decision-making when conflicts arise. 

Á Encouraging others rather than criticizing. 

 

             COOL-DOWN (5 Minutes) 

ü Light stretching focused on breathing and relaxing 

ü ñWhat was one challenge you faced in the game, and how did your team solve itðlike 

a rescue team would during an earthquake or storm?ò 

1 

PROCESS 

2 
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SECOND LESSON 

 

             INTRODUCTION AND REVIEW (5 Minutes) 

ü Reflect on the previous lesson: 

o ñHow did we handle conflicts during games?ò 

o ñWhen people face wildfires, earthquakes, or floods, why is respect important 

for working together under stress?ò 

 

             TEAM GAMES: ROLE SHARING AND RESILIENCE (30 Minutes) 

ü Set up (5 minutes): 

o Reorganize teams to ensure new group dynamics. 

o Assign roles linked to disasters (leader = ñrescue planner,ò encourager = 

ñcommunity helper,ò safety checker = ñrule keeperò). 

ü Games Rotation (25 minutes): 

o Play cooperative games requiring strategy and quick decision-making under 

mild competition (e.g., Capture the Flag, passing challenges). 

o Cooperative games with strategy: 

Á Capture the Flag = ñrescue missionò (retrieving survivors or 

resources). 

Á Passing challenges = ñmoving supplies safely.ò 

o Add mild conflicts to mimic decision-making in emergencies: 

Á ñTwo people reached the flag/resource at the same timeðhow do we 

decide fairly?ò 

Á ñA sudden rule change = óthe storm just shiftedôðhow do we adapt?ò 

o Emphasize: 

Á Keeping calm under pressure. 

Á Listening and speaking respectfully. 

Á Supporting teammates and opponents. 

 

 

             DEBRIEF AND REFLECTION (5 Minutes) 

ü Give worksheets to students. 

ü Gather students for reflection: 

o ñWhat did you learn about solving problems under pressure?ò 

o ñHow can these skills help us not just in games, but in real-life challenges like 

storms or earthquakes?ò 

o ñHow did you feel when you faced challenges today?ò 

 

 

 

 

 

4 
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ü Observe participation, teamwork, and respectful conflict resolution during activities. 

ü Review studentsô written reflections. 

 

 

 

 

 

 

 

Supervise closely to guide conflicts into learning opportunities. 

 

 

 

Use positive reinforcement to celebrate good communication and teamwork. 

 

 

Create a ñConflict Resolution Tipsò chart for the gym. 

 

 

Extend with real-life examples of athletes showing resilience and respect. 
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Teacher Guidance for Worksheet Use: 

This worksheet should be completed by students immediately after the activity during the reflection 

phase (last 5ï10 minutes). Teachers may choose to collect and review the worksheets to evaluate 

whether learning objectives are met, or keep them in student portfolios to track progress over time. 

Feedback can be provided verbally in class discussion or individually in writing, depending on time 

and context. 

 

 

Name of the Student: .............................................................................................................................. 

Date: éééééééééééééééééééééééééééééééééééééé. 

 

Part 1: Conflict Resolution 

Answer the following questions in 1ï2 sentences each: 

7. Describe a conflict or challenge your team faced today. 

 

 

8. What did you do to solve it? 

 

 

 

Part 2: Resilience Building 

Answer the following questions in 1ï2 sentences each: 

7. What was the hardest part of the activity? 

 

 

8. What helped you to stay positive and keep going? 
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Part 3: Personal Reflection 

Answer the following questions in 1ï2 sentences each: 

5. One thing I will remember next time I face a challenge is 
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Learning 

Objectives 

 

Duration 

Required 

Materials 

 

EVERYONE CAN PLAY 

Sports should be for everyone. By supporting individuals with diverse 

abilities, students learn empathy, patience, and leadership. Inclusive sports 

activities help build a strong, supportive community where every person can 

participate, grow, and enjoy being active. 

In this lesson, students will experience inclusive sports activities, 

practice volunteering to assist others, and reflect on how they can help make 

sports welcoming for everyone. 

The proposed sample is designed for in-class activities with self-

reflection. 

Lesson 

Grade 

Sports 

4 

V Practice volunteering skills to support individuals with diverse abilities 

during challenging situations. 

V Develop empathy and leadership through inclusive sports and disaster-related 

activities. 

V Understand the value of inclusive participation in both sports and community 

disaster preparedness. 

Two lessons (2x40 Minutes) 

V WORKSHEET (one for each student) 

V Cones, balls, and equipment for adapted sports activities (e.g., goalball, 

sitting volleyball, relay races with modifications) 

V Blindfolds, soft balls, and simple obstacle courses 

Preparation and 

Implementation 
V Duplicate the WORKSHEET as many as the number of students.  

V Prepare adapted games that simulate common disabilities (e.g., visual 

impairment, limited mobility). 

V Clearly explain safety procedures and respectful communication. 
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Teacher Disclaimer: 

These activities are designed to support studentsô learning, well-being, and inclusion. 

Children exposed to trauma may not always feel safe or ready to participate, and forcing 

roles or challenges can risk retraumatization. Teachers are encouraged to use a trauma-

informed approach: offer choice, provide alternative roles, use supportive language, and 

prioritize emotional safety so all students can learn and thrive. 

 

FIRST LESSON 

 

INTRODUCTION (5 Minutes) 

ü Start with a quick discussion: 

o ñWhy is it important that everyone can play sports?ò 

o ñHow can we help others feel included during activities?ò 

ü Emphasize that todayôs lesson will focus on inclusion, empathy, and support. 

 

    INCLUSIVE SPORTS ACTIVITIES (30 Minutes) 

ü Set up (5 minutes): 

o Divide students into pairs or small groups. 

o Assign roles: one student = ñvolunteer/helper,ò one student = ñadapted 

challenge participantò (e.g., blindfolded, limited arm movement). 

ü Activities (25 minutes): 

o Inclusive sports games: 

Á Blindfolded Relay: A partner guides the blindfolded student through a 

course using verbal instructions. 

Á Sitting Volleyball: Everyone plays seated to ensure fairness and 

accessibility. 

Á Goalball Simulation: Using a soft ball with a bell or sound cues, 

students attempt to score goals while blindfolded, guided by 

teammates. 

o Encourage: 

Á Kind, clear instructions. 

Á Celebrating each personôs effort. 

Á Problem-solving as a team when challenges arise. 

 

             COOL-DOWN (5 Minutes) 

ü Gentle stretching 

ü Summarize the importance of patience, encouragement, and fairness. 

o ñHow did you feel helping or being helped by a partner today?ò 

o ñHow did you feel helping or being helped today?ò 

1 

PROCESS 

2 
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SECOND LESSON 

 

             INTRODUCTION AND REVIEW (5 Minutes) 

ü Review key points from the previous session: 
o ñWhat did you learn about helping others last time?ò 

o ñWhy is inclusion important in sports and life?ò 

 

INCLUSIVE GAMES WITH ROLE ROTATION (30 Minutes) 

ü Set-up (5 minutes): 

o Form groups and rotate volunteer/helper roles to ensure everyone experiences 

both perspectives. 

ü Activities (25 minutes): 

o Continue previous inclusive games with role switches. 

o Students design their own ñinclusive mini-gameò and teach it to another 

group. 

o Focus on: 

Á Patience and encouragement. 

Á Leadership and clear communication. 

Á Including everyone and adapting games as needed. 

 

REFLECTION AND DISCUSSION (5 Minutes) 

ü Give worksheets to students. 

ü Group reflection: 

o ñHow did you show kindness and patience today?ò 

o ñWhat did you learn about helping others in sports?ò 

o ñHow can we make sports welcoming for everyone in our school?ò 
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ü Observe how students support and encourage their peers during the activities. 

ü Review studentsô written reflections. 

 

 

 

 

 

 

Create a ñWe Include Everyoneò poster with student ideas for making sports inclusive. 

 

 

Encourage students to share examples of helping and being helped in other areas of 

school life. 

 

 

Use positive reinforcement for acts of kindness and leadership. 

 

 

Invite a guest speaker or older student to share experiences with inclusive sports, if 

possible. 
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Teacher Guidance for Worksheet Use: 

This worksheet should be completed by students immediately after the activity during the reflection 

phase (last 5ï10 minutes). Teachers may choose to collect and review the worksheets to evaluate 

whether learning objectives are met, or keep them in student portfolios to track progress over time. 

Feedback can be provided verbally in class discussion or individually in writing, depending on time 

and context. 

Name of the Student: ................................................................................................................................ 

Date: éééééééééééééééééééééééééééééééééééééé. 

 

Part 1: Volunteering Reflection 

Answer the following questions in 1ï2 sentences each: 

9. What was one thing you did to help your partner during the activities? 

 

 
10. How did your partner respond? 

 

 
 

Part 2: Inclusive Sports Reflection 

Answer the following questions in 1ï2 sentences each: 

 

9. What was challenging about playing an adapted version of a game? 

 

 
10. How did your team show support for each other? 

 

 
 

Part 3: Personal Growth 

Answer the following questions in 1ï2 sentences each: 

 

6. One thing I will do to make sports more inclusive is 
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Learning 

Objectives 

 

Duration 

Required 

Materials 

 

FEELINGS IN MUSIC, MUSIC IN FEELINGS 

Music is a powerful tool that helps people express their emotions, process 

difficult experiences, and find comfort during challenging times. After a natural 

disaster, emotions like fear, sadness, and uncertainty can feel overwhelming, but 

music can provide a sense of hope and strength.  

In this lesson, we will explore how different types of music influence our 

emotions and help us build resilience. 

The proposed sample combines class work with homework, suitable for 

individual and group projects. Teachers can adapt and implement them as best 

suits their educational context 

Lesson 

Grade 

Music 

6-7 

Students will develop emotional literacy for resilience through musical experience. 

One Lesson (40 Minutes) 

V Audio player or interactive board with speakers 

V Internet connection for playing music samples 

V Coloured pencils or markers 

V Coloured post-it notes 

 

 

Preparation and 

Implementation 
V Since this activity includes playing music and good internet connection, make 

sure that everything works before the lesson. 

V Duplicate the WORKSHEET as many as the number of students. 
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 INTRODUCTION (5 Minutes) 

 

1. Begin by asking students what kind of music they like listen to? 

2. Ask some of them to name one of their favourite songs.  

3. Ask some them to share if they listen to different music when they are happy or when they are 

sad.  

 

   MUSICAL REFLECTION (15 Minutes) 

 
1. Play short clips of different musical pieces, include calm, energetic, sad, and uplifting music. 

2. After each clip ask students to describe how this piece makes them feel using one word.  

3. Have them write their words on post-it notes and place them on the board. Use encouraging 

questions and phrases:  

o ñWhat does this piece make you feel?ò 

o ñChoose only one word for each and write it on.ò 

o ñBring your post-it note to the board.ò 

 

LYRIC ANALYSIS (15 Minutes) 

 

1. Divide students in four groups 

2. Provide each group with a printed copy of the lyrics of a selected popular song 

3. Ask them to highlight words or phrases that show different emotions  

4. Let them count and compare how many emotion words each group has found  

 

DISCUSSION AND CONCLUSION (5 Minutes) 

 

1. Facilitate a discussion on how the lyrics relate to resilience and emotional strength.  

2. Encourage students to think about music as a universal language that can express and 

influence different emotions.  
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o Assess studentsô engagement through their individual reflections and team work 

o Observe group discussions and presentations for active participation 

 

 

 

 

For further engagement, encourage students to share songs from their own culture or family 

traditions that they sing in happy or in difficult times. 

 

 

Use online platforms to access diverse music samples, including those from studentsô own 

cultural backgrounds. 

 

 

 

 

 

Here are some suggestions for the music pieces in Part 1, representing cultural diversity and historical 

depth. These pieces are accessible and highlight both the emotional and cultural richness of different 

traditions and periods.  

1. English songs:  

o ñYou Raise Me Upò by Secret Garden is a moving and inspirational tune often associated 

with overcoming challenges 

o "Now Is the Month of Maying" by Thomas Morley ï a joyful English madrigal from the 

Renaissance era 

o "Nkosi Sikelel' iAfrika" ï a South African hymn blending European and African musical 

elements 

o ñHappyò ï a joyful and positive pop song by Pharrell Williams  

 

2. Bulgarian songs:  

 

o ñTomorrowò (Utre) by Diana Express is a popular Bulgarian song about overcoming 

struggles and believing in the future 

o ñMy Childhoodò (Detsvo moe) is a nostalgic and uplifting song, reminding the strength and 

happiness found in childhood memories 

o ñIf you have givenò (Ako si dal) - a song about hope, companionship, and overcoming 

hardships together 

EVALUATION 
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Name of the Student: ...................................................................................................................... 

Date: ééééééééééééééééééééééééééééééééééé..... 

 

Part 1: Music and art 

Listen to the to the music played during class and draw a picture that represents the emotions you felt 

while listening to the music. 

 

 

 

 

 

 
Part 2: Reflection 

Answer the following questions in 1ï2 sentences each: 

1. How did the music affect your mood? 

 

 

2. Can you think of a time when music helped you feel better? Describe the experience.  

 

 

 

3. If you were to create a song to help someone heal after a tough time, what message would 
it have? 
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Learning 

Objectives 

 

Duration 

Required 

Materials 

 

MUSIC WITHOUT BORDERS 

Music has always been a powerful tool for expressing emotions, connecting 

people, and reflecting cultural identity. By exploring the rich diversity of music 

from different cultures and historical periods, students can gain a deeper 

appreciation for the shared humanity across communities.  

This activity also highlights how music can play a role in emotional healing, 

particularly in helping individuals and societies recover from traumatic 

experiences such as natural disasters. 

The proposed sample combines class work with homework, suitable for 

individual and group projects. Teachers can adapt and implement them as best 

suits their educational context.  

Lesson 

Grade 

Music 

6-7 

Students will develop an understanding of cultural diversity through music. 

Explore how music can aid emotional recovery from trauma. Foster empathy and 

appreciation for different cultural and historical contexts. 

One Lesson (40 Minutes) 

V Interactive board or projector with speakers 

V Internet connection for playing music samples 

V A worksheet for students to reflect on their musical and emotional 

experiences 

V Coloured pencils or markers 

Preparation and 

Implementation 
V Since this activity includes playing music and good internet connection, make 

sure that everything works before the lesson 

V Duplicate the WORKSHEET as many as the number of students 
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 INTRODUCTION (10 Minutes) 

4. Begin by playing short music clips from three diverse cultures and historical periods, e.g.: 

o A traditional Bulgarian/Greek/Romanian/Turkish folk song 

o A classical piece from the European Renaissance 

o A contemporary song from another culture (e.g., African or Asian) 

5. Ask the students: 

o ñWhat do these pieces make you feel? Choose one word for each.ò 

o ñWhat differences and similarities do you notice between these pieces?ò 

Students write their impressions on Post-it notes or directly on a shared board. 

 

    DISCUSSION (15 Minutes) 

 
1. Guide a conversation around the following questions: 

o ñHow does music reflect the culture and history of the people who created it?ò 

o ñCan music bring people together even if they come from different backgrounds?ò 

o ñHow might listening to music help someone who has experienced a traumatic event 

like a natural disaster?ò 

2. Encourage students to think about music as a universal language that can bridge differences 

and offer comfort in times of distress. 

 

IMPLEMENTATION (10 Minutes) 

 

1. Divide students into small groups and assign each a cultural or historical music style to 

explore. 

2. Ask them to create a brief presentation or draw a representation of what the music makes them 

feel and how they think it connects to overcoming challenges or fostering community. 

 

REFLECTION (5 minutes)  

 

1. Have students individually complete a worksheet with prompts like: 

o ñDescribe one thing you learned about another culture through its music.ò 

o ñHow can music help communities recover after a disaster?ò 

1 

PROCESS 

2 

3 

4 


































































































