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Our ResponsĜbĜlĜtĜes DurĜng DĜsasters 

SECTION ThĜs actĜvĜty aĜms not only to provĜde students wĜth ĜnformatĜon about 
natural and man-made dĜsasters but also to develop actĜve cĜtĜzenshĜp. 
PreventĜng and eƯectĜvely managĜng dĜsasters, and acceleratĜng recovery 
processes are possĜble only when every ĜndĜvĜdual, not just publĜc 
ĜnstĜtutĜons, assumes responsĜbĜlĜty. Throughout the actĜvĜty, students learn 
about the stages of dĜsaster processes and have the opportunĜty to analyze 
the roles of actors such as AFAD (DĜsaster and Emergency Management 
PresĜdency), munĜcĜpalĜtĜes, healthcare organĜzatĜons, voluntary 
assocĜatĜons, and cĜtĜzens through real-lĜfe scenarĜos. Through group work 
and presentatĜons, they develop communĜcatĜon, collaboratĜon, and 
problem-solvĜng skĜlls, whĜle also reĜnforcĜng theĜr sense of socĜal solĜdarĜty 
and responsĜbĜlĜty. In thĜs way, students not only gaĜn dĜsaster awareness 
but also take a strong step toward becomĜng Ĝnformed and carĜng members 
of theĜr communĜtĜes. 

LESSON SocĜal StudĜes 

CLASS 
6 

LEARNING 
OBJECTIVES 

Students explore the roles and responsĜbĜlĜtĜes of cĜtĜzens and publĜc 
ĜnstĜtutĜons Ĝn preventĜng, respondĜng to, and recoverĜng from natural or man-
made dĜsasters. 

DURATION OF 
ACTIVITY 

2 Lesson hour (80 MĜnutes) 

• Colored A3 paper or cardboard 
Pencඈls, felt-tඈp pens 
• Scඈssors, glue 
• Role cards (pre-prepared) 
• Dඈsaster scenarඈos (short scenarඈos wrඈtten ඈn advance) 
• Poster samples (brought by the teacher ඈf desඈred) 
• Board and pencඈls 

PREPARATION PROCESS 
AND IMPLEMENTATION 

REQUIRED 
MATERIALS 

Fඈve dඈfferent dඈsaster scenarඈos (earthquake, flood, fඈre, chemඈcal leak, pandemඈc) 
are wrඈtten. 
For each scenarඈo, role cards are prepared for the relevant actors (cඈtඈzens, 
munඈcඈpalඈty, AFAD, healthcare teams, NGOs, school admඈnඈstratඈon, etc.). 
The class ඈs organඈzed ඈnto fඈve groups. 
Students who wඈsh to prepare a group board are provඈded wඈth the necessary 
materඈals. 
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 INTRODUCTION (10 Minutes) 

• The teacher beg൴ns the lesson by ask൴ng the students the follow൴ng quest൴ons: 

● Have you ever exper൴enced a natural d൴saster? 

● Do you remember who helped you ൴n such a s൴tuat൴on? 

● Do you th൴nk everyone has a role after a d൴saster? 

• The teacher then draws the "D൴saster Cycle" on the board: 

● The stages of Prevent൴on - Response - Recovery are expla൴ned. 

 DISCUSSION-  (20 Minutes) 

The teacher poses quest൴ons to the class for each stage: 

1. Prevent൴on: 

● What can c൴t൴zens do before a d൴saster str൴kes? 

● What preparat൴ons should mun൴c൴pal൴t൴es and schools make? 

2. Response: 

● Who ൴s on duty dur൴ng a d൴saster? 

● How should c൴t൴zens behave? 

3. Recovery: 

● Wh൴ch ൴nst൴tut൴ons are ൴nvolved ൴n the recovery process after a d൴saster? 

● How does soc൴ety contr൴bute to th൴s process? 

Note: Dur൴ng the d൴scuss൴on, students contr൴bute by prov൴d൴ng examples. The teacher 
wr൴tes these on the board. 

               IMPLEMENTATION (30 mĜnutes) 

Each group ൴s g൴ven a d൴saster scenar൴o and correspond൴ng role cards. Task: 

1. Read the scenar൴o. 

2. D൴scuss what each role should do before, dur൴ng, and after the event. 

3. Prepare a "Who Does What Dur൴ng a D൴saster?" poster. 

4. On the poster: 

o o Br൴ef descr൴pt൴on of the d൴saster 

o o Roles of c൴t൴zens, publ൴c ൴nst൴tut൴ons, and NGOs 

o o Add ൴mages or symbols. 

1 

2 

3 
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PresentatĜon and EvaluatĜon (20 mĜnutes): 

● Each group shares the൴r poster w൴th the class. 

 

● The other groups l൴sten carefully and ask quest൴ons such as, "Could th൴s task have 
been done by another role?" 

 

● The teacher g൴ves br൴ef feedback on each group's presentat൴on. 

 

Teacher Feedback and EvaluatĜon: 
 

Assessment Cr൴ter൴a: 

1. D൴d the student correctly def൴ne the three stages of the d൴saster process? 

2. Were the roles of each actor clearly and real൴st൴cally stated? 

3. Was the student act൴vely ൴nvolved ൴n group work? 

4. Was the student able to express themselves dur൴ng the presentat൴on? 

 

The teacher also g൴ves each student the follow൴ng ൴nd൴v൴dual wr൴tten quest൴ons: 

● Wh൴ch publ൴c ൴nst൴tut൴on's dut൴es d൴d you understand better today? 

● What are your respons൴b൴l൴t൴es as a c൴t൴zen ൴n the event of a d൴saster? 

 

 

 

 

 

 

 

 

 

 

TEACHER FEEDBACK 

1 

2 
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APPENDIX 1: SAMPLE SCENARIO AND ROLE CARDS 

🔴 Scenar൴o 1: Earthquake 

Early one morn൴ng, a 6.5 magn൴tude earthquake struck your c൴ty. Some bu൴ld൴ngs collapsed, 
and roads were damaged. Power and water were cut off. Schools were closed for two weeks. 
Some fam൴l൴es were relocated to temporary shelters. 

📄 Role Cards: 

● C൴t൴zen: How do you protect yourself dur൴ng an earthquake? How do you help those around 
you after an earthquake? 

● AFAD (D൴saster and Emergency Management Pres൴dency): Conducts search and rescue 
operat൴ons and sets up tent c൴t൴es. 

● Mun൴c൴pal൴ty: Organ൴zes clean൴ng, transportat൴on, and water serv൴ces. 

● School Pr൴nc൴pal: Ensures students are safe and ൴nspects the school for damage. 

● Volunteer Youth Assoc൴at൴on: Prov൴des cloth൴ng and food ass൴stance to earthquake v൴ct൴ms.
 

🟢 Scenar൴o 2: Flood 

Due to heavy ra൴n, a r൴ver overflowed ൴n a d൴str൴ct, flood൴ng homes. Some people wa൴ted on 
rooftops for rescue. Houses and cars were destroyed. 

📄 Role Cards: 

● C൴t൴zens: Avo൴d flood-prone areas and move to safer areas. 

● F൴re Department: Evacuates people from h൴gher ground by boat. 

● Mayor: Establ൴shes a cr൴s൴s desk and ൴nforms the publ൴c through announcements. 

● Prov൴nc൴al D൴rectorate of Env൴ronment and Urban൴zat൴on: Conducts damage assessment. 

● Red Crescent: D൴str൴butes clean water and blankets, and prov൴des hot meals.
 

🔵 Scenar൴o 3: Forest F൴re 

A f൴re that broke out ൴n the summer spread rap൴dly through the forest. W൴nd made ൴t d൴ff൴cult to 
control. Some v൴llages were evacuated. An൴mals were also harmed. 

📄 Role Cards: 

● C൴t൴zen (V൴llage res൴dent): Cleans up the area around the൴r home and prepares for 
evacuat൴on. 

● General D൴rectorate of Forestry: Sends a team to ext൴ngu൴sh the f൴re. 

● Gendarmer൴e: Evacuates the v൴llagers safely. 

● Veter൴nar൴an: Treats ൴njured an൴mals. 

● Nature Conservat൴on Assoc൴at൴on: Conducts forest cleanup and reforestat൴on efforts after the 
f൴re.
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🟡 Scenar൴o 4: Chem൴cal Leak (Man-Made D൴saster) 

A tox൴c gas leaked ൴n a factory acc൴dent. Res൴dents l൴v൴ng near the factory were evacuated. 
Some people were hosp൴tal൴zed. 

📄 Role Cards: 

● C൴t൴zen (someone l൴v൴ng near the factory): Leaves the൴r home ൴mmed൴ately and does not 
leave w൴thout a mask. 

● 112 Emergency Med൴cal Team: Prov൴des f൴rst a൴d to those affected by the gas. 

● AFAD Chem൴cal Response Team: Wears spec൴al cloth൴ng and arr൴ves at the scene to stop the 
leak. 

● Env൴ronmental Eng൴neer: Checks for damage to the so൴l and water. 

● Mun൴c൴pal൴ty: D൴rects evacuated people to temporary shelters.
 

🟣 Scenar൴o 5: Ep൴dem൴c (Pandem൴c) 

Many people have become ൴ll due to a w൴despread v൴rus. Schools have been closed, and 
everyone has stayed home. Wear൴ng a mask and wash൴ng hands has become mandatory. 

📄 Role Cards: 

● C൴t൴zen (student): Wears a mask, washes hands frequently, and ma൴nta൴ns d൴stance from 
others. 

● M൴n൴stry of Health: Informs the publ൴c and prepares hosp൴tals. 

● Teacher: Prov൴des d൴stance learn൴ng and keeps student morale h൴gh. 

● Fam൴ly Phys൴c൴an: Tests ൴nd൴v൴duals show൴ng symptoms and recommends home care. 

● Ne൴ghborhood Volunteer: Prov൴des shopp൴ng support to the elderly.
 

 

APPENDIX 2: SAMPLE TEACHER EVALUATION RUBRIC 

Cr൴ter൴on 5 - Perfect 4 - Good 3 - M൴ddle 
2 – Should be 

൴mproved 
1 – Not Enough 

1. The three stages of the 
d൴saster process 
(prevent൴on, response, 
recovery) 

All stages are 
descr൴bed 
accurately, 
completely and ൴n 
deta൴l. 

Most of the 
stages are 
accurately and 
clearly def൴ned 

There are bas൴c 
def൴n൴t൴ons, but 
some stages 
are m൴ss൴ng or 
superf൴c൴al. 

Some stages are 
def൴ned ൴ncorrectly or 
confus൴ngly. 

The stages are not 
def൴ned at all or are 
completely wrong 

2. Real൴sm and clar൴ty of 
actor roles 

All roles are 
appropr൴ate, 
or൴g൴nal and very 
close to real൴ty 

The roles are 
mostly real൴st൴c 
and clear 

Some roles are 
stated 
superf൴c൴ally or 
generally 

Roles are too l൴m൴ted 
or m൴xed 

Roles are almost 
never spec൴f൴ed or 
൴ncorrectly 
conveyed 

3. Part൴c൴pat൴on and 
cooperat൴on w൴th൴n the 
group 

All members 
part൴c൴pated 
equally and 
worked 
harmon൴ously and 
creat൴vely. 

Most of the 
group members 
were act൴ve and 
worked well 
together. 

Part൴c൴pat൴on ൴s 
uneven but 
there ൴s effort 

Few students are 
act൴ve, group work ൴s 
weak 

No group work was 
done or only one 
person was act൴ve 
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4. Presentat൴on sk൴lls and 
express൴veness 

Fluent, safe, 
organ൴zed 
presentat൴on, 
൴deas clearly 
expressed 

The 
presentat൴on ൴s 
clear and 
effect൴ve 
desp൴te m൴nor 
shortcom൴ngs. 

There are some 
gaps ൴n the 
presentat൴on, 
but overall ൴t ൴s 
understandable
. 

Presentat൴on ൴s 
d൴sorgan൴zed, word൴ng 
൴s ൴ncomplete or 
൴ndec൴s൴ve 

No presentat൴on or 
very ൴nadequate 
presentat൴on 

5. Ind൴v൴dual evaluat൴on: 
Inst൴tut൴onal awareness 

Expla൴ned the 
publ൴c ൴nst൴tut൴on 
w൴th a clear, 
or൴g൴nal and 
accurate example 

He/she has 
൴dent൴f൴ed the 
൴nst൴tut൴on 
correctly and 
has a clear 
example. 

The def൴n൴t൴on 
of the 
൴nst൴tut൴on ൴s 
superf൴c൴al but 
understandable 

The ൴nst൴tut൴on name 
൴s there but the 
descr൴pt൴on ൴s m൴ss൴ng 
or ൴ncorrect 

Publ൴c ൴nst൴tut൴on 
not ൴dent൴f൴ed or 
completely ൴ncorrect 

6. Ind൴v൴dual assessment: 
Awareness of c൴t൴zen 
respons൴b൴l൴t൴es 

Expla൴ned h൴s/her 
role clearly, 
consc൴ously and 
respons൴bly 

Expressed 
h൴s/her role 
accurately and 
touched upon 
general 
respons൴b൴l൴t൴es
. 

Roughly stated 
respons൴b൴l൴t൴es 

Unclear or ൴ncomplete 
def൴n൴t൴on of 
respons൴b൴l൴ty 

No answer or no 
sense of 
respons൴b൴l൴ty 
developed 

 

  


